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Abstract

This research ams at investigating the effect of pair work activities on EFL learners' risk
taking. In order to reach our objective, we put forward one main hypothesis that claims if
teachers use pair work activities in their classes, then pupils will take risks. To verify the
validity of this hypothesis, and to answer our research questions, we opted for the use of the
descriptive method. And with the requirement of this present work, a mixed modal research
design (qualitative and quantitative method) is used. This comprises the use of three data
collection tools: a questionnaire that has been submitted to a sample that is selected randomly
composed of fifteen pupils of the second year level at the secondary school of “Aggoun
Mohand El-Yazid”", the classroom observation that enabled us to record live data about
pupils behaviors using the classroom observation checklist, and an unstructured interview
which is conducted with the four secondary school teachers who teach the second year level.
The results of this study revea that pair work activities are effective in enhancing the pupil

participants’ risk taking in the classroom.

Key Words: Pair Work Activities, Risk Taking.
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Glossary of Terms

Affective Factors. are factors that derive from learners subjective experience, such as

emotion, self esteem and anxiety (Bang, et a 1999).

Autonomy: According to Benson (2001), autonomy is defined as "the capacity to take
charge of, or responsibility for, one's own learning” (cited in Feidjel, 2013, p. 28).

Cloze Elide Task/ Cloze Test: is atechnique for measuring reading comprehension as
well as overall language proficiency. In a cloze test, words are deleted from a reading passage
at regular intervals, leaving blanks. There are two widely used ways to create the blanks. The
first is known as rational deletion, where words are deleted on the basis of some rationa
decison (eg. PARTS OF SPEECH), which results in rational cloze. For example,
prepositions may be deleted to assess test takers knowledge of English prepositions. The
second is known as fixed ratio deletion or nth word deletion, where every n word is deleted.
For example, every fifth word may be deleted. The test taker must then read the passage and
try to guess the missing words (Richards& Schmidt, 2002).

Communicative Approach: According to Richards (2006), CLT can be understood as “
a set of principles about the goals of language teaching, how learners learn a language, the
kinds of classroom activities that best facilitate learning and the roles of teachers and

learnersin the classroom” (P2).

Cooperation: According to the Longman Dictionary of Language Teaching and Applied
Linguistics, this refersin language learning to “ Working together with one or more peer (s) to
solve a problem, complete a learning task, share information or get feedback on
performance”’ (Richards& Schmidt, 2002, p. 124).

Cooperative Learning: It refers to “a variety of teaching methods in which students
work in small groups to help one another learn academic content. In cooperative classrooms,
students are expected to help each other, to discuss and argue with each other, to assess each
other’s current knowledge and fill in gapsin each other’ s understanding” ( Slavin, 1995 cited
in Fehling, n.d, p. 1).
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Dictogloss Task: It isan activity that incorporates the four skills. Learners listen to a text,
write what they heard then share what they have heard and written with partners by speaking

and listening (Mackenzie, n.d).

Extrovert: “a person whose conscious interests and energies are more often directed

outwards towards other people and events than towards the person themselves and their own
inner experience” (Richards& Schmidt, 2002, p. 195).

Fossilization: In second or foreign language learning, it is “a process which sometimes
occurs in which incorrect linguistic features become a permanent part of the way a person
speaks or writes a language. Aspects of pronunciation, vocabulary usage, and grammar may
become fixed or fossilized in second or foreign language learning” (Richards& Schmidit,
2002, p. 211).

Group Work: Itis*a learning activity which involves a small group of learners working
together. The group may work on a single task, or on different parts of a larger task. Tasks
for group members are often selected by the members of the group” (Richards& Schmidt,
2002, p. 234).

Individual Differences. According to Dornyei (2006), “ Individual differences refer to

dimensions of enduring personal characteristics that are assumed to apply to everybody and

on which people differ by degree” ( p.42).

Input vs. Output: Input refersto “ the language a learners produces’ , whereas the output

refers in language learning to the “language which a learner hears or receives and from
which he or she can learn” (Richards& Schmidt, 2002, p. 261).

Intake: aterm referring to that part of the language to which learners are exposed that
actualy “goesin” and plays arole in language learning. Some theorists believe that intake is
that part of the input that has been attended to and noticed by second language learners while
processing the input (Richards& Schmidt, 2002, p. 262).

Interaction: Richards & Schmidt (2002) refers to interaction as “the way in which a
language is used by interlocutors’ (p.263).
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Introvert: It refersto “a person who tends to avoid social contact with others and is often

preoccupied with his or her inner feelings, thoughts and experiences’ (Richards& Schmidit,
2002, p. 195).

Oral Communication: According to Rahman (2010), oral communication is “ the spoken
interaction between two or more people. The interaction is far more complex than it seems.
Oral communication is composed of multiple elements which, when taken as a whole, result in

the success or failure of the interaction” (p. 3).

Pair work: Based on Scrivener (1994), pair work as “ a type of classroom interaction when
students are working with another students. This may be to discuss something, to check

answers to do a communicative activity” (cited in Bercikova, 2007, p. 12).

Risk Averse: According to us, risk averse learners are the ones who avoid taking risk in the

classroom as much as possible.

Risk Taking: According to Bem (1971), “is a behavior that someone is willing to make

something new and different regardless of paying their attention to success or failure
primarily” (cited in Lin& Wang, 2015, p. 113-114).

Task Based L earning: In task-based learning, tasks are always activities where the target
language is used by the learner for acommunicative purpose in order to accomplish a product.
Tasks are “ goa -oriented”; the emphasis is on understanding and suggesting meanings in order
to complete the task effectively. While learners are doing tasks, they are using language in a
significant way (Nazean, n.d).
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|. Introduction

Teaching English as a foreign language is of concern to the teacher as well as the
learner who are the main agents of the learning process. However, to gain a holistic
understanding of this process, learners affective variables need to be taken into account to
cater for their needs and interests (Samimy, 1994). Interestingly, to meet this chalenge, more
attention is directed towards studying the role of such variables like learning style, motivation,
personality traits that can impede or develop the process of learning and speaking a second/

foreign language ( Zseng, 2012).

Similarly, risk taking as a learner variable has gained the attention of many
researchers. As aresult, the huge body of research in the field reveal s about the importance of
this variable in the learning of English as a foreign language. According to Zuniga (2010),
risk taking is a key factor in language learning, due to the fact that it gives learners the
necessary ability to interact and discuss. Besides, it is a great opportunity that gives students
more background and heightens their proficiency in L2. In a short, risk-taking in foreign

language learning leads to greater foreign language abilities.

Under these circumstances, this study aims to promote risk taking through the
implementation of pair work activities as a means to facilitate learning, involve al the
learners in the lessons, decrease anxiety and increase their opportunities to participate in the
class (Zuniga, 2013). Thus, we base this study to investigate the effect of using pair work
activities in EFL classroom as a means to facilitate learning in general and risk taking in

particular.

1. Statement of the Problem

Recently, many studies are devoted to the study of the maor factors that affect the
success of language learning .Generally; these factors are divided into external and internal
factors .The examples of externa factors are teachers, classroom facilities, curriculum,
ingtitution policy and many other things. On the other hand, examples of internal factors are
acculturation, ego, personality factors, emotions, beliefs, attitudes and motivation (Dornye,
1990; Erhman, 1996; Gardner, 1980; Macintyre& Charos, 1996 cited inKusumaningpuitri,
2012).Risk taking is seen as one of the interna personality factor that affects students

SUCCESS.



Many researchers as Gebhard (2003) revealed that one of the typica learners of
foreign language is that they are very reluctant or taciturn to make themselves active in
communication especially in oral skills. Therefore teachers try very hard to encourage them to
speak using the learned language (cited in Kusumaningputri, 2012).Additionally, Zuniga
(2013) showed that learners feel anxious, afraid and silent in the majority of classroom
activities because they worry about making mistakes and feel insecure in speaking in front of
the class, so they took passive role. From the aforementioned above, we can deduce that
learners suffer because they do not take risk in their learning. In this vein, Beebe (1983 )
maintained that Language learners who fear the frequent ambiguities of language learning
often suffer reduced risk taking ability.

To overcome students' fear and making mistakes, Harmer (2007) argued that pair
work was a good technique to develop in the classroom. It built an optimistic environment
and children were less afraid of making mistakes in the classroom (cited in Zuniga, 2013).
According to our view, this means that pair work can promote students' risk taking since it
can help students to get rid of making mistakes.

1. Research Questions

The following questions are the ones we would to answer:

Q1: What are the pupils perceptions towards pair work activities for the improvement of risk
taking in an EFL classroom?

Q2: Which factors are related to pupils’ risk taking in an EFL classroom?

Q3: To what extent does pair work activities enhance risk taking in an EFL setting?

Q4. How can pair work activities be an effective means to enhance pupils’ risk taking?

V. Hypothesis

Our study investigates the nature of the relationship between pupils' risk taking and
the use of pair work activities. Accordingly, we believe that the use of pair work activitiesin
an EFL setting can to some extent make pupils good risk takers.

In conducting the present study, we seek to verify the following hypothesis:



We hypothesize that EFL pupils risk taking would increase if teachers use pair work

activitiesin thair classes.

V. Aim of the study

The present study attempts to investigate the following: First, it is conducted to study
risk taking in EFL classes which use pair work activities as a strategy to improve it. Second, it
ams at providing a better understanding of the extent to which pair work activities can
facilitate or hinder language learning. Third, it is conducted to shed light on the importance of

using pair work during communicative activities to enhance pupils’ risk taking.

V1. Significance of the study

This study investigates two important variables related to teaching strategies which
facilitate the acquisition of the foreign language. Therefore, its main significance isto indicate
the usefulness of pair work activities in improving pupils risk taking in language learning.
And make teachers more aware about one of the major factors affecting pupils outcomes and
how to deal with. Also, our research will attract teachers attention toward the use of
cooperation in their classes as pair work and define their roles in motivating pupilsto take risk

in their learning.

Furthermore, it will likely provide a better understanding of the actual situation
where pair work activities are used as a strategy to improve risk taking mainly with the
second year level at the secondary school of “Aggoun Mohand El-Yazid”. Besides, it will
raise pupils awareness of the importance of taking risk to be good communicators in their
lives and to act as a beneficia work by providing broad understanding of two key concept in
language teaching Risk taking and Pair work.

VII. Research Design and Methodology

Our research emphasi zes on the importance of using pair work in EFL classroom as a
technique to enhance EFL pupils' risk taking. Thus, we selected the descriptive method as a
research design to fit our objective. According to Seliger& Shohamy (1989), “Descriptive
research involves a collection of techniques used to specify, delineate or describe naturally
occurring phenomena without experimental manipulation” (p.124). That isto say, descriptive
research is used to confirm the existence of phenomena by explicitly describing them. In our

case, we have chosen this fruitful method to find new truth, describe, explain and validate the



findings. For a trustworthy and valid research, we opted for hybrid methodology (i.e. using
both qualitative and quantitative methods) because we will need a detailed descriptive data
about risk taking behavior in EFL classroom and we will need to quantify and measure this

phenomenon.

VIII. Population and sampling

The whole population of this present investigation is concerned with second year
level and teachers of English language at the secondary school of Aggoun Mohand El-Y azid
during the academic year 2015-2016. To start with, pupils’ population consists of (99) pupils
who are divided into 5 classes in which we have chosen (2.S = 24 pupils, 2.M= 14pupils)
making up 38.38% with whom our observation is concerned. Following the technique of
random sampling, we selected 15 pupils randomly to represent our research sample. We have
chosen this population because it is the one which makes a frequent use of pair work activities
since their textbook contains many activities based on this technique. Concerning teachers

population, it consists of (04) English teachers who teach this pupil level from 04 teachers.

| X. Data collection tools

There are many types of procedures to collect data, but in our study we are going to
use:

For the first, Marshal& Rossman (1989) define observation as “ systematic
description of events, behaviors and artifacts in the social setting chosen for the study” (cited
in Kawulich, 2005, p.2). In the other words, it is a way of gathering and collecting data by
watching behaviors, events or describing physical characteristicsin natural setting.

In addition, Schmuck (1997) contends that observation is useful to check non-verbal
expression of feelings, determine who interacts with whom, grasp how participants
communicate with each other and check for how much time is spent on various activities.
(cited in Kawulich, 2005). However, its disadvantages according to Cohen (1998) are:
inability to produce descriptions of internal and mentalistic processes, difficulty in
interpreting data because of fair of being bias and students prestige in trying to show
themselves in front of the observer. In our study, our aim behind using it is to observe pupils

risk taking behavior and their reaction towards using pair work activities.



In addition, the Classroom Observation Checklist is the most commonly used type
of instrument for the classroom observation. In this respect, Burke (1994) defines checklist
observation as a “ strategy to monitor specific skills, behaviors or dispositions of individual
students or all the students in the class’ (P.106). To simplify, the classroom observation
checklist describes what goes on in the observed classroom focusing on specific behaviors
and specific skills. 1t can be based with the whole class, with groups or with individuals. Our
main is to make gradual description of the pupils behavior when they are engaged in pair

work activities.

The second instrument is the Questionnaire. Brown (2001) argues that
“guestionnaires are any written instruments that present respondents with a series of
guestions or statements to which they are to react either by writing out their answers or
selecting from among existing answers’ (p.6).1n other words, questionnaires are written forms
which contain of some typical questions in which the respondents react to. Indeed, Dornyei
(2003) argues that questionnaires can provide three types of data about the respondents:
Factual (age, gender and race); attitudinal and behavioral. Moreover, questionnaires can help
us to collect data in a short period of time with less effort. However, the answers of the
respondents are sometimes superficial and biased (Gillham, 2000 cited in Dornyei, 2003).In
our research, our aim of choosing it is to gather data about the attitudes and opinions of the
pupils towards using the two variables in language learning and the relationship between

them.

The final tool is Unstructured Interview. Such kind of interview is among useful
gualitative data instruments. According to Kgornboon (n.d), unstructured interview is non-
directed and flexible method which does not need to follow a detailed interview guide where

the interviewees are encouraged to speak openly, frankly and give much detail as possible.

Moreover, unstructured interview can probe issues, provide genera understanding of
the problem and insight into general problem solving. On the other hand, it is time
consuming; provide less detail on general concepts and less factual information (Klenke,
2015). Unstructured interview in our research helps us to collect data about teachers
experiences, perceptions and opinions about using pair work activities as a means to improve
pupils' risk taking.



X. Proceduresfor Analyzing and Treating Data

In order to do an analysis on the relevant data in the current study, frequencies,
percentages and descriptive statistics was employed to determine the relationship between

pupils risk taking and pair work activitiesin EFL classroom.

XI. Organization of thework

This dissertation is basically divided into two main chapters. The first one is
concerned with the literature review that embodies two main sections. The first section aims
at covering the most important points concerning language risk taking and the second one
reviews pair work as an effective strategy which can be used in EFL classroom to enhance
risk taking.

Concerning the second chapter, it is concerned with the research design, data
analysis and discussion. It is mainly threefold. The first section spots the light on the
description of the study. The second one deals with the analysis of data collected via the
Pupils Questionnaire, the Classroom Observation Checklist and the Teachers' Interview. And
the last section seeks to provide our readers with the pedagogical implications, limitations of
the study and suggestions for further research.



Chapter One
Literature Review



Section One: Risk takingin Language L earning

I ntroduction

In the second language acquisition, success is interpreted to be related to the
personality differences among learners. Besides, internal and external factors are considered
two contributing factors that make this success too. One of the internal factors, risk taking,
has come to be recognized as an important area of study because of the positive influence it
can have on students performance. In order to foster the latter in EFL classroom, it may
require the presence of pair work as aform of co-operation to achieve the intended goal.

This chapter reviews literature on the principle variables of our research. The first
variable represents the first independent section which talks about language risk taking .It
gives some background about the foundation of risk taking. Then, in the second variable
which represents the second independent section, we shall deal with the notion of pair work as
a strategy that take place in the classroom by highlighting some important elements that help
us to have a holistic understanding of the variable.

1. Definition of Risk Taking

According to Cervantes (2013), the theoretical concept of risk taking includes several
aspects of ambiguity and unexpectedness. Generally speaking, risk taking is the willingness to
be risky in certain circumstances. Moreover, it is defined in the Dictionary of Language
Learning and Applied Linguistics (Richards& Schmidt, 2002) as “ a personality factor which
concerns the degree to which a person is willing to undertake actions that involves a
significant degree of risk” (p. 460).That is, risk taking is an affective factor in personality

traits which involves venturesome behaviors persons do when they act.

Risk taking was also discussed by Beebe (1983) where he said that risk taking is*“ a
situation where an individual has to make a decision involving choice between alter natives of
different desirability; the outcome of the choice is uncertain; thereis a possibility of failure” (
p. 39). This can be clarified by the words of Young (1991) stating that risk taking is an
impulse to make a decision concerning something new and different, without putting the

primary focus on success or failure.



Additionally, Linguists defined risk-taking as an ability of being eager to try out new
information intelligently regardliess of embarrassment in linguistics (Ashouri& Fotovatnia,
2010). Besides, in language learning, especialy in learning spoken English, risk taking
behavior is an active oral participation or involvement such as raising questions, responding
to the teachers or other students questions and making comments during the classroom
activities (Bang, et al 1999). In brief, it is seen as being prepared to have a go at saying or
writing something even if you are not exactly sure how to do it, without worrying that you
might get it wrong ( Nicolson et a., 2005).

2. Importance of Risk Takingin Language L earning

Risk taking is not only an affective factor, but it is also one of the important partsin
second language learning (Zafar& Meenakshi, 2012). Moreover, it is a language learning
strategy for good language learners who are willing to take risks (Burgun, Han, Engin& Kaya,
2010). Additionally, it is described as personality trait desirable for language learning
(Ebrahimi& yarahmadzehi, 2015). It is seen as source of success as Mc Donough& Shaw
(2003) point out “success is thought to be based on such factors as checking one's
performance in a language, being willing to guess and to take risk with both comprehension
and production, seeking out opportunities to practice, developing efficient memorizing
strategies and many others’ (cited in Dehbozorgi, 2012, p.42) . This can be clarified by the
words of McCarthy (2005) who maintained that “ risk taking is one of the qualities in the
affective domain of the personality factors which is related to success in second language

learning “ (p.2).

According to Beebe (1983) risk taking has a great impact in EFL learning, students
overcome their focus to express their ideas or discuss with their classmates about a class
activity. Besides, it heightens their language skills in L2 through constant class participation

and provides them with more background to show their learning (Zuniga, 2013).

In addition, many studies connected risk taking within the field of language
acquisition to many factors. As Skehan (1989) noticed that within the field of language
acquisition, risk taking has been in situations that contain socia interaction, as likely to
increase opportunities to hear language and obtain input. According to Brown (2001), the

easiest way to interact with the teacher is to take risk. Although it may be too awkward to
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make mistakes, a good learner should require this trait to succeed in second language
acquisition. In this respect, Brown (1994) contends that “ ...interaction requires the risk of
failing to produce intended meaning, of failing to interpret intended meaning, of being
laughed at, of being shunned or rejected. The rewards, of course, are great and worth the
risks’(cited inZafar& Meenakshi, 2012, p. 36). In other words, risk taking can be an effective
means to interact through which learners can learn the language.

Likewise, Ely (1989) discovered that language class risk taking to be a strong
predictor of student’s voluntary class participation which helps learners to improve their
proficiency, especially speaking ability .In this respect, Zarfsaz& Takkac (2014) believed that
the most important skill that risk taking can easily manifest is speaking in the way that
Learners take risks every time they ask question or answer to the teacher. The same idea is
shared by Bang et a (1999) who affirm that risk taking is the ability students develop in class
which enables them to play an active role in English language learning and it is related to an
increase in speaking ability. To put it ssmply, the key point to achieve the goa of speaking a
fluent language is to take risk both inside and outside foreign language environment
(Shojaee& Shahragard, n.d). In a nutshell, risk taking is vital for learners to develop ord
abilities and to master oral communication in the target language (Zuniga, 2013).

In brief, the notion of risk as being integral to successful learning is widely accepted
by practitioners, especialy those involved in teaching English to speakers of other languages
(Zafar& Meenakshi, 2012).Thus, language learning which involves risk taking can lead to

very positive results, and to success for the second language learners (Ashouri& Fotovania,

2010).

3. Levelsof Risk Taking

Generaly, risk taking is unintentional (Ebrahimi& Yarahmadzehi, 2015). In this
context, Young (1991) argue that it is possible that a young child will display the highestlevel
of such behavior and continue in this way al through his her life. However, it is more
probable that the young child with a high level of risk taking behavior gradually will regress

to alower level.

From what went above, we can conclude that risk taking has to do with levels.

Y oung (1991) proposed the following levels and we have summarized them as follow:
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3.1. The Uninhibited Risk Taker

Y oung (1991) described the uninhibited risk taker as the one who display the highest
level of risk taking behavior. This behavior is very common in young children, especially in
the beginning stages of early childhood. The uninhibited risk taker is the most eager and most
willing to experience new learning as its own reward. However, pressures to conform to
school and peer norms and inappropriate educational practices that emphasize the product

over the process contribute to the decrease in uninhibited risk taking behavior.

3.2. The Analytical Risk Taker

Another level which is cited by Young (1991) is the analytical one.lt is considered
the second highest level of risk taking behavior. It is common all through the early childhood
years. Furthermore, the analytical risk taker is eager and willing to experience new learning
and sees this as its reward, but is more calculating than the uninhibited risk taker. Also, the
analytical risk taker is more inclined to study the situation, analyzing important factors before
engaging in the task. Additionaly, this type of risk takers is seen as a desirable level of risk
taking behavior, and even in certain situations, is even more preferable than uninhibited risk
taking.

3.3. The Cautious Risk Taker

According to Young (1991), the cautious behavior is found in very young children
(less than three years of age). The cautious risk taker though still interested and eager, is less
willing to take risks in learning but is willing to watch others take the initia risks. Besides,
this category of risk takers overemphasizes the importance of success and failure and is also
overly concerned with how others will perceive his/ her performance. However, they secretly

want to be more uninhibited in learning.

3.4. Thelnhibited Risk Taker

The inhibited risk taker wants guarantees and assurances of what is expected and of
what effect it will have as it is expressed by the same author. Additionally, there is a great
concern for doing everything right. Besides, this type of learners is often participating in a
new learning experience only after much encouragement is given. Also, the inhibited risk
taker enters the activity will be done with much hesitancy.Besides, once a learner enters this

level of risk taking behavior; it is very difficult to achieve the higher level.
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3.5. The Non-Risk Taker

For Young (1991), this level isthe lowest level of risk taking behavior. At this level,
new learning experiences are avoided and often there is* you can’t make me” attitude toward
these new learning experiences. Besides, only routine learning tasks that have reestablished
steps and expectations will be attempted. Like the inhibited risk taker, student’s learning
behavior is very difficult to change.

In essence, the aim behind identifying these five levels of risk taking according to
Young (1991) is to note that these levels are not stages through which all individuals progress
because risk taking behavior is not a developmental process in which an individual begins at
the lowest level and proceeds through subsequent levels until the highest levels are reached.
According to him, the levels are not assigned an age appropriate range; rather, the levels
indicate the varying degrees of risk taking behavior.

4. Characterization of The Risk Taker

A Good language learner is a risk taker. As Zafar& Meenakshi (2012) argue that
many of the strategies associated with good language learners involve a willingness to take
risks. In addition, Kusumaningputri (2012) argues that in order to say that an individual is a
risk taker is to say that she or he generally is more willing to take risks than the average
person. And if learners are risk takers, they will have a good starting point to develop

themselves towards success of language learning/ acquisition.

A bulk of works published in the literature of the field brought to light theories to
describe risk taker. As a clear example is Krashen's Monitor Hypothesis. That is to say, risk
takers and risk- averse students can be compared respectively to Krashen's as “underusers’
and “overusers’ of the monitor device (Ortega, 2009). Likewise, Beebe (1983) summarizes
this relationship between Krashen's Monitor Hypothesis and risk taking by stating that “ It is
possible that Krashen's cautious overuser is a low risk taker. His monitor underuser isa high
risk taker” (p. 47).

According to Krashen, the overusers are highly concerned with editing their
language performance and carefully think their utterances; therefore, they usually show
deficient oral fluency. Besides, monitor overusers have the characteristic of cautious shared

by risk averse students in language classroom. In the other hand, underusers are believed to be
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more reckless in their use of the language. In addition, their utterances are not the product of
mental correctness. Besides, underusers show high levels of risk taking since they prefer to
say what they want without worrying about the details like risk takers usualy do (Cervantes,
2013).

Additionally, The Variable Competence Model developed by Ellis (1994)
characterizes as well the risk taking learners.According to this model; a student’s output in
language use is the result of either planned or unplanned discourse. The former is the one
thought before being produced while unplanned one implies spontaneous speech with lack of
preparation. That isto say, risk averse students opt for the planned discourse in order to avoid
mistakes. Thus, they are less likely to take risks. Besides, their linguistic product is carefully
elaborated. On the other hand, risk taking students prefer the unplanned speech andare more
engaged in discussions and they probably tend to take more substantia risks to develop their

linguistic oral proficiency.

Additional characteristics of risk taking students are the ones corresponding to Ely’s
(1986) dimensions. First dimension, risk takers are not hesitant about using a newly
encountered linguistic element. The second dimension refers to risk takers' willingness to use
linguistic elements perceived to be complex or difficult. The third one, they tolerate
vagueness of possible incorrectness or inexactitude in using the language. The last one, risk

takers are inclined to rehearse a new element silently before attempting to use it aloud.

Furthermore, Cervantes (2013) characterizes risk takers as the ones who are not
afraid to get involved in any kind of interaction with others, to speak language, use output and
engage in functiona practice because they prefer what they want to say without worrying
about small details or errors. And they assume the consequences of their linguistic decisions,
even when they are not supported by others in order to handle risk taking situations.Besides,
they are more likely to be one who takes his existing language system to the limit, change
andmore resistant to fossilization (Zafar& Meenakshi, 2012). As a result, they initiate
communication regardless of the situation and number and the type of interlocutors and their
lack of fear toward negative evaluation (Ortega, 2009).0n the other hand, low risk takers tend
to be more inhibited and use less complex structures so that their levels of linguistic ora

accuracy do not decrease considerably (Cervantes, 2013).
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5. Factor s Affecting Risk Taking Behavior

Previous studies related to risk taking behavior suggested that age (Beebe, 1983),
gender differences among students (Gass& Varonis, 1986), personality (Sanematsu, 1980),
motivation ( Tomizawa, 1990), self esteem ( Hyde& Parsons, 1983), class trait ( Shamin,
1996), teacher trait ( Tsui, 1996), and classroom activity ( Price, 1991) constitute major
factors affecting students risk taking behavior (cited inBang,1999).

The significant factors with an influence on risk taking behavior are discussed in the

following:

5.1. Situational Variable

It is used to argue that the circumstances in which a risk taking behavior is needed
may act as deterrents or facilitator of successful learning (Cervantes, 2013). According to
Kogan& Wallach (1967), one of the most important components of situational variable is the
degree of skill or chance that learners may encounter in alearning situation. They add that if
the context provides students with skills to perform, risk taking is moderate. For instance, if
the learners are provided with expressions and grammar aspects, tend to be more able to
manage risk taking successfully (cited in Beebe, 1983).

Furthermore, Cervantes (2013) states that rewarding students may be an influential
factor in enhancing risk taking in a given learning situation. He further argues that students
may change their behavior when they have to make risky decisions if the situation provides
them with areward as providing feedback or an actual prize which can influence the decision
making process of students' risk taking. In its turn, this type of rewards may act as the
motivators for risk taking behavior or may discourage them to speak if they find that the
situation may cause a serious loss or failure. On the other hand, Kahneman, Slovic& Tversky
(1982) view reward and loss differently. According to these authors, learners are more risk
seeking when they foresee some kind of loss. In such cases, learners will try almost anything
possible and they will take many risks in order to avoid that loss. On the other hand, risk
averse students tend to be more conservative if they consider that they are going to obtain
some gain from that situation (cited in Gass& Selinker, 2008).
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5.2. Social Variable

This variable is related to the social groups decisions in terms of risk taking.Lee&
Ng (2010) demonstrate that groups tend to embark on greater risks than students usually do
when they are adone. Similarly, Tsui (1996)states that working in groups,allows learners to
rehearse their thoughts and have the support of their peers whenever they put a comment

forward which makes them feel they arein alow risk but a high gainsituation.

According to Cervantes (2013), the social variable supports the idea that certain
societal norms facilitate or rgject risk taking behavior, and this may depend on the students
society in terms of whether it values or rejects risk taking behavior. In brief, Cervantes claims
that corporate work explains actual interaction of reluctant risk takers with their peers in
group settings, and how it can motivate them to be more socially risky.

5.3. Individual Variable

This variable represents learners’ personal affective factors. According to Ellis
(1994), learners persona variables and their affective states are of crucia importance in
accounting for individual differences in learning outcomes.That is to say personal variables
influence language learning at the individual level. Besides, Affective variables have a
stronger impact on learners success in acquiring a second or foreign language than those
cognitive or educational facts such as intelligence, aptitude, teaching methods and techniques
(Shahreza, 2014). Additionally, Learner's beliefs about L2, after some years of instruction
seem to be very stable, but their affective states may vary according to the teacher's
personality traits, type of tasks performed in the classroom and the results they obtained
(Madrid, 1995).Therefore, they influence also learners willingness to take risk(Cervantes,
2013).

Individual Factors influencing risk taking behavior in ESL/ EFL classrooms can be

divided into two categories: internal and external factors.

5.3.1. Internal Factors: are those factors that originate within the learner himself or

herself. Besides, internal factors consist of personal and affective factors. They include age,

gender, personality, motivation, self esteem and anxiety (Bang, et al 1999).
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5.3.1.1. Age: The effects of age on second language acquisition constitute one of the most
frequently investigated and debated topics in the field of Second Language Acquisition
(Munoz, 2010).Accordingly, it affects learners risk taking behavior. In this respect, several
researchers (Carney 1971, Kogan& Wallach 1967, Okun 1976, Okun& Johson 1978, Slakter,
Koehler, Hampton& Grennell, 1971)argued that older students are inclined to avoid risk
taking if the opportunity is available(cited in Bang, et a 1999). In addition to Okun&
Johnston (1978)who concluded that older students were more conservative in their risk taking

behavior than younger students.

Furthermore, according to Schumann (1975), adult learners are more cautious about
taking risks than younger ones, while younger learners are willing to use a word incorrectly
and to form new expressions if necessary. In other words, adult learners are more liable to be
influenced by a sense of shame caused by feelings of insufficiency or fear of appearing
foolish. Thus, they often deny themselves opportunities to practice for fear of making

mistakes, or being unable to get their message across, or appearing ridiculously incompetent.

5.3.1.2 Gender: Generdlly, it is argued that males tend to be more risky than females. A
bulk of research studies showed that males tend to behave in ways that are more risky than
females to take risks(Campbell, 1999).In addition, Byrnes, Miller& Schafar (1999)compared
the risk tendencies of male and female and explored that in amost all aspects of risk taking,
mal e participants are more willing to take risks than females.

Additionally, Gardner& Steinberg (2005) showed that males reported more benefits
and fewer risks when asked about the consequences of risky behaviors. In this respect,
Magjidifard, Shomoossi& Ghourchaei (2014) pointed out that gender differences in risk taking
occur even in simple everyday situations. For instance, men are more likely to cross busy
roads than females and the magjority of such studies show that men take more risks in stressful

situations.

However, in various contexts in language learning, it is seen that men are more risky
than females. According to Maubach& Morgan (2001) state that “ Female learners tend to be
more careful about what they say, they try to use fewer sentences and complex structures to
reduce mistakes. They tend to think before any oral production. And this consciousness can be
a barrier to effective communication in a foreign language, where rapid responses are

necessary to keep a conversation going” (p. 44).That isto say, females are less willing to take
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risk in their learning which may influence them to produce full speech when communicating
and being exposed to stressful situations. In this respect, Shomoossi, Kassian& Ketabi (2009)

argue that females may be found more anxious in stressful situations than males are.

On the other hand, Gass& Varonis (1986) argue that males students initiated more
negotiation of meaning and dominated the conversation in terms of the amount of talk than
female student did. Also, they found that in the male/ female pairs, male students tended to
lead the conversation even when the responsibility belonged to the female students by virtue
of the task itself(cited in Bang, et al 1999). Thus, Krupnick (1985)found that male students
interacted more with their instructors than female students(cited in Zhang& Liu, 2011).
Besides, boys tend to follow their instincts and even due to their self confidence and risk
taking part in oral conversation without preparation (Shomoossi, Kassian& Ketabi, 2009). In
a brief, men are more willing to venture to speak or show their language proficiency in front
of others (Mgjidifard, Shomoossi& Ghourchaei, 2014).

5.3.1.3. Personality: It is another individua variable that influences risk taking behavior.
In this respect, many studies are conducted in the field to discover the relationship between
personality and risk taking behavior. For instance, (Chastain 1975; Naiman; Frohlich; Stern;
Todesco 1975; Rossier 1975; Rubin 1975; Sanematsu 1980) found that extroverted students
and risk taking behavior to be positively related. But others like (Brown 1973; Busch 1982)
found either a negative relationship or no significant one (cited in Bang et al., 1999).

Additionally, risk takers who are believed to be naturally extroverts, are more likely
to take their existing language system to the limit. Such learners are more likely to change and
more opposed to fossilization (Shojaee& Sahragard, n.d). Also, kelly (2004)claims that
extroverts students tend to participate more in classroom interactions, worry less about
accuracy and have atendency to take risks with their language, all of which are assets when it
comes to communicative oral competence (cited in Burgucu, Han, Engin & Kaya,
2012).Furthermore, Rossier (1975) asserts that extroverted learners have an obvious
advantage over their introverted counterparts in learning the target language because they
create more opportunities to practice the language, obtain input and experience success in
communicating. However, introvert students have some problems about L2 learning, because,
such learners have anxiety and inhibition as a result; this anxiety causes ambiguousness and
fear of taking risksin the classroom (Burgucu, Han, Engin& Kaya, 2010).
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5.3.1.4. Motivation: there is no doubt that motivation is an important factor that
influences language learning as well as risk taking. Some studies have argued that the effect
of motivation on language learning can be viewed in terms of the type of motivation:
Integrative versus instrumental motivation. For instance, Gardner& Lumbert (1972) and
Gardner (1983) noted that integratively motivated learners, who wish to integrate themselves
in aspects of the culture of the target community, work harder and more likely to participate
actively in the class. On the other hand, Lukmani 1972, Perez 1984& Polland 1991 found that
instrumental orientation (a desire to acquire alanguage as a means for attaining instrumental
goals) is associated with active involvement in classroom interaction (cited in Bang, et a
1999).

In risk taking contexts, Kogan& Wallach (1967) claimed that people with high
motivation to achieve were moderate, not high risk takers, who wish to be in the center; they
do not take wild risks and avoid situations where there is no win. They also avoid getting
involved in low risk situations. Indeed, Gage& Berliner (1988) state that people with high
achievement motivation select tasks which are of moderate risk. On the other hand, those with
low achievement motivation select tasks of either high or low risk (cited in Magjidifard,
Shomoossi & Ghourchaei, 2014).

In addition to what is mentioned above, Beebe (1983) claims thatlow need achievers
persons who strongly fear failure, and those with a high need for approval, are likely to take
courses of action which are extremely risky or extremely conservative. They are less likely to

change their risk taking behavior even when it leadsto failure.

5.3.1.5. Self esteem: According to Brown (1987) “ no, successful language learning can
be carried out without some degree of self esteem, self confidence, knowledge of yourself and
belief in your own capabilities for that activity” (p. 101). That isto say, self esteem serves as
a powerful factor which leads to success in language learning. Additionally, self esteem
another individual variable impacting risk taking. Kohonen (2006)claims that learner’ self
esteem and perception of their competence and fluency will impact on their capacity to
perform the activity and willingness to take risks in language learning(cited in Sachs, 2009).
Also, Beebe (1983) mentioned that risk takers are oriented to display average levels of self

esteem.
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On the other hand, in an attempt to discover the impact of self esteem on risk taking
behavior in speaking skill, results showed that second / foreign language learners might not
take risks in certain situations because they judge their speaking ability in the target language
to be so poor that not speaking is perceived as more rewarding than speaking up with
possibility of failure (Bang, et al 1999).

To make it short, Cervantes (2013) summarizes the influence of self esteem on risk
taking behavior by stating that the fact that students have either a poor or afavorable personal
perception of themselves may in certain cases represent a barrier in the development of an
oral task for instance. Besides, students with low self esteem might be more likely to think
that they are neither capable of managing uncertainty in the language nor able to succeed.

5.3.1.6. Anxiety: Anxiety is believed to be a general phenomenon experienced by the
majority of learners. As Horwitz (2001) claims that anxiety is perceived intuiveley by many
language learners negatively influences language learning and has been found to be one of the

most highly examined variablesin al of psychology and education.

As anxiety has an impact on language learning in general, has as well an influence on
learners risk taking behavior in particular. Brown (2007) describes anxiety in second
language learners as being intricately intertwined with self esteem, self efficacy, inhibition
and risk taking. That isto say, anxiety and risk taking are two factors that seem to be mutually
interrelated. In this respect, Kusumaningputri (2012) argues that anxiety provoking situations
feed risk taking property to live or to die. Students with risk taking property, risk takers, will
see those main sources of anxiety as a gain not a loss. Besides, those who can strike against
the hardest and turn out the ambiguous situations into a gain will be equipped with the risk
taking property. All in all, Elly (1986) reports that anxious learners were less likely to take
risks in the language class and we can conclude that as anxiety becomes higher, risk taking
will not be mediated.

5.3.1.7. Locus of Control: Locus of control refers to whether individuals relate or
attribute their success or failure to their own behavior (Nodoushan, 2012). Besides, it is a
concept that distinguishes between two types of people. According, to Rotter (1990) states
that internal versus external locus of control refers to the degree individuals expect

reinforcement or an outcome of their behavior is dependent on their own behavior or personal
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characteristics versus the degree to which people expect that the reinforcement or outcome is
afunction of fate, chance or lack influenced by powerful of others or simply unpredictable.

Also, locus of control is significantly related to L2 success. Accordingly, Bozorgi (2009)
declared that students who adopt a more external focus believe that their grades are often not
under their own control but that of some outside force. Whereas, students who are internaly
oriented believe success is dependent on their efforts and may expend more effort for their

own academic success.

Additionally, locus of control is another individua variable affects risk taking
behavior. In this respect, Rotter (1954) argues that the importance of locus of control concept
rests in its apparent capacity to modify risk taking behaviors in the classroom, students who
possess internal locus of control may be more cautious to express themselves orally. Besides,
they internalize feelings of responsibility for their own actions and therefore, for their own
mistakes and failure to communicate. Unlike these students, those learners with more external
locus of control may be better risk takers in speaking tasks (cited in Beebe, 1983).

5.3.2. External Factors. They are factors that come outside the individual. Such factors

influence also learners risk taking behavior. Teacher’s attitude, class size and classroom

activity are the important ones researchers and instructors have paid attention to.

5.3.2.1. Teacher‘s Attitude: Generally speaking, teachers are role models for their
students. As O'Leary& O’ Leary (1977) stated that the way teachers attend to their pupils
determines in large measures, what the children will do. As teacher's smile, words of
encouragement, praise, evaluations and silence are powerful alies in affecting how students
behave and change socially and academically (cited in Y asseen, et al 2010).

Additionally, the attitude of the instructor seems to be an important factor
influencing learners' risk taking behavior. According to Lee (1998), the teacher’s behavior is
acrucial component in teacher- student classroom interaction. Besides, teachers are influential
in creating the classroom environment and it is this environment that either encourages or
discourages students’ risk taking.

To illustrate more, many research studies are conducted to show the influence of
teacher’s attitude on learners’ willingness to take risks in the classroom. For instance, Y oung
(1986) conducted a research about speaking’ anxiety in foreign language classroom and found
that most of the students agreed that their anxiety would be reduced if the teacher corrected
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their errors with a gentle and indirect manner and helped them realize that. As a result, she
concludes that the instructor’'s relaxed and positive error correction attitude could reduce

learners language anxiety and create more willingness to participate in the class.

Another important study is the one done by Tsui (1996). She reports that students
reluctance to take risks is significantly related with teacher’s intolerance of students' silence.
During this study Tsui observes that many teachers dislike or are afraid of students' silence,
and they feel uneasy or impatient when they fail to get a response from students. As a resullt,
they allocate the turn to another student, provide the answer themselves, or repeat or modify
the question without allowing for appropriate wait time. According to Tsui this kind of
teacher’s behavior would frighten the students, stop them from thinking and suppress their

wish to answer questions.

5.3.2.2. Class Size: Class size is another important external factor that may increase or
decrease students' risk taking in the classroom. In this respect, Horne (1970) reports that
students in large class felt inhibitions about making mistakes. Furthermore, they hesitate to
say aloud sounds and structures whichwere unfamiliar to them and they are sensitive to the
criticism of their instructor and peer students. In the same topic, Shamin (1996) showed that
students were particularly aware that big classes offered strictly limited opportunities for

practice as well aslittle instant response from the teacher (cited in Bang, et a 1999).

To comment, we do agree with the aforementioned because students in large classes
do not express themselves freely compared to the small class size where learners get more
chances to practice the language and take more risks in their learning. Besides, the greater the
number of peers, thelesslikely it isfor alearner to venture and to take risks since the latter is
negatively influenced by the former whose evaluation will, in this sense, likely act as a
deterrent to risk taking.

5.3.2.3. Classroom Activity: According to us, classroom activity is an integral part in
the teaching process.Classroom activities increases learners’ outcomes as well as contribute to
students ‘risk taking behavior. Indeed, many studies (Gass& Varonis, 1985; Newton, 1991;
Long, Adams, McLean& Castanos, 1976; Long, 1980; Long& Porter, 1985; Pica& Doughty,
1985; Rulon& McCreary, 1986 cited in Bang, et a 1999) have shown that classroom

activities especialy group activities contribute to students’ risk taking behavior.
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Pair and small-group activities are examples of classroom activities which help
learners to take risk in an EFL classroom. According to Rulon& McCreary (1986) argue that
pair or small activities provides students with the opportunity to negotiate language they hear
and this helps to improve the quality of learners’ talk, promotes a positive affective climate
and motivates learner to learn( cited in Bang, et a 1999). Additionaly, Long, Adams,
McLean& Castanos (1976) state that |earners who work in pairs or small groups produced a
greater amount of language and had more freedom to negotiate what they wanted to
communicate than they did in a teacher fronted activity. As a result, they concluded that pair
work or small group work provide more opportunities for language production and to variety
of language use in initiating talking, interrupting and asking for clarification (cited in Bang, et
al 1999).

In essence, being aware of this factors: internal ( Situational, Social and Individual
variables) and external ( Teachers' attitude, Class size and Classroom activities) help teachers
to understand that risk taking behaviors depend on the learner but also on the specific

circumstances and other individuals involved in a particular task ( Cervantes, 2013).

6. Teacher’sRolein Promoting Students Risk Taking Behavior

Learning is expected to flourish in an atmosphere in which the learner is willing to
take risks and it is the task of the instructor to create such an atmosphere for learning (Zafar&
Meenakshi, 2012)because due to this environment, risk taking can be enhanced or not. In the
same vein, Cervantes (2013) claims that the classroom environment should be equally
conducive to risk taking by promoting a comfortable atmosphere even with furniture ,
decorations and visual cues. Furthermore, in an environment where risk taking is encouraged,
it is important that the teacher provides a safety net that offers developmentally appropriate
materials and activities and prevents failure from shattering the learners’ attitude, initiative
and self esteem (Y oung, 1991).

In addition, we believe that a good teacher is the one who help learners to learn and
take risk in their learning. Thus, the role of the teacher is very sensitive and relevant because
she or he needs to be supportive and has to create classroom environment that suit the
students’ levels of risk taking( Lee& Ng, 2010). In this context, Svinicki (1989-90) presents
four characteristics of an instructor who would support student risk taking. We have

summarized them as follows;
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6.1. Mod€ to Take Risks: The teacher here must be a risk taker and model risk taking
behavior including a positive view of failure. Because, in order to build students’ confidence,
teacher must show that he is willing to take risks by handling errors and wrong turns to
demonstrate that even experts make mistakes.

6.2. Exude Organization and Competence: the instructor must be well- organized
and solidly grounded in the content such that he/ she can handle any eventuality. Because,
when students are convinced that the instructor is in control and knows where the class is
going, they will feel more comfortable about taking risks. Also, they will be confident that if
they make a mistake or go off on wrong tangent, the instructor will be able to bring them back
on target.

6.3. Minimize the Pain of Making an Error: In order to do that, the instructor
should pay more attention how to react to students errors because it is important determinant
of how they perceive their own errors. Because, for Adams (1986)when the teacher look upon
these errors as a learning opportunities and encourage students to explore their own thinking,
he builds trust and encouraging risk taking (cited in Al Shalabi, 2003).In addition,
Svinickiclaims thatit would be useful if the teacher separate learning from evaluating because,
many students are reluctant to take risks is the fact that classroom have such a strong
evauation component. As a result, learners are afraid that if they make an error in class, it
will affect their grade.

6.4. Provide Risk Taking Opportunities. In order to help students to take risks, the
instructor must provide opportunities. In other words, the instructor must let the students to do
some of the work then stand back and let them do it without interference instead of doing all
the talk and dominating in the classroom. Furthermore, alowing students to struggle and take

wrong turns helps them learn something from the process.

All in al, Al Shalabi (2003) stated that the teacher who has all these characteristics
will be more able to maximize students' participation in the classroom by making them aware
of the advantages of being risk takers and in order to fulfils this, teachers should work on the
dimensions which contribute to the risk taking in their students as well as enhancing any other
dimension and factor that will support students' risk taking like the trust building between the
teachers and the learners. Then, teachers should provide their students with a sense of security

and encourage them to voice their opinion. And once the students are not afraid of being
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blamed and humiliated when they talk, they will take part in the class willingly and do well in
second language acquisition (Zafar& Meenakshi, 2012).However, when teachers do not give
enough atmospheres to forgiving situations for learners, many situations in the classroom will

become anxiety —provoking areas (Kusumaningputri, 2012).

7. Advantages and Disadvantages of Risk Taking Behavior
7.1. Advantages

Risk takers enjoy severa benefits when they venture to take risk in the classroom.

Among these benefits are presented as follows:
7.1.1. Avoidance of Fossilization

The first advantage of taking risk in EFL classroom is that the use of fossilized
structures tends to be less common especially by high risk takers who are willing to try out
new linguistic items and constantly look for opportunities to learn the language (Cervantes,
2013). Therefore, they become more resistant to fossilization (Ashouri, Fotovatnia,
2010).However, Hongwei (1996) points out that the timidity and inhibition which characterize
low risk takers can lead to the development of erroneous patternsi.e. fossilized structures in
the interlanguage of such learner.

7.1.2. Quantity and Quality of the Linguistic | nput

Generally, students who display risk taking in second language classroom may show
a considerable increase of the linguistic input in comparison to low risk takers (Cervantes,
2013). To illustrate, Beebe (1983) argued that high risk takers are more able to transform oral
input into practical intake and this can be proven by risk takers readiness to deal with the
discourse; they make constant attempts to use new linguistic structures in the target language

although they may not know the correct use of such forms.

On the other hand, in Krashen's terms, he said that the availability of useful intake
certainly benefits high risk takers since they probably have more access to comprehensible
input, which is a key element for the successful acquisition of second than low risk takers
(cited in Gass& Selinker, 2008).
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Moreover, Cervantes (2013) states that high risk takers' willingness to communicate
in almost any type of social setting increases their opportunities to hear and obtain a sufficient
number of linguistic structures which sharply contrast with the input that low risk takers
receive due to their reluctance to interact.In brief, we can say that such acquisition of input
can lead the high risk taker to develop their ora abilities and improves their proficiency in
thelir learning.

7.1.3. Fluency

In addition to the fossilized pattern the risk taker can avoid and the quality of the
input he/ she receives, fluency can be another advantagethat they can explore. In this respect,
Cervantes (2013) states that high risk takers exhibit high levels of linguistic fluency in their
speech since one of their concernsis to express language freely in the second language.On the
other hand, low risk takers sacrifice fluency for the sake of accuracy which leads to the

development of unnatural language which isfull of pauses.

In this dilemma (fluency- accuracy),Beebe (1983) points out that high risk takers are
more successful L2 speakers because their willingness to make mistakes encourages them to
communicate in a more effective manner. On the contrary, low risk takers avoid reducing
their linguistic accuracy levels when speaking; then they become very concerned users of the
language and before they uttered, their linguistic products are edited and when their structures
are expressed, they are accurate but lack of fluency. This can be explained by their over
concern with accuracy which will likely increase the frequency of their hesitations in their

speech, and thus making them less fluent at speech.

Additionally, in relation to the topic of fluency, risk takers are able to tolerate
ambiguity in the classroom. To illustrate, Wen& Clément (2003) emphasize on high risk
takers' tolerance of ambiguity because they focus their attention on meaning rather than on

form.

7.2. Disadvantages

Despite the aforementioned advantages, risk taking is not drawbacks free. The
following is the mostimportant one which is related to EFL learnersrisk taking in the

classroom.
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7.2.1. Anxiety

It is a result of fear when venturing in the classroom. According to Gledhill&
Morgan (2000) argue that the affective role of fear when students speak a second language
may certainly represent a disadvantage for high risk takers in the sense that the construct of
risk itself entails fear and this becomes a barrier to learning. In this vein, Cervantes (2013)
adds that students may experience different types of fear when they venture into speaking a
second language including social fears such as peer reactions, derision, humiliations and
disapproval as well as personal fears. Besides, they may even be afraid because of the context,

obtaining bad grade, failing an exam, being punished or embarrassed.

Similarly, when students are outside the classroom and practice the language, they
are afraid of being ridiculous, feeling frustrated, having a blank look and may feel alienated
among others (Gledhill& Morgan, 2000).0n the other hand, low risk takers gain an advantage
in comparison to high risk takers since they are expected to experience lower levels of fear
(Cervantes, 2013).

Conclusion

Through this section, we have tried to explain the concept of risk taking behavior by
highlighting some related elements to have a better understanding of it, in order to promote it
in the classroom. However, we have recognized that some problems like anxiety can hinder
risk taking in the classroom. So, teachers should give further importance to this unavoidable
factor by creating a psychologically secure environment and more opportunities to take risk in

the classroom so that |earners can improve their learning.
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Section two: The Use of Pair Work in EFL Classroom

I ntroduction

Teaching English as a Second Language in a collaborative way can be extremely
challenging that we hardly pause to think before partitioning. Thus, the use of pair work is so
much part of our everyday teaching routine. Indeed, Storch (1999) claims that “ the use of
group and pair work is common teaching strategy which is widespread in education and it
has been promoted in both first (L1) and Second (L2) language classrooms’ (p. 363). That is
why; this section aims to review the importance of using pair work as a teaching strategy to
foster language learning in EFL classroom.

1. Definition of Pair Work

Many theories and language teaching approaches highlight theimportance of
pairwork (e.g. communicative approach, task based learning)as a form of cooperativelearning
(Zohairy, 2014). According to the Dictionary of Language Learning and Applied Linguistics
(Richards& Schmidt, 2002), pair work is “a learning activity which involves learners to work
together in pairs’ (p. 381). In other words, pair work means that students cooperate with each

other to accomplish atask.

Another definition that ties pair work to learning is provided by Moon (2000) who
defines pair work as “a strategy to organize those (students) in ways that will maximize
opportunities for learning” (cited in Abdulla, 2007, p. 20). From this quotation, we can see
that pair work is a fundamental way to increase learners’ opportunities to practice the target

language.

Furthermore, other researchers like Doff (1988), Phipps (1999) and Rimmer (1999)
define Pair work as’ a dsituation which enables two learners to work independently
andinteractively without teacher involvement “ (cited in Al-Farsi& Region, n.d, p.28).That is
to say, it is a technique that promotes meaningful interaction and encourages autonomy
among learners. In the same vein,Scrivener (1994) defines pair work as a type of classroom
interaction when students are working with another student (cited in Ibanez, 2013, p.9).
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2. Why Pair Work is Necessary

Pair work is very essential in EFL classroom. According to Storch (1999) states that
research findings in both first and second language learning have long been supportive of the

use of small groups and pair work in the language classroom.

According to Harmer (2001), using pair work successively in the classroom, allow
students to work in conducing and facilitating environment. Besides, the same author argues
that during the use of pair work, students can practice the language skills together. For
instance, learners can study atext, research language or take part in information gap activities.
Also, they can write dialogues, predict the content of reading texts or compare notes on what

they have listened to or see.

Moreover, it fosters teaching and learning process in terms of time and increasing
opportunities to practice the language. As Byrne (1989)says that unless you have avery small
class, you will never be able to give your students enough oral practice through whole class
work. If you divide your students into pairs for just five minutes, each student will get more
talking time during those five minutes than during the rest of the lesson (cited in Bercikova,
2007).

In a brief, we can say that pair work generally helps in a more realistic manner to
encourage students to speak and communicate with their peers by creating lovely atmosphere,
spirit of cooperation and alowing the teachers to monitor students' progress.

3. When to Use Pair Work

There is no specia time to use pair work in the classroom. In other words, pair work
does not need to be limited to the final stages of alesson but can be interspersed throughout
(Bercikova, 2007).According to Harmer (2001), putting students into pairs when to teach will

depend upon a number of factors which are summarized as follows:

The Task: According to Harmer, the nature of the task determine when the instructor uses
pair work or not. For instance, if the task the teacher would like to involve his students
necessitates oral interaction, he will likely put students in small groups, especially in a large
class, so that the chances for interaction are optimized, because many students can speak at
the same time. Additionally, if we want students to write sentences which demonstrate their
understanding of new vocabulary, we may choose to have them to do it individually. On the
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other hand, if they have listened to a tape, the teacher may let them compare answers in
quickly organized pairs.

Variety in Sequence: deciding when to pair learners also depend on the objectives of the
followed sequences. For instance, if the previous sequences have dealt with the whole class
grouping, we may think it is sensible to allow learners time to work individually or with pairs
to give them some breathing space because this variety in groups sustains their motivation to

learn.

The Mood: the mood of the learners another factor which can determine when to use pair
work. For instance, if the learners seem restless with a whole class activity, the teacher can
put them in pairs to give them a chance to re-engage with the lesson again. On the other hand,
if they appear to be losing their way, the teacher can redefine the task or discus the problems
that they encountered or change the activity.

4. Organizing Pair Work in the Classroom

The use of pair work in EFL classroom requires more attention, responsibility and
planning because it is related to success or failure of the intended task. Allowing a good
atmosphere for students to learn successfully, better arrangement of the class is required. In
this main, Watcyn- Jones& Williams (2002) state that the room should be arranged in such a
way that pairs face one another across a desk or a table in order to give them eye contact

which makes communication alot easier.

Additionally, Hadfield (1992) argues that in order to be well organized, the teacher
must give clear and explicit instructions. According to Watcyn-Jones (2002), this can be
realized either the teacher with a chosen students or by having two students performing the
activity in front of the class (cited in Maher, n.d).Moreover, while pair work is taking place,
the teacher should be moving around the classroom monitoring and if necessary guiding and
correcting what individual pairs are doing (Hadfield, 1992).In addition to that, Hadfield adds
that it’s better for the teachers to write on the blackboard an outline or model of what the pairs

should bedoing or some key words and phrases that they will practice .

Once the activity is completed, at this stage the teacher can add comments such as
correcting mistakes or providing the learners with suggestions for saying things more

naturally and to limit the time of the activity to make them practice it again with the added
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instruction and clarifications ( Hadfield, 1999). But, it is psychologically recommended for
the teacher to stop the activity while the learners still enjoying themselves rather than letting it
until everyone isfinished (Watcyn-Jones, 2002 cited in Maher, n.d).

To comment, we can say that organizing pairs is so crucia in the class because it
helps learners to have more understanding of the task, gain self confidence and become
autonomous when they learn and even they can interact more with teacher and react positively
to the teacher’ s feedback.In doing so, the partner should be changed frequently to ensure that
everyone really gets an opportunity to work with and get to know as many different members
of the class (Watcyn-Jones& William, 2002).

5. How to Pair Students

How | am going to pair my learners? Is a popular question that teachers sometimes
spend more time thinking about it. There are lots of different techniques teacher may use in
her/ his class.According to Tennant (n.d),it may depend on the seating arrangements. Where
seating is flexible, students may sit in a semi-circle for the purpose of working with the person
next to them. In turn, Underwood (1987) points out that pair works can be done very
successfully simply by some students turning round or moving along a bit to sit with a partner
(cited in Bercikova, 2007).

On the other hand, Harmer (2001) claims that in order to put individual students into

pairs, teachers can base their decisions on any one of the following principles:

Friendship: Itisthefirst principle teachers may rely on. Making friends with friends rather
than risking the possibility of people working with others whom they find difficult or
unpleasant, will guarantee the success of the task. In this main, Bercikova (2007) adds that
young learners tend to want to make pairs with their special friend and this is often perfectly
satisfactory.

Use of Sociogram: It is an informed way to pair students. Itis a procedure in which

students are asked to write their names in a piece of paper and then write in order of
preferences the students they like best in the class. On the other side of the piece of the paper,
they should list the people they do not like.

The following figure shows the imaginary use of Sociogram in the classroom:



—» Like

Figure 01: From Roles of Teachersand Learnersby T Wright (cited in Harmer, 2003:
120).

The above figure allows the teacher to know the choices about how to pair learners.

However, Harmer claims that such procedure takes time to do it and it focuses more on

popular students and neglects the unpopular one (As the student “ Sid” in the example).

Streaming: Teachers can stream their learners according to their abilities. That is to say,
the pairs should have a mixture of weaker and stronger students. This is what maintained by
Watcyn-Jones& Williams (2002) who stated that “ The stronger students can then help the
weaker student as they work together during the activity” (p, 11). Or, on the basis of learners
level of participation. The teacher here has the choice to mix between the participators and
less ones. On the other hand, he can create pairs of more talkative students and weak
participators alone to oblige them to be talkative since they may be hide behind their more

talkative ones.

Chance: According to Harmer it is the easiest way to pair learners. It is very arbitrariness.

Grouping learners by chance involves many options among them:

First option:Allowing students to work with students who are setting next or near to each

other.
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Second option: Organizing learners according to the “Wheele scenario” (i.e. haf of the

class stands in a circle facing outwards and the other half of the class stand in an outer circle
facing inwards. The outer revolves in a clockwise direction and the inner circle revolves in

anti-clockwise direction. When they stop, students work with the person facing them).

Third option: pairing students according to the order of their names (i.e. whose names

start with “As’ together, the entire “Bs’ together, all the“Cs’ together and so on).

Fourth option: According to students’ birthdays (i.e. January at one end of the line and
December at the other).

Fifth option: According to the color of their clothes (i.e. students who wear the blue with

the ones who wear black or vise versa).

Sixth option: According to learners’ gender, their age, background, hobbies, and countries
of origin. (For example, an older person and a younger person don't want to work with one
another, and then they will quickly finish the activity. Similarly, if two people of disparate
hobbies try to talk about vacations, interests, or plans for the weekend, the activity will
similarly finish quickly) (cited in Cotter, n.d).

We do agree with Harmer’s principle because it facilitates the work for teachers as
well as for learners. But it is time consuming and does not work with learners’ special
disabilities in the classroom. Moreover, the teacher should make sure that students are not in
inappropriate group to ensure that the learners work productively.

6. Advantages of Pair Work

Pair work can be implemented as a valuable strategy in an EFL classroom for many

reasons.
6.1. Increase Students Talking Time

Pair works dramatically increases the amount of speaking time any one student gets
in the class (Harmer, 2001).This can be emphasized by Nunan (2003) who states that “ Pair
work.....activities can be used to increase the amount of time that learners get to speak in the
target language during lessons’ (p.55). In this case, students are engaged in the

communicative approach; a way to learn languages; that focuses on practicing the language
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by communicating in that language with each other ( Lawis& Hill, 1997 cited in Maher,
n.d.).Therefore, their speaking’ abilities will be developed.According to Case (2008) there are
certain speaking skills that happen much more naturally and more often in pairs, such as
interrupting each other, using tag questions to invite the other person to speak, and asking
people for confirmation and clarification of what they said, express themselves and their own
ideas freely (Zohairy, 2014)and share their knowledge in order to build up their

interdependence and confidence for further conversations (Temerova, 2007).

6.2. Cutting down Embarrassment

Pair work help learners to express themselves freely without embarrassment.
According to Phipps (1999) points out that“ Working with a partner is much less intimidating
than being singled out to answer in front of the class’ (cited in Achmad& Yusuf, 2014,

p.152). To simplify, pair work grow in healthy environment where students feel less anxious.

Moreover, pair work normally leads students to be less afraid of making mistakes
(Watcyn-Jones& Williams,2002) and feel more comfortable to speak to one or two people
rather than the whole class and the teacher (Temerova, 2007) .Also, the background noise of
other pairs speaking to each other can make the peer much less embarrassed about speaking
out (Case, 2008).

6.3. Create More Secure and Positive Classroom Atmosphere

Pair work alows students to learn in non-threatening environment. According to
Martine(n.d.),pair work is the place where there is a sense of security because learners are
working with their classmates to come up with an answer or accomplish a task. The same
author adds that, there is no pressure on one solitary student, they share responsibility for the

work and they are free to come up with answers that reflect their own thinking.

In the same vein, Jones (2007) described the atmosphere in pair work as:
“In a pair, the atmosphere tends to more protective and private than in a group. Students
often feel less inhibited in a pair, and they can talk about more personal feelings or
experiences than they would even in a small group. Pairs seem to be more conducive to
cooperation and collaboration, while groups tend to be more conducive to (friendly)
disagreement and discussion” (p. 7). To be clear, pair work promote learners to work in a

comfortable way where there is security, freedom to speak and cooperation away fromanxiety
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and inhibition. Thus, students will learn from one another in a natural way that approximates
them more to the world outside and gets away from some of the constraints of the classroom
(Watcyn-Jones& Williams, 2002).

6.4. Fun

Pair work activities are alot more fun to do than more traditional exercises (Watcyn-
Jones& Williams, 2002). That is to say, pair work activities are more enjoyable because it
brings satisfaction, pleasure and fulfillment. In this main, Martine (n.d.) argues that this type
of activities stimulate students not just to come to class but also enthusiastically contribute to

their learning as well as increases their own motivation and concentration ( Case, 2008).

6.5. Encour age Cooper ation

Pair work activities foster Co-operation among learners. According to Watcyn-
Jones& Williams (2002), co-operation helps to create a very positive learning atmosphere in
class, one where learners genuinely want to work together because it helps the pair to grow in
confidence until they complete the task successfully without constant help from the teacher.
Additionally, in this kind of learning,a student develops and share ideas to achieve a specific
objective in an activity or class and aso give more participation to use the English and
empower the other to participate and gives their point of view to build knowledge in the group
(Ibanez, 2013).

6.6. Increase Amount of I nteraction

Working in pairs promotes meaningful interaction between the learners and as a
result that will increase their interest (Abdulla, 2007). In doing so, through pair work
interaction, it is believed that students will interact with their partners more actively compared
to individual work or group work where some students may dominate the interaction episode
while others may be apathetically passive ( Jones, 2007).

6.7. Classroom Dynamics

Pair work activities makes the learners more active, enthusiastic and willing to try
out new things. In this vein, Watcyn-Jones& Williams (2002) state that learning in pairs can't
really take place unless the students are actively involved in the process because it keeps them
active, increases their ability and desire to learn. Additionally, Case (2008) argues that
speaking to classmates individually will help the partner to get to know his/ her peer better
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and so make the atmosphere in class nicer and the communication between them in all

classroom activities becomes more natural .

6.8. Fluency and Authenticity of Language

According to Watcyn-Jones& Williams (2002) assert that the language produced
during pair work is generally more natural and authentic. Moreover, it is more personalized
because they express their own personalities in a more natural and less inhibited way. On the
other hand, learners may become fluent speakers of the target language due to the spontaneity
in expressing themselves in more natural way and interaction between them. To emphasize,
Ligthbown& Spada (1993) stated that “ There is evidence that opportunities for learners to
engage in conversational interactions in group and paired activities can lead to increased
fluency and the ability to manage conversations more effectively in a second language” (cited
in Achmad& Y usuf, 2014, p.155).

The same idea shared by Case (2008) who points out that student who speak out in
front of the class improve their accuracy but lose fluency, and the opposite is true of speaking
in pairs. And ifyou need to improve students' fluency, thisis usually best done with pair work
speaking activities because they have the opportunity to devel op fluency without any pressure
coming from their teacher (Coskun, 2011).

6.9. Provide Help for Teachers

Pair work is not only beneficia for learners but as well as for teachers. In the way, it
gives teachers a break from being the center of attention from having to perform, be dynamic,
interesting and model to standing back, listen more actively and think up strategies for helping
students increase their knowledge and confidence (Watcyn-Jones& Williams, 2002).As well,
Temerova (2007) says that it provides the teacher with more time to work with the weaker
studentsandencourages them by participating to communicate and they can a so benefit from a

great availableness of different communicative activities being offered in bookshops.

6.10. M otivation

Collaboration increases motivation and learning (Shirk 1995).Thus, Par work
activities has a great effect for the enhancement of students' motivation. Indeed, Karaoglu
(2008) points out that group work activities as pair wok activity do not only allow students to
express their ideas and work cooperatively but also increases cohesion and thus motivation.
And the same idea shared by the authors Baeghizadeh, Beheshti& Farhesh (2014) who
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argued that pair work activities raise students' motivation in EFL classroom and help to create
an enjoyable and motivating atmosphere which can help learners notonly to contribute in the
class discussions but can be the motive to succeed concluding that the more EFL teachers take

advantage of pair work in their classes, the higher the motivation of the learners will be.

7. Problemsin Pair Work and Some Suggested Solutions
Despite the aforementioned advantages, we admittedly agree that any pair work is

drawbacks free. However efficient and useful pair works may sometimes cause little problems
while practicing. The following items, not to list them all are the mostimportant ones which

can impede EFL teachers as well aslearnersto use pair work in an EFL classroom.

7.1. High Noise L evel

The noise produced while the pairs doing an activity can disturb the teacher as well
as learners. To emphasize,Harmer (2001) state that” pair work is frequently very noisy and
some teachers and students didlike this’ (p.116). Additionaly, Doff (1989) contends that the
noise belongs to these obstacles the teachers have to overcome during lessons. However, the
noise created by pair demonstrates learners’ engagement in a speaking task and gives the

teacher visual evidence of students” involvement(cited in Temerova, 2007).

As a best solution to tolerate learners' noise, Byrnes (1989) suggests to move
students into different places in the room so that they can hear themselves while speaking
(cited in Bercikova, 2007). In addition, Harmer (1995) suggests that if the noise rises to
excessive levels then theteacher can ssimply stop the activity, explain the problem and ask the
students tocontinue more quietly. If this does not work the activity may have to be
discontinued(cited inBercikova, 2007). Besides, we suggest that keeping pair work sessions as

shorter as possible can reduce approximately students' noise.

7.2. Students Mistakes Errors

According to Martine (n.d), the teacher is not always on hand to correct errors and
mistakes therefore students will use incorrect or pick up unusua English from other students.
This is very likely to happen, since when pair work is used, the teacher cannot listen to the
ongoing of the different conversations which occur simultaneously. He/ she cannot, therefore,
correct the students' mistakes errors.
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In order to remedy students' mistakes, Byrne (1989) suggests that if the lessons’ aim
is accuracy for instance, the teacher must try to prevent mistakesas much as possible. In
addition, he can give the students a clear model and give themenough practice before they

start on their own by writingthe relevant materialon the board(cited in Bercikova, 2007).

7.3. Deviation of Topics

It is the most common problemthe teacher may face in the classroom. According to
Harmer (2001) suggest that studentsin pairs can often veer away from the point of an exercise
talking about something else completely. As a result, this could lead to misbehavior and may
distract students from effective learning (Moon, 2000 cited in Abdulla, 2007).

In order to avoid students' deviation of topics, teachers can implement tasks that can
engage them fully and that make the activity meaningful for them (Abdulla, 2007).In addition,
teacher don't let the activities go on too long (Byrne, 1989cited inBercikova, 2007) and
should limit the time for each activity in order to make them stick to important points as much
as possible (Baleghizadeh, 2010 cited in Baleghizadeh, Beheshti& Farhesh, 2014).

74. TheUseof L1

The issue of the use of students first language (L1) in the second language (L2)
classroom during the use of pair work has attracted many researchers. The pairs may use L1
for many reasons. For instance, Morahan (n.d) points out that students often use L1 when
doing pair work in order to:

e Construct solutionsto linguistic tasks.

e Ask each other clarifying questions.

e Clarify meanings of wordsin L2.

e Find new wordsin L2 which correspond to aready known wordsin L1.
¢ Use language to process complex concepts.

e Build shared meaning while evaluating written tasks through shared discussion.

Moreover, Martine (n.d) adds that learners may use L1 because of activities assigned
by the teacher, which can be more difficult, too easy or they may be just plain boring for the
students. This can aso happen when students do not understand the teachers' instructions.
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As a way to aleviate this difficulty, we think that teachers must choose activities
which are relevant, interesting and fun for the students. In addition to that, the instructions
must be very clear to students so they know exactly how to complete the task successfully
(Martine, n.d). According to Baleghizadeh (2010), teachers should monitor the pairs carefully,
paying more attention to less proficient pairs more than the other ones. For instance, in
elementary levels, students may use their L1, so it is necessary to makesure that they use the
target language and offer help when needed (cited in Baleghizadeh, Beheshti& Farhesh,
2014).

7.5. Lose Control of the Class

Generally speaking, teachers worry that they will lose control of their class (Harmer,
2001) especidly those who had not a lot of experience with the use of pair work in the
classroom (Brown, 1994 cited in Martine, n.d).As well, Tennant (n.d) states that we can
notice this issue in terms of how much teachers can check and hear their learners. Hence,

some students may continue to make mistakes simply because the teacher does not hear them.

Additionally, teachers sometimes can't be aware of what happens exactly in the
classroom as the problems which can be raised between peers while doing an activity. For
instance, when students interact with peers who are linguistically weaker than themmay
provoke problems because one of them has no information to offer or exchange. Therefore the

activity will fail (Harmer, 2001).

According to Baleghizadeh (2010), this problem can be eliminated by making sure
that the pairs are carefully structured because sometimes one student take control of the
activity and the other one have another role (cited in Baleghizadeh, Beheshti& Farhesh,
2014).Then, it is advisable to set up asigna before pair works start, like avisual time out with
hands, so that students know when to stop and do not shout for them to stop as they will just
shoutlouder! (Bercikova, 2007).Moreover, teacher should control who works with who
sostudents aren't always being dominated or dominating others deliveringappropriate
feedback (Mai, 2013).

8. The Role of the Teacher in Pair Work Activities

Generally speaking, the teacher’s role is to facilitate students’ learning and offering

assistance when necessary. However, in pair work activities the role of the teacher often



38

changeswith the variance of communicative activities (Bercikova, 2007).That is to say, the
role of the teacher, then, will depend to a large extent on the activity type. In this respect,

Harmer (2001) examines the following roles the teacher can act during pair work:

Controller: The teacher here, should take the roll, tell students things, organize drills, read
aloud, checks that al the students have understood the form and meaning of the new language
item, elicits responses, provides cues in drills, works out the instructions for the activities and
check that the pupils are doing the activity in the proper way.

Organizer: This often involves putting students into pairs, giving students information,
telling them how they are going to do the activity, close things down when it is time to stop,
get students involved, engaged and ready, present clear instructions in a logical order and in

as unconfusing way as possible and provide feedback when it is necessary.
The role of the teacher as organizer can be summarized as follows:

Engage mmmmp instruct (demonstrate) wp  initiate === = organize feedback.

ASSessor : The teacher should corrects the students' mistakes, assess how well they are
performing, offers feedback, grade students in various ways, tell them what they are looking
for and what success looks like so and encourage them to be more responsible, autonomous

and independent in order to involve them in the learning process.

Prompter: The role of teacher here is to encourage students to participate, make
suggestions about how to carry out an activity when there is a silence or when do not know

what to do next, encourage them to think creatively rather than hang on teachers' words.

Participant: The teacher sometimes should act as a participant in order to create a pleasant
atmosphere in the class, and give the students the opportunity of practising English with

someone Who speaks it better than they do.

Resour ce: Learners sometimes expect from the teacher indications to do an appropriate and
organized work as references. Indeed, In this case the teacher is aways be willing to offer
help, guidance as to where students can go to look for information, encourage them to use
resource materia for themselves and become more independent in their learning generally.
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Moreover, He/ She should direct them to a good monolingual dictionary or towards a good
production one.

Tutor: The teacher here should combine between the two roles mentioned before; as a
prompter and a resource in order to offer the sort of general guidance. Additionally, He / She
should work with the pairs pointing them in directions they have not yet thought of taking and
should take care to ensure that as many individuals or groups as possible are seen, otherwise
the students who have not had access to the tutor may begin to feel aggrieved.

Observer: When learners are engaged especially in oral communicative activities, the
teacher should observe them to give feedback and judge the success of the different materials
and activities that they take into the lessons.Also, He/ She should be careful not to be too
intrusive by hanging on their own words, by getting too close to them, or by officiously
writing things down all the time and should avoid drawing attention to themselves ( teachers)

since to do so may well distract them from the task they areinvolved in.

To summarize, Watcyn-Jones& Williams (2002)stated that once the activity started
the role of the teacher is to monitor students * progress by walking round the classroom
pausing briefly beside each pair, listening to them and noticing any language errors or
communication problems which can be taken up later on with the whole class. Moreover, it is
best not to interrupt or correct them while they are working because this will impede fluency,
spoil the atmosphere, distract them from what they are doing and at worst destroy their
confidence. However, if things are obviously going really badly, the teacher should be

prepared to offer advice and encouragement.

Additionally, the same author adds that while the teacher walks round it is better to
have a small notebook or piece of paper on which he/ she notes down any persistent mistakes
or common problems which can be dealt with in a feedback session after they completed the

activity.

9. Pair Work and Form Focused Activities

The use of pair work activities in EFL classroom cannot happen haphazardly without
setting the purpose of using it. Generally speaking, pair work activities are either used for the
sake of developing learners fluency or accuracy. However, according to our prior gathered
data, we have noticed that the use of grammar focused activitiesin pair work isvery rare. The
same idea shared by Pica (1997) who noticed that most of the studies have done in the field
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showed that teachers use tasks which aim to provide learnerswith genuine oral
communication practice more than taskswhich aim to draw learners' attention to grammatical
forms and structures (cited in Storch, 1999).

In an attempt to study the effect of pair work activities on grammar focused
activities, a bulk of studies revealed that pair work has a positive effect on developing
learners accuracy. Among these interesting studies, the one done by Storch(1999)who
compared ESL students’ individual and pair performance on severa grammar-focused
activities (a cloze exercise, a text reconstruction and a short composition). The study found

that pair work had a positive effect on overall grammaticalaccuracy of the participants.

Moreover, Kuiken& Vedder (2002) employing a pretest-posttest experimental
design, examined the difference betweencollaborative and individual work on the acquisition
of the passive form by 34 Dutch high school students. Whilethe participants in the
experimental group performed two dictogloss tasks by reconstructing them in small groupsof
three or four, the participants in the control group reconstructed the same texts individualy.
The quantitativeanalysis of the posttests showed that there were no significant differences
between both groups. This suggeststhat group work did not result in better acquisition of the
passive construction compared to individual work.Nevertheless, a subsequent qualitative
analysis indicated that numerous instances of collaborative work hadresulted in noticing the

passive forms.

Another study, Storch (2007) compared the effect of pair and individual work on a
text-editing task in ESLtertiary classesin Australia. As aresult, her findings showed that there
is no significant differences in the mean accuracy score of textsedited collaboratively in pairs
compared to those edited individually.Y et, analysis of the transcribed talk showedthat pair
work was useful for the students, since it involved them in negotiation for form through a
number ofinteractional moves such as seeking confirmation or giving explicit and implicit
negative feedback (cited in Giménez, n.d).

Additionally, another recent study, Baleghizadeh (2010) investigated the impact of
pair work on a word-building task withlranian university students majoring in English
literature. The participants in the experimental group filled in thegaps in two incomplete texts
with the correct form of the given words in pairs, while the participants in thecontrol group
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completed the same task individually. The results revealed that pair works significantly
improvedlearners performance on word building task(cited inBaleghizadeh, 2012).

Finally, Baleghizadeh (2009) examined the effect of pair work on a cloze elide task
withanother group of Iranian university students majoring in English literature. The task was a
clozedlide with three types of blanks. prepositions, articles, and coordinating conjunctions.
The results showed that pairs performed well than those who worked individually. Besides,
itwas concluded that pair work had a positive effect on the participant performance and
dramatically maximized time on task and made the students more motivated.

From the results of the studies mentioned above, we can conclude that pair work is
an effective technique to teach a variety of form-focused tasks (e.g., text reconstruction, cloze
elide, dictogloss, etc.). Thus, we recommend for every teacher to use such tasks while doing
with pair work for the fruitful benefits it have in developing learners’ accuracy and creative
thinking.

10. Pair Work and Speaking Activities

The use of pair work in speaking English class is demanded because students need
to learn to express themselves in English using the language for their own purposes: to discuss
an issue, hold a conversation or gain some information. Thus, Long& Porter (1985) contend
that they need to take part in avariety of speaking activities, including ones that allow them to
develop the skills they need for real-lifecommunication.However, the lackof opportunities to
practice the target language leads to low achievement in second language learning (cited in
Achmad& Y usuf, 2014).

Generally, speaking activities during pair work are based on communicative one.
According to Temerova (2007), the main purpose of using such activities during pair work is
to build students fluency, encourage learners to acquire language knowledge and prepare
them for real-life language use. Besides, it creates energy, excitement, increases the likelihood
of students (O’ Connell, 2006) and motivates them because it decreases the affective filter
allowing them to battle their individual fears (Kayi, 2006 cited in Riess, Jimenez&
Rincon,2012).In addition to that, it makes them more active in their learning process and at
the same time make their learning more meaningful and fun for them (Riess, Jimenez&

Rincon, 2012).In the same topic, Nunan (2003) states that planning activities, which promote



42

the real use of the language in the classroom, generates confidence among students to
participate oraly (cited in Reiss, Jimenez& Rincon, 2012).

According to Achmad& Yusuf (2014), in order to develop learners fluency and
fulfill the main purposes of speaking activities in the classroom, teachers are required to
create communicative and interactive activities by giving students a great deal of
opportunities to practice the target language. Thus, the common speaking activities the

teacher can explorein her / his classroom are proposed as follow:

10.1. Ice Breaker/Warm up Activities

According to Watcyn-Jones& Williams (2002), those activities are intended largely
for fun and to break the ice with. They are very useful for getting the students to know more
about each other and to start talking. These activities can be in the form of “ Getting to know” ,

“Thisismy favorite! Do you agree.”, “ What we do at the weekends’ and so on.

10.2. Role Play

It is a wide spread and common communicative activity. In this type of activities,
students play simple roles to act out situations they could find themselves in, such as asking
for stamps at a post office, renting a holiday home and so on (Watcyn-Jones& Williams,
2002).Besides, Ladousse (1987) points out that the specia reasons for using the role play in
the lessons is to put students in situations in which they are required to use and develop
language necessary in socia relationships and helps them to build up their socia skills (cited
in Temerova, 2007).

Additionally, Temerova (2007) adds that using role play is useful especialy while
teaching shy students who have difficulty in participating in conversation about them.
Through this activity they are put into various roles and no longer feel that their own
personality is implicated. Moreover, Kowalska (1991) stated that role play is an essential
communicative technique which promotes interaction in the classroom and increases
motivation, develops learners’ fluency, encourages creative thinking and imagination (cited in
Kusnierek, 2015).
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10.3. Simulation

Simulation is a kind of role play but the emphasis is put on creating the atmosphere
of areal world (Temerova, 2007). In ssimulation activities, students play themselves but are
given a definite task to do or are put in specific situation and asked to make appropriate
responses (Watcyn-Jones, 1997).

10.4. Information Gap Activities

According to us, information gap activities are very useful practical activities
thatcan be used in the classroom because its prime goa is to boost students interaction.
Besides, Phipps (1999) believed that information gap activities are impressive as they provide
important reasons for students to speak to their partners (cited in Achmad& Y usuf, 2014).

According to Richards (2006), such activities help learners to produce authentic
language in the classroom and if they go beyond practice of language forms for their own
sake anduse their linguistic and communicative resources in order to obtain information. In
doing so, they will draw available vocabulary, grammar, and communicationstrategies to

complete atask.

The most common information gap activity used in EFL classroom are spotting the
differences in the pictures, exchanging personal information, guessing games and al socreating
the story based on flashcards shown to the students in random order, for a few seconds and

one flashcard per group only (Temerova, 2007).

10.5. Discussion

It is avery common communicative activity used in the classroom. It is also known
as opinion gap activities. The emphasisis on students' speaking together in order to exchange
views or opinions and to express agreement and disagreement (Watcyn-Jones& Williams,
2002). Generally, the topics introduced to the students via reading or listening passages. Then,
they are asked to discuss it in order to come up with a solution or response (Temerova,
2007).To simplify, we can say thatdiscussions alow learners to develop their ora
communication strategies and to exercise a wide range of language functions, for example

apologizing, greeting, ect.
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10.6. Conversation

These activities are designed to stimulate students to discuss a subject (s) with their
partners which takes usually the form of a questionnaire and they are useful when students are
practicing giving opinions and showing agreement and disagreement (Watcyn-Jones, 1997).
Besides, conversation activity can increase the students vocabulary and pronunciation
(Anggiyana, n.d).

10.7. Dialogue

According to Anggiyana (n.d), dialogue activity and conversation are nearly the
same. Generally, dialogue should be four or six lines ling that must include grammatical and
vocabulary items which the students need to master as well as the items of typical features of
spoken language such as short answers, tag questions and contracted word. Moreover,
dialogue usually includes opportunities for the students to make his or her own responses
(Watcyn-Jones, 1997).All in all, the prime purpose of dialogues is to enable learners to

retain the language much more effectively and they can practice good English intonation.

In addition, interviews, memory cards, story retelling, guessing and rhythm games

are other interesting communicative activities which can be done in pairs.

In a nutshell, the above mentioned activities are useful because they push learners to
be fluent and authentic speakers. Besides, it focuses more on the learnersand give the teacher
the role of a guide or a facilitator who does not interrupt his’her learnersfor the sake of getting
their answers accurate, but to emphasize more on how they are fluentwhen performing a given
task. Moreover, the variety and interest that these activities bring into theclass, create a less
inhibiting atmosphere and increase motivation among the learners, and asa consequence, help the
learners devel op their speaking skills.

11. Error Correction in Pair Work Activities

According to Sultana (2009), errors are no longer looked at as a result of any
learning; rather it is viewed as the outcome of a natural development. Furthermore, in this
process, the teacher does not always correct errors; students also can be engaged in the
process of correcting errorsIn par work activities, Error correction follows many
rules.Generally, Ur (1981) recommends not correcting a learners’ mistakes when they are in

mid speech because this disturb and discourage them even where the emphasis is on getting
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the language right( cited in Bercikova, 2007).For example, in a grammar exercise even the
learner has contributed an interesting or personal piece of information that does not happen to
use or got most the items right, the teacher should not draw much attention to relatively trivial
mistakes (Ur, 1987 cited in Bercikova, 2007).

Additionally, Edge (1989) points out that in pair work activities; teachers are not able
to hear most of the students. And if they stop tocorrect someone, they will miss lots more
mistakes so that it is better to leave the students aone so thatthey can get on with some
learning because it is the place where the teacher should give his/ her learners little
freedom.In this respect, Edge suggests severa possibilities for error correction in pair work

among them: delayed and peer correction. We have summarized them as follows:

11.1. Delayed correction

It is when the teacher delays the correction of errors at the end of an activity. In
order to do that, the teacher walks round the class quickly to make surethat al the students are
working properly. Then, if she/ hefind that some studentsdon’t know what to do, or are doing
the wrong things and this is true of lots of pairs, she stops the whole class and asks one pair to
show everyone again what they are to do. And oncethe teacher hears common mistakes, she/
hemake a note of themin order to write them on the board and ask correction from the whole

class.

However, if she/ he hear a mistake repeatedly, she / he wait until thepairs have
finished the exercise and then asks someone to do the question in which she / he heard the
mistake to make a correction al together. But, in the casethat the teacher hears lots of
mistakes in important points, she/ he are going to think about the ways she / he is going to use
to correct students' mistakes. Thisis generally done by trying to teach them again what she/ he

have presented.

11.2. Peer correction

Peer correction is another possibility how to correct mistakes in pair work because it
enhances learner autonomy, cooperation, and interaction. Besides, peer correction in class
happens when a student gives a response and when we ask a class “ Do you think that’s right?
Or tell them to add a written comment to a piece of written work they have completed
(Harmer, 2007 cited in Sultana, 2009).
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According to Edge (1989), if studentscan get used to correcting each other in a
positive way, this can be very helpful duringpair work. And they aren’t sure what is correct;
they can make a note oftheir difficulty, carry on with the exercise, and ask the teacher later.
He claims that this stage oflearning is much more important becausestudents get lots of

practicing the languagethan that everything is absolutely correct.

Moreover, Edge recommends to not interrupting the pairs when they work with each
other especialy in fluency activities because they should concentrate on what the partner is
saying in order to correct him/ her. And he suggests observers as third person to work with the
pair; it can be the teacher or another student to listen and note down some mistakes that the
pair makes in order to ensure that they take turns at being the observer. And once the activity
finished, the observer shows the others what he or she has written down and the
groupdiscusses what is correct and what is wrong. And if there is anydisagreements can be

referred to the teacher.

Briefly, throughout this section, we thoroughly discussed the use of pair work in the
foreign language classroom. We have tried to focus on the basic elements related to how, why
and when to use pair work and so on that helped us to conclude that pair work can be a useful
strategy teachers can use to facilitate students' learning if it is used in the right place and the
right time.
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Conclusion

In this chapter, we have discussed the different theoretical concepts related to risk
taking and pair work as an effective strategy which can be used to improve EFL learners
language learning in the classroom. We have tried to focus on the two principle variables by
reviewing some important studies in the field which hel ped us to gain some insights about risk
taking; its definition, how is it important, its levels, characteristics of arisk taker, the role of
the teacher, and at the end its advantages and disadvantages. In addition to that, we have
presented basic concepts related to pair work; why is it necessary, when to use it, how to
organized it, its advantages, its problems and suggested solutions, the role of the teacher so on
and so forth. In afew words, we have coped with two important variables in second language
learning which gain broad acceptance by many researchers because both of them serve to
improve pupils responsibility, creating a more positive affective climate in classroom, and
enhancing pupils language learning. Thus, the next chapter will guide us towards more
insights about the methodological part of our investigation which helps us to confirm or

disconfirm our research hypothesis.



Chapter Two
Research Design, Data

Analysis and Discussion
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Chapter Two: Research Design, Data Analysis and Discussion

I ntroduction

This study is about the effect of pair work activities on EFL learners’ risk taking. It is
intended to explore whether including pair work activities in the classroom would have some
beneficial effects on pupils risk taking or not. In the previous chapter, we have presented
what researchers said about our topic. In this chapter, we aim at confirming or disconfirming
our hypothesis about using pair work activities as an effective strategy to enhance pupils' risk
taking in EFL classroom. We will also attempt, by the end of the study, to answer our
research questions. Thus, dividing the chapter into three sections will help us to reach our
intended goal. For the first section, we will describe the methodology and the research tools
used in this work to gather data. In addition, we will talk about our population and the sample
of the study. In the second section, we will analyze and discuss the findings. Then, we will
end up with some pedagogical implications, the limitations encountered during this work as

well as some suggestions for further research.

Section one: Description of the Study

This section is analytically descriptive. It provides some information about our
population and sampling, research design and methodology, aim and description of the study.
It deals also with the data collection tools, procedures for analyzing and treating data ending
with the description of the locale of the study.

1. Population and Sampling

Popul ation represents the centre of any investigation. According to McMillan (1996)
“ A population is a group of elements or cases, whether individuals, objects, or events that
conform to specific criteria and which we intend to generalize the results of the research”
(p85). The target population of this research includes teachers of English and pupils of the
second year scientific stream from secondary school “Aggoun Mohand El-Yazid” in avillage
caled “Ighil- Ali".
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1.1. Teachers Profile: Teachers of English who teach the second year at the secondary
school of “Aggoun Mohand El-Yazid” make up our sample. They are 04 teachers
representing 100% from the whole population. The teachers are aged between 25 and 50 years
old. They are required in this study in an attempt to elicit information about their perspectives
and experiences about using pair work activities to enhance risk taking behavior. Besides,
they help to examine the degree to which they are aware of the effectiveness of such work in

improving pupils’ risk taking.

1.2. Pupils’ Profile: In order to test our hypothesis and achieve the objective of our study,
we have chosen second year pupils at the secondary school of “Aggoun Mohand El-Y azid” to
be the population of our study. We took 38 pupils 38.38% as a sample from atotal population
of about 99 students. Moreover, a random selection made up the final sample which consists
of fifteen (15) students (Females 31.57% and males 7.89%) who responded to the
guestionnaire. The pupils ages ranged from sixteen to eighteen. They took about 25 minutes

to answer the questions which were collected to be analyzed | ater on.

2. Resear ch Design and M ethodology

The choice of the research design depends on the objectives of the study. In this

investigation, we have relied on a descriptive method for many reasons:

First, the descriptive method is used to describe accurately a phenomenon.
(Saunders, Lewis& Thornhill, 2009 cited in Nguyen, 2012). Second, it is objective and seeks
to describe how redlity is (Lans& Voordt, 2002). Third, it is concerned not only with
characteristics of individuals but with the characteristics of the whole sample thereof (Salaria,
2012).Findly, it often illuminates knowledge that we might not otherwise notice or even
encounter and spans both qualitative and quantitative methodologies; it has the ability to
describe events in greater or less depth as needed to focus on various elements of different
research techniques, and to engage quantitative statistics to organize information in

meaningful ways ( McLellan& Knupfer, n.d).

Additionally, to show that this study is built on solid ground and accomplish the
research aims, we intend to use a mixed methodology (i.e. the qualitative and quantitative
method)
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The Qualitative Method: According to Johnson& Christensen (2012), the qualitative
method “ is used when little is known about the topic or phenomenon and when one wants to
discover or learn more about it” (p.33). Asfar as our research is concerned, it seems that this
method will fit our needs to have a depth analysis of our phenomenon, detailed and rich
information which alows us to describe and interpret it. Also, it can help us to focus on
“ discovering and understanding the experiences, perspectives and thoughts of participants’
(Hiatt, 1986 cited in Harwell, 2011, p148). In our case, it is represented by the Classroom
observation and the Teachers' Interview.

The Quantitative Method: Creswell (1994) describe it as “ a type of research that is
“explaining phenomena by collecting numerical data that are analyzed using mathematically
based methods (in particular statistics) (cited in Bhat, 2013, p. 36).This means that this
method is required in our work to help us to seek precise measurement in order to confirm our
hypothesis and to “maximize objectivity, reliability and generalizibility of the findings’
(Harwell, 2011, p149).

3. Description of The Data Collection Tools

In order to conduct any study, the researcher must choose appropriate methods that
reach the objective of his/ her study. In this present work, we try to clarify the role and
effectiveness of using pair work activities in EFL classroom to improve pupils' risk taking
behavior. So, we opted for the following data gathering tools:

3.1. The Pupils Questionnaire

3.1.1. Aim of the Pupils Questionnaire
The primary aim of this questionnaire is to give the pupils an opportunity to give their
opinions concerning our research variables. It also ams to explicit information whether pair

work activitiesimprove pupils’ risk taking or not.

3.1.2. Description of the Pupils’ Questionnaire: As mentioned before, fifteen (15)
pupils were selected randomly for our study since it is difficult to work with the whole
population. The administration of this instrument was on Monday, April the 11", 2016. We
handed back all the copies the same day. Before completing the questionnaire, pupils were
given identical instructions and explanations because it was the first time they deal with this.
After that, they were notified that it is not a test; it is just a part of our investigation. We
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explained to them that their participation is going to be really appreciated and the answers
they will provide would remain completely confidentia (no names will be mentioned). After
doing this, to gain correct answers, we read the questions to the pupils before they answer the
guestionnaire and we explained to them when they had difficulties to avoid misinterpretations
and misunderstanding. With what mentioned above, we do believe that our questionnaire was
administered in good conditions.

The questionnaire is divided into three sections and every one describes certain
characteristics in the pupils and their opinions about our topic (see appendix 1). It consists of
(15) questions which are arranged in alogical way. They are either closed questions requiring
from the pupilsto choose “ Yes” or “ No” answers, or to tick up the appropriate answer from a
number of choices with their justifications. The first part of the questionnaire deals with the
pupils predispositions of risk taking behavior which consists of (Q 1) in which pupils are
asked to pick the appropriate choice if they always, sometimes, rarely or never participate in
the classroom voluntarily with justification (Q2) then, we asked them about their interactions
with their teacher and classmates in the classroom discussions (Q3) by justifying their
answers if it is sometimes, rarely or never. Besides, (Q4) with whom do they speak more
often. In (Q5) they are asked whether they agree, strongly agree, disagree and strongly
disagree about 13 items and for them to tick one. Whereas, in the second part of the
guestionnaire, we tried to peek up pupils perceptions about the use of pair work in EFL
classroom by asking them to answer (Q6) if they enjoy co-operating or not. Then, (Q7) how
do they prefer to work either individualy or in pair with justification. In (Q8) and (Q9) we
intend to ask them how they like to be organized with their partners and with whom they
prefer to work. Concerning (Q10), they are asked to choose if they prefer to work with the
same partner all the time or like to change him / her each time. In (Q11) and (Q12) pupils
guestioned how do they prefer to talk during pair work activities and if they prefer to be
talkative or silent. We end up this part with (Q13) and (Q14) by asking pupils about the role
of the teacher during the use of pair work activities and to give their opinions about working
in pairsif it is beneficiary or not. And the last part of thisinstrument talks about (Q15) pupils
attitudes towards the use of pair work activities as a good strategy to enhance risk taking

behavior in which they asked if they agree, strongly agree, disagree or strongly disagree.

Moreover, before the administration of the questionnaire, the latter had been piloted
with six participants that were selected randomly from the whole population. The aim was to

evauate the appropriateness of the questionnaire before handing it to our informants by
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identifying redundant and ambiguous items and see whether they do not encounter any
difficulties while answering the questions. Besides, it helps to increase the reliability and
validity of the questionnaire and to show the degree to which the questions could provide the
needed data. Therefore, after finishing the pilot study, the results showed that our questions

are clear, and easy to understand.
3.2. The Classroom Observation

3.2.1. Aim of the Classroom Observation

The aim behind conducting the classroom observation isto describe the reality of the
pupils behavior if they take risk or not and pointing the extent to which pair work activities

overcome pupils' fear to takerisk.
3.2.2. Description of the Classroom Observation

The third data collection tool we have used in this study is the classroom observation.
We observed the participants six times on different days of the week from the end of the
second quarter on Monday, March the 14™, 2016 which is the first session for us from 14h00-
15h00 p.m. Then, we continued at the beginning of third quarter from Sunday, April the 3,
2016 until Thursday, April the 7", 2016. These observations lasted 60 minutes for each that is
conducted before the administration of the pupils guestionnaire and the conducting of the
teachers' interview to help us to have a general description of the pupils behavior. The
classroom observation that we have undertaken was overt and direct and we have not used
any recording devices to record pupils behavior. Instead, we followed our own personal
observation checklist to examine their reactions, interactions and responses during pair work

and non pair work activities (i.e. individual activities).

Furthermore, we have observed only two classes (2.S and 2.M) in which we selected
randomly the class of 2.S from which the results of the classroom observation checklist are
obtained. Before starting our observation; we talked to the teacher and the participants about
our objective behind this to ensure that they would be familiar with our presence. Besides, the
teacher helped us in providing suitable conditions to gather appropriate data. In the classes we
have attended, there were some absentees that may affect negatively our study, but the teacher
succeeded in managing the classroom to have a good atmosphere to keep pupils motivated
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and interested. Data from observations was collected through the classroom observation
checklist that will be described just after.

3.3. The Classroom Observation Checklist

3.3.1. Aim of the Classroom Observation Checklist

The main purpose of designing this checklist is to improve our observation and to
reveal the effectiveness of using pair work activities to enhance pupils risk taking in EFL

classroom.

3.3.2. Description of the Classroom Observation Checklist

The observation checklist is utilized to collect live data and what is going on in the
classroom; this instrument was used during the time of using pair work and individual
activities which starts and ends with the beginning and end of the observed activities. More
specifically, it describes pupils engagement in the classroom (i.e. asking questions,
responding to the teachers questions or classmates, making comments, participating in
classroom discussions voluntarily without being asked by the teacher). Besides, it is
constructed from the literature of this present work. It contains of two outstanding el ements
(see appendix 2). The first one is about the number of pupils who participate/ interact
voluntarily in the classroom during the use of pair work and Individual work. The second
element is concerned with the quantification of pupils voluntary participation/ interaction. In
addition to that, the role of the researcher in this process is to record the occurrences of the

needed items and add additional information when it is necessary.

3.4. TheTeachers Interview

3.4.1. Aim of the Teachers' Interview

The aim of using this interview is to get the participants to talk about the topic via
probing questions, and let them speak freely by revealing their perceptions, attitudes, opinions
and experiences towards using pair work activities as a strategy to improve pupils' risk taking

in EFL classroom.

3.4.2. Description of the Teachers Interview: As it is mentioned earlier,

unstructured interview is used for the data collection. The Four English language teachers



54

who teach second year level accepted to do with us the interview because they consider our
topic is so interesting in the field of language teaching and learning. We started collecting
data via the Teachers' Interview on Tuesday, April the 12", 2016, until Thursday, April the
14", 2016. We made the interview face to face except with one teacher because of the strike;
we send the questions via facebook. The interviewees have chosen the school garden as a
place to answer our questions in order to create a relaxing atmosphere away from pressure and
anxiety. It took 20 minutes to complete the recording. We used our cell phone as a means of

recording to ensure that everything is recorded.

Before asking the informants to give us their points of view by answering the
statements of the interview, we gave them an overview of what our research is about. Besides,

thisinterview consists of three sections (see appendix 3):

Section One: It is comprised of general questions. It aimed at revealing background

information about (Q1) teachers amount of time being exposed to teach English Language
(Q2) and their educational degree.

Section Two: it is entitled teachers experiences in using pair work activities to enhance
pupils' risk taking in EFL classroom. It contains of 5 questions: (Q3) teachers are asked about
their opinions about the use of pair work activities to enhance pupils risk taking and (Q4) to
what extent these activities help pupils to enhance their risk taking in the classroom by
justifying their answers. Then, in (Q5), the informants are asked about what they do to ensure
that pair work activities has a positive effects on pupils' risk taking. Also, (Q6) teachers are
required to give their opinions about the teacher’s role in helping pupils to take risk in the
classroom during the use of pair work activities. Ending this section (Q7) by asking the
interviewees to comment on the statement in order to learn a language, pupils have to take

risk in their learning.

Section Three: Thissection is consecrated for any (Q8) suggestions and recommendations.

4. Proceduresfor Analyzing and Treating Data

As we mentioned before, we relied on frequencies, percentages and descriptive
statistics to help us codify our data in order to test our hypothesis, examine the relationship
between our research variables and to have more accurate data.
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5. Describing the L ocale of the Study

The local of the study refers to the place where the data was collected. This present
investigation was conducted at the secondary school of “Aggoun Mohand El- Yazid” whichis
located in rural village called “Ighil-Ali”. 1t comprises of (16) classes which contains of 20 to
28 pupils per class. There are (37) teachers among them the (4) English language teachers that
we have interviewed. In addition to the very active staff that are very kind with us during our
presence in this school that provide us with some information about the learners and their

teachers.
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Section Two: Data Analysis and Discussion

In the previous section we have talked about the methodology of our research, this
section is devoted to the analysis of the procedures that we have used. We will deadl first with
the results obtained from the Pupils Questionnaire. Then, the results of the Classroom
Observation Checklist that we have used during pair work activities and non pair work
activities (i.e. Individual work) and at the end of this section we will deal with the results of
the Teachers' interview.

1. Analysisand Discussion of the Pupils Questionnaire Results

Section One: Pupils Predispositions about Risk Taking Behavior.

Questionl: How often do you participate voluntarily in the classroom? (i.e. without being
specifically asked by the teacher).

Options Always Sometimes Rarely Never Total
Numbers 07 06 02 00 15
% 46.66% 40% 13.33% 00 100%

Table O1: Pupils Participation Voluntarily.

aies

Always Somtimes Rarely Never

Figure 02: Pupils Participation Voluntarily.
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By this question, we wanted to know the pupils frequency of participating

voluntarily without being specifically asked by the teacher in the classroom using the target

language. The majority of our participants (07) making up 46.66% state that they always

participate voluntarily may be because they like to take risk and motivated. While (02) pupils

representing 13.33% state that they participate rarely. Thisis because of many reasons such as

the fact that they are not risk takers, not interested in the topic or they are anxious. The

justifications of the pupils choices are in the table below:

Options

Reasons

Number

%

Always

To improve my English Language.

To understand the lesson more.

To share my ideas and to ensure if they
aretrue or not.

The topics of the lessons are interesting.
The friendly environment of our
classroom motivates me to participate

voluntarily.

07

Sometimes

Teachers questions are not clear.

| am not sef confident enough to
participate always.

I do not have sufficient word to express
myself.

| am not knowl edgeabl e about the topics.

| do not find it good to share my ideas
with others. So, | let others to participate
instead.

| am not sure about my answers.

06

Rarey

Because of my personality. | am not the
type who feels comfortable speaking up
but | prefer to keep my work in the paper.

Because of teacher ‘ negative attitude.

02

Table 02

. Pupils' Justification of Their Participation Voluntarily in the Classroom.
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Question 2: How often do you interact with your teacher and classmates in the classroom

discussions?
Options Always Sometimes Rarely Never Total
Numbers 06 05 04 00 15
% 40% 33.33% 26.66% 00% 100%
Table 03: Pupils Interactions with Their Teacher and Classmates.
40 -
35 / S |
11
25 /
20 -
15 -
ol
. . P
i Always Sometimes Rarely Never

Figure 03: Pupils Interactions with their Teacher and Classmates.

A quick look at the table above shows that (06) participants who make the mgority
of the pupilsin our sample go for always that they interact with their teachers and classmates.
This confirms that this category of pupils is extrovert, talkative and motivated. Whereas, (05)
participants making up 33.33% and (04) pupils who represent 26.66% stated that they interact
either sometimes or rarely. That is to say, they are introverted pupils, inhibited to use the
language or maybe they are afraid of the teachers and classmates' negative evaluation. Then,
pupils are asked to justify why they do not interact regularly with their teachers and
classmates in the following.
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Question 3: If never, rarely or sometimes, is it because you are (you can choose more than

one suggestion).

a) Shy?

b) Not fluent in English.

c) Anxious of making mistakes.

d) Fear of teacher and students’ negative evaluation.

€) You do not have sufficient words to express yourself.

f) You are not talkative.

g) Other...................
Options a b C d e f Total
Numbers 04 01 07 03 02 02 19
% 23.52% 5.88% 41.17% 17.64% 11.76% 11.76% 100%

Table04: Pupils Justifications of Their Interactions with Their Teacher and Classmates.

45
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10
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Figure 04: Pupils Justifications of Their Interactions with Their Teacher and Classmates.
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The reason behind this question is to know why pupils interact with their peers and
teachersin the classroom discussions sometimes, rarely or never. Different answers have been
given; we noticed that (04) participants making up 23.52% justify their answers by being shy.
Also, (01) pupil who represents 5.88% justifies that he is not fluent in English. (07) of our
informants making up 41.17% justify their answers by the fact that they are anxious of
making mistakes. Besides, (03) of them what equates to 17.67% claim that they fear of the
teachers and classmates’ negative evaluation. Similar percentages are given to the pupils who

justified that they are not talkative and have not sufficient words.

From the table above, we noticed that the variable “ anxious of making mistakes’ that
reached the highest level with 41.17% is an obstacle that made pupils not interactive, for this
reason teachers should encourage them to speak and interact even if with mistakes; and
should create friendly learning environment to overcome pupils fear. In turn, pupils also
should help their classmates to interact for instance by advising them to be more active and

avoiding laughing when they make mistakes.

Question4: With whom do you speak more often?
a) With the teacher
b) With the classmates

Options A b Total
Numbers 08 07 15
% 53.33% 46.66% 100%

Table 05: Pupils Frequency of Speaking With Either the Teacher or Classmates.
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Figure 05: Pupils Frequency of Speaking With Either the Teacher or Classmates.

The statistics, therefore, indicates that 53.33% of pupils claim that they speak more
often with their teachers comparing to (07) pupils who prefer to speak more with their
classmates. This, according to us, can be related to their high self confidence in expressing
themselves easily in a given situation. Besides, they may be enjoying talking with their
teachers more than with their classmates as a strategy to develop their speaking skill or may
be the teacher chooses subjects that the pupils are interested in.

Question5: To what extent do you agree or disagree with each of the following statements?

Items O1: I like to wait until | know exactly how to use an English word before using it.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 00 05 02 08 15
% 00% 33.33% 13.33% 53.33% 100%

Table 06: Level of Agreement or Disagreement among the Participants about Item 01.
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Figure 06: Level of Agreement or Disagreement among the Participants about Item O1.

In this item, we want to know if pupils wait until they know exactly how to use an

English word before using it; the result as noticeable from the table and the figure above, none

of the pupils strongly disagreed on this statement, and 33.33% of our participants disagreed,

perhaps this category of pupils like to take risk without thinking how to use an English word.
On the other hand, (02) pupils representing 13.33% strongly agreed, in addition to (08) who
making up 53.33% agreed on this. Perhaps, thisimplies that this category of informants is the

one who think that they should care about their utterances to avoid negative evaluation of

others when using the target language.

Items 02: Inclass, | prefer to say a sentence to myself before | speak it.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 02 04 00 09 15
% 13.33% 26.66% 00% 60% 100%

Table 07: Level of Agreement or Disagreement among the Participants about Item 02.
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Figure O7: Level of Agreement or Disagreement among the Participants about Item 02.

As it can be seen from the results recorded in the table and the figure (07), (02)
pupils 13.33% strongly disagreed and (04) of them making up 26.66% disagreed with this. In
addition, the majority 60% agreed that they prefer to say a sentence to themselves before they

speak it. None of them reported that they strongly agree with this. This indicates that our

respondents prepare their speech before delivering, something which let usto classify them as

risk averse ones.

Items 03: | hesitate to take part in the classroom because of the long talks and getting satire

from the lecturer.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 00 02 00 13 15
% 00% 13.33% 00% 86.66% 100%

Table 08: Level of Agreement or Disagreement among the Participants about Item 03.
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Figure 08: Level of Agreement or Disagreement among the Participants about Item 03,

This statement was aimed to know if pupils agree or disagree that they hesitate to
take part in the classroom because of the long talks and getting satire from the lecturer. Asit
is mentioned in the table and the figure (08), the majority of pupils agreed on the statement,
whereas, the rest which is about 13.33% disagreed with this. This result proved two important
elements which can impede pupils to take risk in the classroom. The first one is the fear of
having long talks which can be a result of insufficient vocabulary, poor grammar structures
and reach level that permit them to engage in communication. Therefore, all these elements
threat the pupils to feel embarrassed and low to initiate the talk with their teacher and
classmates. The second one, getting satire from the lecturer that makes the pupils feel down
which result their reluctance to participate or interact especially with the teacher. Therefore,
this makes pupils rare of using English.

Items 04: | don’t like trying out difficult sentencesin class.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 00 03 02 10 15
% 00% 20% 13.33% 66.66% 100%

Table 09: Level of Agreement or Disagreement among the Participants about Item 04.
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Figure 09: Level of Agreement or Disagreement among the Participants about Item 04.

We have given this statement to check if pupils like trying out difficult sentences in

the class. The result shows that none of them are strongly disagreed with this, but only (03) of

our participants representing 20% disagreed. Besides, 13.33% of them are strongly agreed that

they do not like trying out difficult sentences in the class. Interestingly, (10) informants

reported that they agreed with this statement. This indicates that most of our respondents are

passive ones, instead of trying to use difficult sentences to discover the language; they just

repeat teachers or classmates utterances and sentences. Or they fear to misuse the language

which reveals that this category of pupils do not take the opportunity to learn the language.

Items 05: | do not like trying to express complicated ideas in English class.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 02 02 02 09 15
% 13.33% 13.33% 13.33% 60% 100%

Table 10: Level of Agreement or Disagreement among the Participants about Item 05.
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Figure 10: Level of Agreement or Disagreement among the Participants about Item 05.

Concerning the agreement and disagreement among the participants if they like

trying to express complicated ideas, we have reached a result which indicates that the same

percentage 13.33% shared by the ones who strongly disagreed and disagreed, perhaps those

participants like to test their cognitive abilities and developing their way of thinking.

Whereas, (02) of our participants making up 13.33% strongly agreed on this, in addition to

(09) of them what equates to 60% agreed that they do not like trying to express complicated

ideas in English class. This result is a signal that those participants who agreed on the

statement are not competent yet to develop their language, find new ways to ameliorate their

level and experience new situations that permits them to discover new things.

Items 06: | prefer to say what | want in English without worrying about small details of

grammar.
Options Strongly Disagree | Disagree | Strongly Agree Agree Total

Frequency 00 04 01 10 15
% 00% 26.66% 6.66% 66.66% 100%

Table 11: Level of Agreement or Disagreement among the Participants about Item 06.
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Figure 11: Level of Agreement or Disagreement among the Participants about Item 06.

When we asked pupilsif they agree or disagree that they prefer to say what they want

in English without worrying about the small details of grammar, (10) of them representing in
the table and the figure (11) 66.66% agreed with the statement in addition to one pupil who

strongly agreed with this. On the other hand, none of them strongly disagreed, but only (04)

expressed their disagreement with this statement. This means that most of our informants take

risk of their language to take part in the classroom without caring about grammeatical details

which is a proof that those pupils want to make themselves active communicators even if they

make mistakes (mainly grammatical ones).

Items O7: | prefer to follow basic sentence models rather than risk misusing the language.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 02 07 00 06 15
% 13.33% 46.66% 00% 40% 100%

Table 12: Level of Agreement or Disagreement among the Participants about Item 07.
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Figure 12: Level of Agreement or Disagreement among the Participants about Item 07.

Regarding this statement, (06) of our informants making up 40% agreed that they

prefer to follow basic sentence models rather than misusing the language. This means that this

portion of pupils perhaps fear of making mistakes, try to avoid any negative comments from

their teacher or classmates because they do not followed basic sentence models or to avoid

fossilized structures. Also, (02) pupils representing 13.33% strongly disagreed, whereas, (07)

of them making up 46.66% of the total disagreed. Perhaps this category of our informants like

to venture, try out new ways away from the basics to improve their abilitiesin front of others.

Items 08: | worry about the consequences of failing my English in the class.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 00 04 03 08 15
% 00% 26.66% 20% 53.33% 100%

Table 13: Level of Agreement or Disagreement among the Participants about Item 08.




69

60 -

50 -

40 -

30 -

20 -

10 0%

-

0 1 1 T 1
Strongly Disagree Strongly Agree Agree
Disagree

Figure 13: Level of Agreement or Disagreement among the Participants about Item 08.

This statement is devoted to unfold pupils agreement or disagreement whether they

fear of failure or not. More than half of our informants 53.33% agreed with this, in addition to

(03) pupils who represent 20% are strongly agree. Also, (04) of them showed their

disagreement what equates to 26.66%. From this, we can deduce that fear of failure is an

influential factor that hampered our participants to be risk takers. Perhaps they fear to fail

because they are not confident enough to express themselves in front of others and being

evaluated negatively. Thus, pupils should believe in their abilities, failing one time this does

not mean they are incompetent; they should be patient and learn from their failures to

succeed.

Items 09: It wouldn’t bother me at all to take more foreign language classes.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 02 10 01 02 15
% 13.33% 66.66% 6.66% 13.33% 100%

Table 14: Level of Agreement or Disagreement among the Participants about Item 09.




70

70 -~

60 -

50 -

30 -

. i

a B

0 f

Disagree

Strongly Disagree

Strongly Agree

Agree

Figure 14: Level of Agreement or Disagreement among the Participants about Item 09.

As noticeable from the table and the figure above, 6.66% of our respondents

strongly agreed, in addition to 13.33% who agreed. This may be implies that those pupils are

more comfortable and relaxed in the classroom. In comparison to (02) pupils making up
13.33% and (10) of them who represent 66.66% disagreed with this statement. We can say

that most of the pupils feel anxious to take turn in the classroom that may affect them

negatively to take risk.

Items 10: | usually take theinitiative talk in the classroom.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 03 05 00 07 15
% 20% 33.33% 00% 46.66% 100%

Table 15: Level of Agreement or Disagreement among the Participants about Item 10.
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Figure 15: Level of Agreement or Disagreement among the Participants about Item 10.

This statement attempted to get knowledge if pupils take the initiative talk or not.
Importantly, the results showed that (03) of the participants making up 20% reported that they

are strongly disagreed on that with (05) one what equates to 33.33% who disagreed. On the

hand, (07) of our informants expressed their agreement on this. We can refer this to the lovely

atmosphere the teacher provides, interested in the subject matter, enthusiastic and want to

improve their capacities and the desire to be perfect.

Items 11: | do not fee comfortable when | speak in classroom because of the teachers

negative attitude.
Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 03 07 00 05 15
% 20% 46.66% 00% 33.33% 100%

Table 16: Level of Agreement or Disagreement among the Participants about Item 11.




72

50 -~

45 -

40 -

35 -

30 A

25 A
20 A
15 -
10 -

AN\

Disagree

Strongly Disagree

Strongly Agree

Agree

Figure 16: Level of Agreement or Disagreement among the Participants about Item 11.

The recorded answers in the table and the figure (16) shows us that 33.33% of our
respondents replied that they agree they do not feel comfortable when they speak in the

classroom because of the teachers' negative attitude and none of them strongly agreed with
this. Besides, (03) pupils reported that they strongly disagreed with this statement. On the
other hand, out of 46.66% disagreed. That is to say, those pupils have strong personality and

believe in their abilities which do not make them fedl down.

[tems 12: When | speak the foreign language, | am afraid that the other students will laugh

a me.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 00 10 01 04 15
% 00% 66.66% 6.66% 26.66% 100%

Table 17: Level of Agreement or Disagreement among the Participants about Item 12.
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Figure 17: Level of Agreement or Disagreement among the Participants about Item 12.

One can notice from the table and the figure above that (01) pupil equals to 6.66%
strongly agreed on the statement in addition to 26.66% of the total sample who agreed. We
may refer pupils feelings of being laughed at to the bad relationship they have with their

peers or the unfamiliarity with them that makes them anxious and incompetent to participate

or interact in the English class. Unlike, the vast mgjority of participants making up 66.66%

showed their disagreement. This implies that those pupils feel at ease, comfortable, less

anxious when they speak may be because they have good rapport with their classmates or
have positive self image of them ( more confident).

Items 13: | respond to the teacher when | found my classis friendly.

Options Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 02 06 00 07 15
% 13.33% 40% 00% 46.66% 100%

Table 18: Level of Agreement or Disagreement among the Participants about Item 13.
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Figure 18: Level of Agreement or Disagreement among the Participants about Item 13.

Generaly, the classroom requires a friendly atmosphere in order to motivate students
to speak and interact freely. So, we devised this statement in order to know if the atmosphere
affects our participants to respond to the teacher positively or negatively. Regarding pupils
answers (02) pupils making up 13.33% strongly disagreed, whereas, (06) representing 40%
disagreed. We believe that such pupils are highly motivated since the classroom atmosphere
does not affect them to say what they want. On the other hand, the remaining ones (07) pupils
who represent in the table and the figure above 46.66% displayed their agreement. From this,
we can conclude that classroom environment is a crucial factor that affect students' risk
taking.

Section 2: Pupils Perceptions of the Use of Pair Work in the Classroom.
Question6: Do you enjoy co-operating with others?

e Yes
e NoO
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Options Yes No Total
Participants 13 02 15
% 86.66% 13.33% 100
Table 19: Pupils Opinions about Cooperation.
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Figure 19: Pupils Opinions about Cooperation.

According to the results recorded in the table and the figure above, we can note that

the mgjority of our participants (13) making up 86.66% have chosen to cooperate with others

and only (02) of them representing 13.33% do not. This leads us to conclude that the pupils

who reached the high percentage are more sociable, helpful, extroverts than the ones who said

no.

Question7: How do you prefer to work in English Lessons?

e Individualy
e Par
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Options Individually Pair Total
Participants 4 11 15
% 26.66% 73.33% 100

Table 20: Pupils Preferences about How to Work in English Lessons.
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Figure 20: Pupils Preferences about How to Work in English Lessons.

The results obtained denote that the majority of the participants 73.33% preferred
pair work comparing to the other remaining ones 26.66% who preferred to work individualy.
Then, pupils are asked to justify their answers. The different justifications that we noticed,
they prefer to work individually because (01) the peer does not give them the opportunity to
express their ideas (02) because of noise (03) egoism; they do not like to share their ideas with
others and for them someone who works individually can do better and can improve his/ her

English. On the other hand, pupils who prefer to work in pairs gave the following reasons:

e Motivates them to work more.
e Discover other people’ s ways of thinking.
e Fedl more secure and comfortable.

e Exchanging ideas and opinions.




e Help each other when facing obstacles.

e Discover mistakes and make peer’ correction.
e Won't feel bored and get courage to finish the task.

Question 8: How do you like to be organized with your partner in pairs?

b) | want to choose the partner myself

a) | prefer when the teacher chooses the partner for me

c) | want to be organized into pairs by some pre activity
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Options a b C Total

Participants 02 10 03 15

% 13.33% 66.66% 20% 100

Table 21: Pupils Preferences about How to Be Organized in Pairs.
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Figure 21: Pupils Preferences about How to Be Organized in Pairs.

The question investigates pupils likes about how they prefer to be organized with

their peers. Asthe table and the figure above demonstrate, (02) pupils of our sample opted for

when the teacher chooses the partner for them. Then, (03) participants representing 20% want
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to be organized into pairs on the basis of pre-activities. And (10) pupils making up 66.66%
answered they choose their partners on their own. The above results imply that the informants
feel more comfortable when they choose their partners by their own. So, we recommend for
every teacher to allow their pupils to organize themselves according to their choices since the
objective of pairing is to create spirit of cooperation among pupils.

Question 9: 1 like to work with a partner who has:

a) thesamelevel asme

b) ahigher level than me

c) alower level than me

d) I liketo work with the students of various levels

Options a b C d Total
Participants 06 04 01 04 15
% 40% 26.66% 6.66% 26.66% 100

Table 22: Pupils Preferences about the Level of Their Partners.
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Figure 22: Pupils Preferences about the Level of Their Partners.
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For this question, we have given the pupils four choices about the partners’ level
with whom they like to work. The results showed varying percentages. (01) Pupil with 6.66%
chooses to work with a lower level. Besides, the same percentages go for the ones answered
that they like to work with the higher and the various levels. Conversely, (06) participants
making up 40% stated that they like to work with the same level. This may imply that pupils
feel more confident and have more opportunities to express themselves or even make
mistakes in front of these pupils rather than with the higher level that may causes some
problems as the fear of negative evaluation. But it is preferable to have a mixture, one strong
pupil with a weak one. Thus, the teacher will have some rest by the presence of the strong
one. However, this cannot be done al the time; the teacher should often change the pairs
because some pupils impose themselves by doing all work and do not provide any chance for

their peers to participate.

Question 10: Do you prefer to

a) Work with anew partner for each pair work activity

b) Work with the same partner al the time

Options a b Total
Per centages 09 06 15
% 60 40 100

Table 23: Pupils Preferences of Their Partners.
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Figure 23: Pupils Preferences of Their Partners.

The answers tabulated above reveal that 40% of our informants prefer to work with
the same partner al the time. Whereas, (09) pupils stated that they prefer to work with a new
partner each pair work activity. Thisis a proof that our informants like changes in their way
of learning and do better when they change partners. Besides, it indicates that these categories

of pupils are curious to learn new things from others and discovering new personalities.

Question 11: During pair work activities, do you prefer to talk?

a) By yourself.
b) When the teacher ask you.

Options a B Total
Participants 08 07 15
% 53.33% 46.66% 100

Table 24: Pupils Preferences about How to Talk During Pair Work Activities,
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Figure 24: Pupils Preferences about How to Talk During Pair Work Activities.

A quick look at the table and the figure above, the mgjority of the participants
making up 53.33% prefer to talk by themselves. This may be they are sure of their answers or
they are more enthusiastic to take part due to the cooperative atmosphere in comparison with
(07) informants who represent 46.66% prefer to talk when the teacher asks them. From the
findings mentioned above, we assume that pair work activities help pupils to overcome their
fears and take risk to speak freely.

Question 12: How do you prefer to bein pair work activities?

a) Takative
b) Silent
Options a b Total
Participants 13 02 15
% 86.66% 13.33% 100

Table 25: pupils Preferences about How to Be in Pair Work Activities.
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Figure 25: Pupils Preferences about How Bein Pair Work Activities.

As it is presented in the table and the figure above, only (02) pupils representing
13.33% prefer to be silent during pair work activities. Conversealy, (13) of our sample making
up 86.66% said that they are talkative (i.e. when the pairs interact between each other or with
the teacher, responds to the teachers' questions or clarifications). Basing on these results, we
can confirm that pair work might be an effective strategy to make pupils talkative, sociable
and active individuals. But, the teacher should control them because of the shortcomings these

activities have as the use of L1 and the deviation of topics.

Question13: When | am speaking with my partner during the task, | prefer the teacher:

a) To control meall the time.
b) Help meonly if | need help.

Options a b Total
Participants 03 12 15
% 20 80 100

Table 26: Pupils Describing Their Teacher.
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Figure26: Pupils Describing Their Teacher.

In this question, pupils are asked to describe their teachers’ role. We noticed that,
only (03) participants prefer the teacher to control them all the time. While, (12) pupils
representing 80% prefer teacher’s help only if they need it. That is to say, those pupils are
more relaxed in the classroom, aware of what they are doing or maybe they have sufficient
background that allows them to work without teacher’s help. In doing so, the teacher should

not interrupt them each time because he or he can spoil the whole activity.
Question 14: What do you think about working in pairs?

a) Beneficiary.
b) Not Beneficiary.

Options a B Total
Participants 13 02 15
% 86.66% 13.33% 100

Table 27: Pupils Opinions about Working in Pairs.
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Figure 27. Pupils Opinions about Working in Pairs.

This question is intended to know how pupils think about working in pairs, is it
beneficiary or not. The table and the figure (21), shown that working in pairs is beneficiary
through the reached percentage 86.66% pupils revealed. In comparison, (02) of them making
up 13.33% pointed out that working in pairs is not beneficiary. To be curious, we asked them
to justify their answers. According to them, pair work is beneficiary, because it involves them
in the lesson through the contact allowed by the instructor and alows them to feel more
confident about their answers (thereis a side they can consult when they fedl insure) and build
good relationships with other mates. However, it is not beneficiary because of the peers
imposition, so they do not have many opportunities to give their opinions and to develop their
abilities.

Section 03: Pupils Attitudes towards the Use of Pair Work Activities as a Good Strategy to
Enhance Risk Taking Behavior.

Question 15: The use of pair work activities in the classroom is a good strategy for the

improvement of students' risk taking behavior.

a) Strongly disagree.
b) Disagree.
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c) Strongly agree.

d) Agree
Options | Strongly Disagree | Disagree | Strongly Agree Agree Total
Frequency 00 02 02 11 15
% 00% 13.33% 13.33% 73.33% 100%

Table 28: Pupils Attitudes towards the Use of Pair Work to Improve Risk Taking.
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Figure 28: Pupils Attitudes towards the Use of Pair Work to Improve Risk Taking.

When the pupils are asked to give their attitudes about the use of pair work activities
in classroom to improve risk taking, their responses were recorded in the table and the figure
(28) which can be described in the following: the vast mgjority of our informants reported that
they agree on this, and only (02) of them making up 13.33% reported that they strongly
agreed about the use of pair work activities to enhance risk taking behavior. Unlike, none of
them expressed that they strongly disagreed, whereas (02) of them representing 13.33%
disagreed. As it is apparent from the results, pupils have a positive attitude towards this
strategy. Thus, we can say that it is one of the possible ways how to get pupils participate
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voluntarily and keep them motivated. In addition, we assume that this technique will help
them to develop their oral abilities and get rid of their anxiety.

2. Analysis and Discussion of the Classroom Observation Checklist Results

As we have mentioned earlier, we opted for the use of the Classroom Observation
Checklist to record what we have observed during the classroom observation. We are going to
anayze four classroom observations where the teacher relied on pair work and individual
activities in one session starting from the second classroom observation to the five one since
we consider the first session as the general one for us because it represented the first contact
with them, so we did not reached interesting results. To start with, we are going to anayze
and discuss the ones obtained during Individual activities, then, the ones obtained during the
use of pair work activities. In doing so, we have used bold type to indicate pupils who take

risks in the classroom. We are going to analyze them in the following:

2.1. Analysis and Discussion of the Classroom Observation Checklist during

I ndividual activities

The Classroom Observation Checklist of the Lesson 1
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Date: 16/ 03/2016.

L esson Time: 09h00-10n00.

Class: 2.S.

N° of Learners; 24

Attendance: 22 pupils.

Average Age: 17-18.

Pupils.

Lesson: Conditiona type 2.

Items Occurrences
S1[s2 9 | S10 S17 | S18
S3 |[HA S11 | s12 S19 | S20
Number of Pupils who Participate/ SERSY
Interact Voluntarily in the Classroom 5 | =6 S21 ) 522
S7 [ 8 S15 | S16 S23 | S24
X X
Number of Pupils Voluntary
Participations/ Interactions in  the
Classroom.

Table 29: Anaysis of the Classroom Observation Checklist of the Lesson 1 during

individual activities.

From the table above, we notice that only (03) pupils (S3, S8 and S20) representing

8.33% of the whole class volunteered to take part. As we have observed during the activity,

the classroom atmosphere was not participative; most of the pupils avoid asking or answering

guestions even they are clear.




The Classroom Observation Checklist of the L esson 2
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Date: 04/ 04/2016.

L esson Time: 14h00-15h00.

Class: 2.S.

N° of Learners. 24 Pupils. Attendance: 24 pupils.

Average Age: 17-18.

Lesson: Listening and Speaking.

Number of Pupils Voluntary

Classroom.

Participations/ Interactions in  the

ltems Occurrences
SRR So [sio| [Si7]sis
S| S Si1[si2| [s19]s20
Number of Pupils who Participate/ 3T
Interact Voluntarily in the Classroom S S21 | S22
S7 | S8 S15 | S16 S23 | S24
X

Table 30: Anaysis of the Classroom Observation Checklist of the Lesson 2 during

individual activities.

As we can notice from the table, the number of pupils who take risk and the number

of their voluntary participations and interactions during the individual activitiesin the lesson 2

were few. As we have noticed during the observation session, the teacher would try her best

to create a pleasant and inspiring environment by using an appropriate material to encourage
them to be active and motivated, but they still hesitate to take part which pushed the teacher to

cal them each time.




The Classroom Observation Checklist of the L esson 3
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Date: 05/ 04/2016.

L esson Time: 11h00-12h00.

Class: 2.S.

N° of learners: 24 Pupils. | Attendance: 23 pupils.

Average age: 17-18.

L esson: Reported Speech.

ltems Occurrences
Sl |2 S9 [sw0] [St7[sis
S3 | A Si1 | S12 S19 [ S20
Number of Pupils who Participate/ SaTSa
Interact Voluntarily in the Classroom 5 |6 S21 | S22
SAES SI5[S16 | [S23[s24
X X X X

Number of Pupils  Voluntary

Participations/ Interactions in the Classroom.

Table 31. Anaysis of the Classroom Observation Checklist of the Lesson 3 during

individual activities.

As it has been viewed from the table (31), only (05) pupils making up 20.83% token

the risk to participate and interact whereas, the majority of pupils remain silent and passive

ones. During this activity we have observed that pupils are not interested to the subject matter

although the teacher restates important ideas and instead of interacting with their teacher, they

speak about other things which are not related to the purpose of the course.




The Classroom Observation Checklist of the L esson 4
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Date: 06/ 04/2016.

L esson Time: 10h00-11h00.

Class: 2.S.

N° of learners: 24 Pupils. Attendance: 24 pupils.

Average age: 17-18.

L esson: Conditiona type 3.

Items Occurrences
S1 S9 | S10 S17 | S18
S3 S11 | S12 S19 [ S20
Number of Pupils who Participate/ 3T
Interact Voluntarily in the Classroom S5 S21 | S22
S7 S15 | S16 S23 | S24
X

Number of Pupils  Voluntary

Participations/ Interactions in the Classroom.

Table 32: Anaysis of the Classroom Observation Checklist of the Lesson 4 during

individual activities.

The results recorded in the table (32), only one pupil (S15) making up 4.16% of the

whole class volunteered to take turn. Besides, we have noticed that only the teacher’s voice

who dominates in the classroom by explaining the lesson, asking questions and answering,

clarifying and commenting, whereas other pupils seem bored, annoyed and less motivated

while doing the activity.
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2.2. Analysis and Discussion of the Classroom Observation Checklist during
Pair Work Activities

The Classroom Observation Checklist of the Lesson 1
Date: 16/ 03/2016. L esson Time: 09h00-10h00. Class: 2.S.

N° of Learners: 24 Pupils. | Attendance: 22 pupils. Average Age: 17-18.

Lesson: Conditional type 2.

ltems Occurrences

Sl [s2 So [sio] [Si7[si8
S8 | HA Sl1 | S12 S19] 520

Number of Pupils who Participate/ TS
Interact Voluntarily in the Classroom % |6 =222 S21 | S22
5 T8 SI5[S16| [S23[s24
Number of Pupils Voluntary | X X X X X
Parti cipations/ Interactions  in  the | X X X X X

Classroom.

Table 33: Anadysis of the Classroom Observation Checklist of the Lesson 1 during Pair
Work Activities.

In the above classroom observation checklist, we recorded pupils when they are
engaged in pair work activity about the Conditional type2. The table above demonstrates that
(10) pupils what equates to 41.66% interacted and participated during this activity. This
implies that those pupils enjoyed when they are paired. As we have observed those pupils
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seems active, interested and confident in comparison when they are worked individually

where they seemed bored and confused.

The Classroom Observation Checklist of the Lesson 2

Date : 04/ 04/2016. Time: 14h00-15h00 Class: 2.S.

N° of learners: 24 Pupils. Attendance: 24 Pupils. Average age: 17-18.

L esson: Listening and Speaking.

[tems Occurrences
S1 | S2 9 | S10 Si7 | S18
S (A Si1 | S12 S19 ] S20
Number of Pupils who Participate/ SEST
Interact Voluntarily in the Classroom = | X = | = S21 | S22
S7 | S8 S15 | S16 S23 | S24

Number of Pupils Voluntary
Participations/ Interactions in  the

Classroom.

Table 34: Analysis of the Classroom Observation Checklist of the Lesson 2 during Pair
Work Activities.

During this activity we observed that almost all the participants participated and
interacted voluntarily who represent 70.83% from the whole class. From what we have
noticed, the activity made the pupils motivated, enthusiastic, help each other by clarifying
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things to their peers, help them to construct their answers, and sometimes they correct their
mistakes without asking the teacher for help which were not seen in the individua activity

and tried to answer difficult questions by trying out to find new items to express themselves.

The Classr oom Observation Checklist of the Lesson 3

Date: 05/ 04/2016. L esson Time: 11h00-12h00. Class: 2.S.
N° of learners: 24 Pupils. | Attendance: 23 pupils. Average age: 17-18.

L esson: Reported Speech.

ltems Occurrences
Sl [s2 S [si0] |SL7|si8
3 | A S11 | S12 519 [ S20
Number of Pupils who Participate/ SEIST
Interact Voluntarily in the Classroom SRS - | = S21 | S22
S7 |8 S15 | S16 S23 | S24

Number of Pupils  Voluntary

Participations/ Interactions in the Classroom.

Table 35: Anadysis of the Classroom Observation Checklist of the Lesson 3 during Pair
Work Activities.

As noticeable from the results of the classroom observation checklist above, the
numbers of pupils who interact and participate voluntarily and the numbers of pupils

voluntary participations and interactions have increased because they are highly interested and
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motivated, as we have seen them when they raised their hands to ask or answer to and from
their teachers and classmates questions or clarifications without being afraid of making
mistakes. Therefore, there is a better learning atmosphere in which pupils expressed their
ideas freely without being shy or afraid to speak in front of others.

The Classr oom Observation Checklist of the Lesson 4

Date: 06/ 04/2016. L esson Time: 10h00-11h00. Class: 2.S.
N° of learners: 24 Pupils. Attendance: 24 pupils. Average age: 17-18.

L esson: Conditional type 3.

ltems Occurrences
Sl | s2 S9 | S10 S17 | S18
S8 |s4 | [sli[si2| [s19]s20
Number of Pupils who Participate/ 3T
Interact Voluntarily in the Classroom = | X - | 521 | S22
S7 | S8 S15 | S16 S23 | S24

Number of Pupils Voluntary

Participations/ Interactions in the Classroom.

Table 36: Analysis of the Classroom Observation Checklist of the Lesson 4 during Pair
Work Activities.

We consider the table (36) as the best one for us, because we observed a huge
number in terms of pupils who interact and participate voluntarily and the number of pupils

voluntary participations and interactions. Thereby, we found 87.5% of the whole class
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participate and interact even those who are introverts and shy which were not seen in the
previous activities, they take the risk to take turn without thinking of the consequences.

In the light of the obtained results from the analysis of the classroom observation
checklist, we can say that pair work activity was succeeded to make the classroom atmosphere
more participative and interactive; where pupils feel more comfortable, less anxious, and
active and may be because of risk taking that increased their self confidence. In comparison to
the individual activity where we found the vast mgjority of the pupils are silent, passive, .less
interested, bored and annoyed. Thus, we assume that if the pupils were accustomed to deal
with this technique regularly, they would have developed their speaking skill that can help

them to improve their fluency as well their English.

3. Analysisand Discussion of the Teachers' Interview Results

Question 1: How long have you been teaching English?

We asked this question to know the time teachers spent in teaching. From the
teachers replies, we deduced that the scope of teachers experiences in teaching English
language ranges from 3 years to 24 years. This means that our respondents have different
backgrounds about learning. It is positive in the sense that they can help us to know more

about the subject under investigation

Question 2: What is your educational degree?

The recorded results revealed that only one teacher has Master 2 degree in
Trandlation and the three remaining ones have License degree.

Question 3: What do you think about the use of pair work activities in the classroom to

enhance risk taking?

For the purpose to elicit information about teachers opinions about the use of pair
work activities to enhance risk taking, the results showed that al the teachers answers are
positive one. All of them appreciated this technique as a means to improve pupils’ risk taking.
One of the teachers reported that “ indeed, pair work activities is a best way to make pupils
participate even they are uncertain” . Also, two teachers claim that pupils take the risk when
they are confident and pair work activities gives them this confidence and the necessary
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knowledge to take their language to the limit. The last one stated that pair work activities
motivates the pupils to work more even the weak and shy ones do better when they are paired.

In doing so, they feel more secure and take the chance to express their ideas freely.

Question 4: According to you, to what extent pair work activities enhance pupils risk

taking in the classroom? Justify!

This question attempted to know the extent to which pair work activities improve
pupils risk taking. The interviewees assured that to a great extent. Then, we asked them to
justify their answers .the first interviewee said that pair work activities make the pupils
volunteer to ask questions and answer them, clarify things and even provide suggestions. It is
a proof that they gained trust in comparison to individual work where the majority of pupils
fear to give their opinions in front of their mates and teachers. Additionally, the second and
the third interviewees justified their answers by saying that “ pair work activities allow pupils
to be creative. In doing so, it makes them competitive to express their speech without
worrying of mistakes’. The last interviewee stated that when pupils are engaged in
communicative pair work activity as classroom discussions for instance, they like to criticize
others ‘opinions that obliged them to speak whatever the classroom atmosphere is even if
their ideas and sentences are false. In doing so, this can realized if the teacher doesn’t evaluate

them negatively and tolerate their noise.

Question 5: What will you do to ensure that your pair work activities have positive effects
on pupils' risk taking behavior?

This question aimed at gaining insights about what the teachers do to ensure the pair
work activity has a positive effect on pupils' risk taking behavior. All the teachers had the
same point of view. In order to ensure that the pair work activity has a positive effect on

pupils’ risk taking, teachers do the following:

1. They account number of voluntary participations and interactions and compare them
to the whole class activity or to individual work.
Interviewing them.

3. Asking them to write short paragraphs to express their opinions about the activity (pair
or individual) whether it helps them to take the risk or not.
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Question 6: Do you think that teacher’s role help pupils to take risk during the use of these

activitiesin the classroom?

The results demonstrated that all the teachers agree on the fact that the role of the
teacher is so sensitive during the use of pair work activities in the classroom. One of the
teachers pointed out “ Absolutely, the teacher must be the source of pupils trust. His main
role is to relieve them from their fears by providing them good conditions to take risk”
Another one claims that in order to help pupils to take risk during the use of pair work
activities, the teacher should not evaluate them each time (especialy with marks) and should
not reprimand or rebuke them when doing mistakes. The two remaining teachers said that the
teacher should be a guide. So, he or she should not intervene them while doing the activity
because this affects them negatively. Besides, if there is certain affection and love towards the

teacher, they will at ease and improve the rate of participation.

Question 7: Do you agree that in order to learn a language pupils have to take risk in their

learning?

In answering this question, the teachers agreed that in order to learn a language,
pupils have to take risk. One of them asserted that “ Yes, this is completely right, if pupils are
not taking risks and if they still just passive ones, they do not get themselves involved and they
will never learn a language” . Besides, the second teacher affirms that without risk taking,
pupils cannot develop their abilities. So, they should do that to improve themselves and this
can be realized if they trust their teachers and their friends who will correct them otherwise
they won't take part unless they are certain. The two remaining ones share the same ideas by
stating that learning a foreign language does not happen like that, however, it is due to many

factors as risk taking. So, pupils who do not take the risk are not succeeded ones.

Question 8: Would you please add any other suggestions and recommendations?

In addition to what have been mentioned above, our interviewees add the following

suggestions and recommendations:
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It's true that pair work has a crucial role in the learning process; pupils learn better
when they do it together, exchange their knowledge and search to solve problems together.
Thus, they better trust themselves and take the risk. This has been well noticed through
learning process. However, teachers must keep the following tips in mind when planning for

pair work:

e Theactivities have to have an ultimate purpose.
e Thelevd of difficulty should be matched carefully to the pupils' ability.
e Thedirectionsfor the activity have to be clear to everyone at the outset.

e Teacher should move round to monitor and serve as a resource where necessary.

Additionally, the interviewees emphasized that pair work activities creates a great
chance to take risk in the classroom. According to them, pupils are given the chance to hide
their weaknesses through their experiences of working in pairs that enable them to take part in
the classroom without much hesitation. But, for doing this successfully, they recommend for
the teacher to go round to set them to work because some of pupils are like spectators. Also,
check those who have finished their part and help the weak ones. Finally, they recommend
paying more attention because some pupils take pair work as a game, so they speak only to

spent time, not for the sake of learning.

4. Summary of the Major Findings of the Data Analysis

The major purpose of this study was to find whether secondary school pupils take
risk when they are paired. Thus, the findings of this humble dissertation based on the views
and experiences of the participants. For this sake, the qualitative (Interview and the Classroom
Observation) and the quantitative (Questionnaire) procedures were used in order to gather
information to attest the hypothesis proposed. After the analysis of the research tools, the
most significant findings are as follow:

We have realized that the majority of pupils participate voluntarily in the classroom
as table (1) and figure (2) indicated because they are willing to improve their English,
comfortable and motivated. Moreover, 40% of our informants interact always with their
teachers and classmates. From this we deduced that this category of pupils is extravert.

Whereas the others cannot engage in a regular classroom communication and choose to
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interact frequently because they are anxious of making mistakes (See Q 2, 3 and table 3, 4)
Accordingly, asignificant number of the participants prefer to interact with their teachers.

Furthermore, from the previous analysis of the pupils questionnaire, we deduced
that most of the pupils 53.33% like to wait until they know exactly how to use an English
word. Also, they prefer to say a sentence to themselves before they speak it. From this, we
deduced that our informants prepare their speech in advance which leads to classify them as
risk averse ones. Concerning pupils hesitation to take part in the classroom, we have found
that 86.66% of them agreed that they hesitate to take part because of the long talks and getting
satire from the lecturer (p.62 and 63). In addition to that, vast majority of our participants do
not like trying out difficult sentences and express complicated ideas in English class (see
items 04 and 05 p63, 64 and 65.). From the note number five, item six, we concluded that our
participants take risk because they do not worry about the small details of grammar when they
speak due to the significant percentage 66.66%. They also do not follow basic sentence model
in which we deduced that perhaps they like to venture and like to try out new things to
improve their abilities (see table and figure 12).

Moreover, from the analysis of the outcomes, we found that out of 53.33% of our
respondents are hampered by the fear of failure. From this we deduced that our participants
are not confident enough to express themselves in front of others and they are anxious when
they are called to take turn in the classroom (see item 9, p68 and 69.). Importantly, they
usually initiate the talk in the classroom (see table and figure 15). Additionally, from the data
extracted from the informants, we deduced that teachers and pupils negative evaluation do
not affect the participants to speak fregly in the class (see items 11 and 12, p70, 71 and 72.).
Moreover, we have found that friendly atmosphere is one of the important factors that affects
pupils to take turn in the class or not, in which 46.66% of our pupils showed their agreement
(seetable and figure 18, p 72 and 73).

Furthermore, the maority of our participants prefer to work in pairs rather than
individually (See the table and the figure 20) for many reasons among them: motivation, help
and exchanging information. Besides, 66.66% of pupils like to be organized by themselves.
Asindicated in the table and the figure (23), our informants prefer to work with a new partner
for each pair work activity. From this result, we deduced that our participants like changes in
their learning and do better when they change the partner. Additionaly, 53.33% of pupils
prefer to talk by themselves in which we deduced that pair work activities overcome their

fears to speak in front of their teacher and classmates. As aresult, they prefer to be talkative
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(see the table and the figure 25). Also, from the results obtained from the Pupils
Questionnaire, pupils like their teachers to help them only if they need help (p82.). In addition
to that, most of them 86.66% reported that pair work is beneficial because it involves them in

the lesson and feel more comfortable because they have rights answers.

Aswe have concluded from the analysis of the Classroom Observation Checklist and
the Teachers' Interview, pair work activities can be a powerful strategy that offers pupils
opportunities to play active roles by sharing their ideas, asking and answering questions,
correct mistakes, interact and participate in classroom discussions and take risks to speak.
Besides, it motivates and helps pupils to build their self confidence and alowing them to
work in less intimidating atmosphere, in comparison to the individual work where pupils take
passive roles. In doing so, to keep pupils motivated and willing to take risks, teacher should
be a guide, should not evaluate them each time and should not reprimand or rebuke them
when doing mistakes. Instead, the teacher must be the source of pupils trust and should

provide help for them to relieve their fears by providing them good conditions to take risk.

To end up this summary, it is noteworthy to answer our research questions that we
have asked in the beginning of this work:

Q1: What are the pupils perceptions towards pair work activities for the improvement of risk
taking in an EFL classroom?

Q2: Which factors are related to pupils' risk taking in an EFL classroom?

Q3: To what extent does pair work activities enhance risk taking in an EFL setting?

Q4. How can pair work activities be an effective means to enhance pupils’ risk taking?

According to the results obtained from the analysis of the data collection tools, we
admit that our participants have a positive perception towards using pair work activities for
the improvement of risk taking in the classroom due to the significant percentage 86.66%
showed in the table and the figure (28). Then, we can say the factors as motivation; self
confidence, extraversion, and friendly atmosphere are positive factors that can leads to risk
taking in EFL classroom. In comparison to, fear of failure, anxiety (mainly of making
mistakes), lack of self confidence, having long talks, getting satire from the lecturer and

hesitation are the negative ones that may hinder pupils risk taking, Concerning the question
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“To what extent does pair work activities enhance risk taking in an EFL classroom’”, the
answer is to a great extent regarding the results obtained from the qualitative procedure
(Teachers' interview). Finally, pair work activities can be an effective means to enhance
pupils risk taking in the way that it boosts pupils self confidence, makes them active
participants, provide security, motivates them, encouraging them to be fluent speakers and
helps them to get rid of their anxiety. Therefore, one may say that the findings of this work
clearly confirmed the research hypothesis that EFL pupils risk taking would increase if

teachers use pair work activitiesin their classes.

Section Three: Pedagogical Implications, Limitations of the study and
Suggestions for Further Resear ch.

After collecting, describing and analyzing the data, this section intends to outline
some pedagogical implications that can be fruitful and will be used in order to achieve
successful teaching/ learning process. Then, it reveals the limitations encountered during this

investigation. Finally, it offers some suggestions for further research.

1. Pedagogical | mplications

The main focus of this dissertation was to give the readers more insights about the
effective role of pair work activities in enhancing pupils risk taking in EFL classroom. On
the basis of the research findings, it is remarkable that our participants have some difficulties
that hampered them to take risk in the classroom. Thus, we believe that there is no miracle to
eradicate the difficulties that our participants encounter, but it is possible to remedy or at least
minimize these difficulties. In doing so, we would like to make some useful pedagogical
implications that will serve teachers as well as pupils to gain more confidence to take risk in

an EFL class setting in the following:

» Instructors need to advise their pupils to not hesitate to use the language in order to
develop their oral capacities. In doing so, teachers need to change their negative
behaviors, they ought to show a positive one when they comment on pupils
responses. Instead of humiliating their pupils using sinical utterances, they should
encourage them and become supportive, facilitators, source of motivation and

enthusiasm to help pupilstalk freely in the classroom.
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» Aswe have displayed in the analysis of the pupils’ questionnaire, generdly, pupils are
anxious to take part in the classroom, so teachers should draw pupils attention to the
negative effect anxiety have on their learning. In turn, pupils should be aware of this
issue to reach their objectives. Particularly, fear of making mistakes made pupils does
not interact with their teachers and classmates. Thus, we recommend teachers to
encourage their pupils not be afraid of making mistakes. For instance, they can repeat
the sentence with the correction of the error. In turn, pupils should be open minded
and accept being corrected because it is a part of instruction in order to help
themselves to get rid of their fears.

» Pupils should be open-minded and accept that failure is part of learning and for the
instructor to aware and encourage them to get rid of thisfeeling.

> Pupils need to be advised about the importance of trying out to produce new and
difficult language items each time so that they can create their own profiles for the
purpose of developing their creativity and become autonomous learners.

> Instructors should create pedagogical and enjoyable environment to make pupils feel
at ease so that they can take risk easily to learn.

» Instructors, educators should include pair work activities in the curriculum for all
levels due to its fruitful advantages.

> Pupils should be spontaneous and avoid prepared speech in order to learn the language

in anatura context.

Along these implications, there are also other ones which can help teachers when

dealing with pair work activities to improve pupils' risk taking are summarized below:

» The instructor should design or select activities that are equal to pupils level and
needs in order to provide opportunities to al of them to know what they are doing
exactly so that they will take risk.

» Teacher need to be aware about the different psychological situations of his / her
pupils (Shyness, introvert/ extrovert, motivation/ self confidence, misbehavior and so
on) to be able to pair them in an appropriate way so that all of them will take part
easily.

» Theingtructor should build harmonies relationship with the pupils to get their interest

and motivate them to participate and interact freely.
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» Theinstructor should reduce his/ her talking time in which pupils will find themselves
obliged to speak may be they will take the risk.
» The teacher should make the pupils aware of the value of working in pairs by stating

the advantages of this technique in order to make them active and interested.

2. Limitation of the Study

Conducting aresearch is a challenge. Thus, many obstacles may face any researcher.
Using pair work activities to enhance pupils' risk taking is very difficult which seems to be
inappropriate for individual and whole class. During our investigation we have faced some

limitations among them:

First, the strike was one of the most obstacles which hampered us to start our
observation early. It took one week approximately, which is not sufficient in order to confirm
and disconfirm our hypothesis. Besides, during our observation there were some absentees
that may affect negatively our research work. Moreover, the classroom observation checklist
was devel oped by the observer himself because there was no existing checklist to observe risk

taking, so its validity can be a subject of doubt.

Another limitation consists in the number of participants involved in the study. The
sample of this study is around 39.47% of the whole population. The results obtained cannot be
generalized to all the pupils. It would be better if the setting include a large number of pupils

from different levels, not only second year ones.

Furthermore, the questionnaire we have used may fail to reveal the real attitudes of
the pupils. So, it would be better if another procedure like diary was used to gain more
information because pupils sometimes may not take things seriously which can make the
findings accurate one. In addition to the aforementioned limitation, we faced some difficulties
in finding suitable documents that fits our research topic. We spent much time looking for
appropriate ones because there is little number of studies done concerning the effect of pair

work activities on students' risk taking in EFL classroom.
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3. Suggestionsfor Further Research

Based on the literature review and the results obtained from this investigation, it is
preferable in future research to make the classroom observation period long, this will help to
get more accurate data because pupils behavior can change from one situation to another.
Additionally, it is also suggested for future researchers to replicate this study relying on the
experimental design in which they can have two groups (G1: Experimental group which is
supposed to learn using pair work and G2: Control group which is supposed to learn using
individual or whole class activities) to compare and improve whether pair work activities

really enhance risk taking or not.

In addition, it would be of a great value if future researchers shed more light on the
following issues:

e Therole of risk taking in developing learners oral proficiency in EFL classroom.
e Therole of pair work activities in developing learners accuracy in EFL setting.

e Theimpact of pair work activitieson EFL |earners motivation.

Conclusion

This chapter exposes the research methodology which forms the core of this study. It
contains of three main sections. The first section is concerned with the description of
population and sampling, research design and methodology, data collection tools, procedures
for analyzing and treating data and the locale of the study. Then, the second section reveals
the analysis and discussion of the data collection tools (Pupils' Questionnaire, the Classroom
Observation Checklist and the Teachers Interview). Finaly, this chapter ends with some
pedagogical implications, limitations of the study and some suggestions for further research.
In the following lines, we will deal with a general conclusion in which we are going to
summarize our research work.



General Conclusion



105

General Conclusion

This study has attempted to give a clear idea about the effect of using pair work
activities to improve risk taking among second year pupils at the secondary school of
“Aggoun Mohand EI- Yazid”, Ighil-Ali for the academic year 2015/2016. The problem stated
in this research work is that pupils feel anxious, afraid and silent in the majority of the
classroom activities because they worry about making mistakes and feel insecure in speaking
in front of the class in which we deduced that pupils suffer because they do not take risk.
Hence, we have raised four main questions that have been answered at the end of this
investigation which are “ What are the pupils perceptions towards pair work activities for the
improvement of risk taking in an EFL classroom?” , “ Which factors are related to pupils' risk
taking in an EFL classroom?”, “ To what extent does pair work activities enhance risk taking
in an EFL setting?” and “ How can pair work activities be an effective means to enhance
pupils risk taking?” . So, those questions led us to formulate our hypothesis that EFL pupils
risk taking would increase if teachers use pair work activities in their classes. Therefore, this
research work endeavored to raise the awareness of the importance and the extent to which

pair work activities improves pupils’ risk taking.

The findings of this investigation unvell that the participants have a positive view
towards pair work activities as a good strategy to enhance pupils’ risk taking in EFL setting.
Even if there are some problems pupils encounter as fear of making mistakes to interact with
their teachers and classmates, hesitation, anxiety and fear of failure. Thus, we concluded that
the implementation of pair work activities helped the pupils to gain trust and assistance from
their classmates to express their ideas freely in order to lower their anxiety to take risk. As a
final point in this dissertation, We hope that our research has helped to highlight some
benefits of using pair work activities in EFL classes, especially our second year pupils; we
also hope that we have participated in illustrating the importance of this strategy in enhancing
pupils’ risk taking.
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Appendix 1

The Pupils Questionnaire

Dear pupils,

This questionnaire is a part of a research work carried out in the department of
English at the University of Abderrahmane- Mira, Begjaia. This research intends to shed light
on the effect of pair work activities on EFL learners' risk taking behavior. So, we would be
grateful if you could answer these questions. We are interested in your point of view since
you represent the source of this study. Please, give your answers sincerely so those guarantee

the success of thisinvestigation.
Thank you so much for your help

Miss. Benyahia. R.
Sectionl: Pupils Predispositions of Risk Taking Behavior.

Q1. How often do you participate voluntarily in the classroom? (i.e. without being
specifically asked by the teacher).

1) Always

2) Sometimes O
3) Rarely O
4) Never O

Whatever your answer, say why?

Q2. How often do you interact with your teacher and classmates in the classroom

discussions?



1) Always
2) Sometimes
3) Rarely
4) Never

Q3: If never, rarely or sometimes, is it because you are (you can choose more than one

suggestion).

1) shy? ()

2) Not fluent in English O

3) Anxious of making mistakes O

4) Fear of teacher and students' negative evauation Q
5) You do not have sufficient words to express yourself O
6) You arenot talkative O

7) Other.oe e e,

Q4: with whom do you speak more often?

a8 Withtheteacher ()
b) With the classmates O

Q5: Towhat extent do you agree or disagree with each of the following statements?

Strongly | Disagree | Strongly | Agree
Item | Statements/ Questions Disagree Agree

| like to wait until | know exactly
01 | how to use an English word before
using it.

In class, | prefer to say a sentence to

02 myself before | speak it.

| hesitate to take part in the
03 | classroom because of the long talks
and getting satire from the lecturer.




| don't like trying out difficult
04 | sentencesin class.

| do not like trying to express

05 | complicated ideasin English class.
| prefer to say what | want in English
06 without worrying about small details

of grammar.

| prefer to follow basic sentence
07 | models rather than risk misusing the
language.

| worry about the consequences of
08 | failing my English in the class.

It wouldn't bother me at all to take

00 more foreign language classes.

| usualy take the initiative talk in the

10 classroom.

| do not fee comfortable when |
11 | speak in classroom because of the
teachers' negative attitude.

When | speak the foreign language,
| am afraid that the other students

12 will laugh at me.
| respond to the teacher when | found
13 my classisfriendly.

Section 2: Pupils Perceptions of the Use of Pair Work in the Classroom.

Q6:Do you enjoy co-operating with others?

Yes O NOO




Q7: How do you prefer to work in English Lessons?

Individually () pair ()

Justify:

Q8:How do you like to be organized with your partner in pairs?

a) | prefer when the teacher chooses the partner for me Q
b) | want to choose the partner myself O
¢) | want to be organized into pairs by some pre activity Q

Q9:1 like to work with a partner who has:

e Thesamelevel asme. Q
e A higher level than me. Q
e A lower level than me. Q
e | liketo work with the students of various levels. O

Q10: Do you prefer to

a) Work with anew partner for each pair work activity. Q

b) Work with the same partner al the time. Q

Q11:During pair work activities, do you prefer to talk?

By yourself O when the teacher ask you O

Q12: How do you prefer to bein pair work activities?

Talkative () silent ()



Q13: When | am speaking with my partner during the task, | prefer the teacher

e To control meal thetime Q
e Help meonly if | need help Q

Q14: What do you think about working in pairs?

Beneficiary O Not Beneficiary Q

Justify:

Section 03: Pupils Attitudes towards the Use of Pair Work Activities as a Good Strategy to
enhance Risk Taking Behavior.

Q15: The use of pair work activities in the classroom is a good strategy for the improvement

of pupils’ risk taking behavior

Strongly agree. Q
Agree.

Disagree. Q

Strongly disagree. Q

Thank You for Your Cooperation.



Appendix 2

The Classr oom Observation Checklist

Date: ..o

Lesson TiIME ...ooovveveevennnnn.

Attendance: ............oo il

Averageage: ..........coiiiiiiiiinnn.

=S T ———

During the use of pair work and non pair work activities, the observer notices down

the occurrences of pupils who participate / interact voluntarily and the number of their

voluntary participations/ interactions in the classroom and sometimes more additional

information are included.

| ltems

Occurrences |

Number of Pupils Who Participate/
Interact Voluntarily in the Classroom.

9 [ s10 S17 | S18

S11 | S12 S19 | S20

S1 | S2
S | HA
S5 | S6
S7 | S8

S13 | S14 S21 | S22

S15 | S16 S23 | S24

Number of Pupils  Voluntary

Participations/ Interactions in the Classroom.

Additional Remarks




Appendix 3

TheTeachers Interview

Resear cher :Miss. Rahima Benyahia

Email: mima.b.06@hotmail.com.

I nterviewees: Teachers of second year level at the secondary school of “Aggoun Mohand
El Yazid” Ighil Ali.

This interview is part of a research work that aims at gathering data about the
effectiveness of using pair work activities to enhance pupils risk taking behavior in the
classroom. Thus, we would be very delighted if you accept to afford us an interview in order
to answer some of our questions. This is our personal e-mail if you want to add more
information concerning the topic under investigation. Be sure that all your answers will be

treated anonymously.

Thank you very much for your collaboration.

Section One: General Questions.
Q 1: How long have you been teaching English?
Q2: What is your educational degree?

Section Two: Teachers Experiences in using pair work activities to enhance pupils’ risk

taking in EFL classroom.

Q3: What do you think about the use of pair work activities in the classroom to enhance risk

taking?



Q4. According to you, to what extent pair work activities enhance pupils’ risk taking in the

classroom? Justify!

Q5: What will you do to ensure that your pair work activities has a positive effects on pupils

risk taking behavior?

QG6: Do you think that teacher’s role help pupils to take risk during the use of these activities

in the classroom?

Q7: Do you agree that in order to learn alanguage pupils have to take risk in their learning?

Section Three: Suggestions and Recommendations.

Q 8:Would you please add any other suggestions and recommendations?



