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Abstract

The present reseach study examines the effect of audio-visual technology as peadagogical

tools to improve EFL (English as a Foreign Language) learners’ speaking skill. The purpose

of the study is; first, to try to explore whether the use of audio-visual technology tools in oral

expression sessions help EFL students to develop their speaking skill. Second, to try to find

the difficulties that prevent the students from speaking effectively in the target language. Our

population consists of second year bachelor level in the department of English, University of

Bejaia. The sample is group two, it comprises twenty one students, eighteen females and three

males. To test the effects of this method of teaching, a quasi-experimental method was used,

questionniare were developed and tests were designed by the researcher as well as a

classroom onbservation. The findings gathered from the data collection tools showed that, in

fact, EFL learners of second year bachelor level face many difficulties in speaking skill. In

addition, all the EFL teachers of oral expression and learners express positive attitudes

towards the suggested method of teaching. Furthermore, at the beginning of the training

program we noticed that the students had a strong difficulty and reluctance to speak, this

behaviour gradually decreased during the experiment and disappeared by the end. Moreover,

the results of the post-test and post-observation reveal that the students’ performance is

satisfactory. Finally, it is clearly noticeable that the research outcomes go in the same sense of

our hypothesis confirming the positive impact of audio-visual technology on EFL learners’

speaking skill. Thus, the hypothesis of our reseach study is valid.

Key Words: Audio-visual technology, speaking skill, quasi-experimental method.
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Glossary of Terms

Accuracy: « the state of being exact or correct; the ability to do sth skillfully without making

mistakes » (Oxford Dictionary, p. 11).

Authenticity: « the quality of being genuine or true » (Oxford Dictionary, p. 86)

Competence: « the ability to do something well » (Oxford Dictionary, p. 304)

Competency: « (technical) a skill that you need in a particular job or for particular task »

(Oxford Dictionary, 304)

Eclectic: « not following one style or set of ideas but choosing from or using a wide variety »

(Oxford Dictonary, p. 482).

Effect: « a change that sb/sth causes in sb/sth else ; a result » (Oxford Dictionary, p. 486).

Endeavour: « an attempt to do sth, especially sth new or difficult » (Oxford Dictionary, p.

501).

Fluency: « the quality of being able to speak or to write a language, especially a foreign

language, easily and well » (Oxford Dictionary, p. 595)

Input: 1. « time, knowledge, ideas, etc. that you put into work, a project, etc. in order to make

it succeed » (Oxford Dictionary, p. 803)

2. In EFL class, « input refers to the type of language received by learners when

listening or reading in the target language » (Davies & Elder, 2004, p. 558)

Negociation of meaning: according to Ellis (2003), it is the process of using communication

strategies to avoid the breakdown of the conversation.

Output: 1. « the amount of something that a person, a machine or an organization produces »

(Oxford Dictionary, p. 1081)

2. According to Richards and Schmidt (2002), the term output refers to the process

of receiving input and producing output by the learners for the purpose of an

effective communication.
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Performance: 1. « how well or badly you do sth; how well or badly sth works »

2. « the act or process of performing a task or an action »

(Oxford Dictionary, p. 1127)

Reluctant: « hesitating before doing sthbecause you do not want to do it or because you are

not sure that it is the right thing to do » (Oxford Dictionary, p. 1288)

Self-confident: « having confidence in yourself and your abilities » (Oxford Dictionary, p.

1387).

Survey: « an investigation of the options, behaviour, etc. of a particular group of people,

which is usually done by asking them questions » (Oxford Dictionary, p. 1559).
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I. Introduction

Speaking is key to communication; it is one of the two productive skills. Since we are

living in a world where English is the lingua franca, researchers and teachers at all grade

levels around the globe, for decades, have faced a common dilemma: how to develop EFL

(English as Foreign Language) learners’ speaking skill. They all agreed that the exposure of

the learners to the authentic language can help them to develop their speaking abilities.

Hence, they proposed the incorporation of audio-visual technology as pedagogical tools in

EFL classes.

The integration of digital technologies in education challenges the teaching and learning

process, especially in EFL classes. That is, when the classes are well equipped with

technological materials, the process of teaching and learning depends on the teacher and the

learners. This means that EFL teacher should be a guide, facilitator and participant

sometimes. EFL learners should be motivated to learn in order to become active and

productive agents in their learning process. In other words, they are required to receive input

and produce output effectively and appropriately in the target language.

In the setting under investigation, the kind of technological tools that are used is the lab in

their listening session which takes place once a week during one hour and fifteen minutes.

Since the learning style differs from one learner to another, some students can find this very

useful however, others may not be interested. In this situation, EFL learners are just receiving

input, they have a limited time to express themselves, and this prevents them from improving

their speaking ability.

In our daily life, we met people who are not native speakers of English but they are

fluent. We always ask the question: what did these people do to develop their speaking skill.

After asking some of them and after reading about previous studies in the field, we have

understood that these people were exposed to the authentic language via the audio-visual

technology tools. Therefore, we have decided to conduct this research to examine the effect of

audio-visual technology aids as pedagogical on EFL learners’ speaking skill. We wanted to

discover by ourselves its advantages and disadvantages.
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II. Statement of the Problem and Research Questions

As a student of Master two degree at the University of Bejaia, during our experience, we

noticed that all the teachers of oral expression sessions do their best to help their students to

develop their speaking skill. They use different strategies and techniques, but without success.

The majority of EFL learners at all levels still face difficulties to express themselves

appropiately in English.

In addition, during a constant observation of second year LMD students at the

department of English, university of Bejaia, in the oral sessions; the students’ unwillingness

to orally perform in English was clearly observable. In other words, they did not have the

ability to express themselves effectively and their reluctance to speak English was noticeable.

It is the phenomenon stated above which pushed us to think about the Audio-Visual

Technology, which is not used in oral expression sessions, to obviate those constraints.

Thus, our research is entiteled as following: « Audio Visual Technology as Pedagogical Aids

to Improve EFL Learners’ Speaking Skill » at the department of English, university of

Bejaia. The independent variable is audio-visual technology, and the dependent variable is

EFL learners ‘speaking skill.

Throughout this academic research we want to find answers to the following questions:

a) Is speaking skill difficult to develop? If yes, what makes it difficult for EFL

learners?

b) Can audio visual technology help EFL learners overcome their speaking

difficulty? If yes, how ?

c) What are the attitudes of both teachers and student towards using the audio-visual

technology as pedagogical tools?

III. Hypothesis

The difficulties that EFL learners encounter in their speaking can be attributed, in fact,

to different factors, such as: the learners’ personality (shyness for instance), lack of

knowledge or interest to the topic, lack of authentic materials in classroom.

Thus, the hypothesis that can be suggested for these questions is:
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At the University of Bejaia, EFL teachers do not use audio-visual technology during oral

expression sessions. Hence its integration will help the students evolve their speaking skill

and they will be communicatively competent.

IV. Aims of the Study

Learning English as a foreign language entails more than reading, writing, and listening

skills; it also requires the speaking skill. EFL Learners need to have the ability to express

themselves in an appropriate way in English. They are supposed to have a communicative

competence, in other terms, to have the ability to use English language effectively.

It is a matter of fact that not all students can have access to private schools in order to

improve their level in English language, sometimes because the training is expensive, or the

reason can be the locality of their homes. For these reasons, the researcher thought about the

integration of the audio- visual series, Smart CHOICE and New English File, in the oral

expression sessions of EFL learners at the University of Bejaia.

Thus, the purposes behind conducting this academic research are:

 Enhancing EFL learners’ speaking skill.

 Helping them to be communicatively competent.

 Encouraging EFL teachers to use the audio-visual technology in their classroom.

 Giving to EFL learners the opportunity to discover the English (New English File)

and American (Smart CHOICE) programs which will help them to know how to

behave in different situations and places.

 Establishing the importance of using the audio-visual technology in EFL

classroom.

 To prove that the use of audio visual technology in EFL classroom is an effective

method that helps both teachers and learners.

 Helping EFL learners to have the ability to speak in front of an audience without

difficulties.

V. Population and Sample

The population of the present study is second year LMD students at the department of

English, University of Bejaia. The sample is group one, it contains twenty one students: three

boys and eighteen girls. They are around nineteen and twenty five years old. The reason
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behind choosing this sample is their previous knowledge in English language. In other words,

since they have already studied English language in middle school, secondary school and one

year at the university, we consider that they will not face many difficulties to understand the

language they will be exposed to.

VI. Research Methodology and Design

The present study probes the effect of audio-visual technology as pedagogical aids on

EFL learners ‘speaking skill. To attain our goal, we opted for the quasi-experimental method;

that is, our sample was already designed by the administration. This method is considered as

the most appropriate for testing cause and effect. The tools used are both quantitative and

qualitative.

VII. Data Collection Tools

In the present research study, quantitative (questionnaires and tests) and qualitative

(feasibility and observation) tools have been used to collect data needed. The first step was

feasibility in which the researcher asked the students some questions to check whether the

phenomenon really exists among EFL learners or not.

The second step is administration of questionnaires. According to (Dornyei, 2003), these

data instruments help the researcher to gather factual (age and gender), attitudinal and

behavioral data. Therefore, we developed; first, a survey questionnaire (see Appendix 2)

which was administered to the whole population, in order to prove that EFL learners

encounter difficulties in speaking ability. A second questionnaire (see Appendix 3) was

designed for need analysis of our sample. The last questionnaire was handed to the teachers of

oral expression. It aims at exploring the attitudes of the teachers of oral expression towards

the use of audio-visual technology in their sessions.

Besides, classroom observation was adopted. Observation is to report things as they are

in real life, but sometimes it is not enough, because students can hid many things like

feelings, change of real behaviour, this can be confirmed by the words of (Cohen, 1998) who

asserted that one disadvantage of observation is its inability to describe the internal and

mentalistic feelings and processes. In our research, we have used pre and post observation in

order to compare the performance and attitudes of students.
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In order to evaluate our students’ level and judge whether there is any development in

their speaking ability, we needed to compare between the students performance at the

beginning of our experiment and at the end. Therefore pre and post tests were used. In this

respect, (Furst, 1990) asserted that testing students is an integral of the process of teaching, its

objective is to judge whether any learning is materialized after teaching or not.

VIII. Procedures for Analyzing and Treating Data

In order to analyze and treat data collected in this research, the researcher has relied on

frequencies, percentages and descriptive statistics.

IX. Significance of the study

In the present research, the focus was on the use of audio-visual technology in the

teaching/learning speaking skill in EFL classroom.

Thus, the significance of our study can be summarized as follows:

 Since the use of technology does not take place in oral expression sessions, this

study will help us experience a new way of teaching speaking through the use of

audio-visual technology.

 It will give a chance to EFL learners to learn a correct pronunciation from its

native speakers.

 Make both teachers and learners of EFL classroom aware of the audio-visual

importance.

 English is the Lingua-Franca now, the present study will make student aware of

how much expressing themselves appropriately in English is important in their

future professional life.

 It will be beneficial and will help other researchers who are interested by the same

topic in their future researches.

X. The Organization of the Work

The present study is divided into four parts. The general introduction, it introduces the

statement of the problem and research questions, hypothesis, aims of the study, research

methodology and design, population and sample, data collection tools, procedures for

analyzing and treating data, significance of the study and organization of the work. The
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second part is the first chapter; it refers to the theoretical framework of our study. It is divided

into two sections; the first section includes the literature related to speaking skill; whereas, the

second section encompasses the literature relevant to the audio-visual technology. The third

part is the second chapter; it is composed of two sections. The first section is concerned with

the description of the present study; the second deals with the analysis and data collection

tools. Then part four, it is the general conclusion in which the whole thesis is summarized. In

addition, the limitations, recommendations or implications and suggestions for further future

researches are also provided in this part.



Chapter One

Literature Review and Theoretical

Framework
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Section One: Speaking Skill and its Importance in an EFL Class

1. A Brief Historical Background of Language Teaching

Learning a foreign language is not a new concept. Trade, education, traveling, diplomatic

mission all lead to the need to learn a foreign language. Earlier, Latin was the lingua franca

which was replaced by English. In the 14th and 15th century the classical languages like

Greek and Latin were taught in Europe. But at the beginning of 16th century, their importance

diminished because other modern European languages emerged like English, French and

Italian; they became popular. According to Richards and Rogers (1986) during that period;

teaching through ‘Grammar Translation Method’ (GTM) remained the same. This insisted

upon learning grammar rules, vocabulary items and translation of the sentenses from the

target to the source language and vice-versa, this is on one hand. On the other hand, the major

focus was on reading and writing, because the purpose for learning a language at that time

was mainly to be able to read and write literature; whereas the speaking was totally neglected.

There was no room for oral practice. By the mid of 19th century, the hold of (GTM) loosened.

Finocchiaro and Brumfit (1983) pointed out that speaking skill gained its importance in ELT

during the direct method area. In this period, the purpose of learning a language was to speak

and think in that language whithout using the mother tongue. In this context, Brumfit and

Johnson (1979) asserted that with the emergence of Communicative Language Teaching

Approach (CLT) in 1970, speaking was based on functions and notions.

2. Different Definitions of the Speaking Skill

Speaking is one of the four basic skills, (speaking, listening, reading and writing), that a

foreign language learner is required to acquire. It has an important role in communication.

Speaking skill has been given plentiful definitions by researchers in the field.

First of all, let us give brief definitions to the words ‘speak’ and ‘skill’.

 Speak

In Oxford Dictionary, the term ‘speak’ refers to the act of using the voice to talk to

somebody about something, or to have a conversation with somebody, or to make speech to

an audience (p. 1479).
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Word origin: Old English specan; related to Old High German spehhan which means the

‘power, discourse and act’ (Online Collins Dictionary).

 Skill

According to Oxford Dictionary, the first known use of the word ‘skill’ goes back to the

13th century. And the word itself derived from the late old English term « scele » which

means ‘knowledge’.

The term ‘skill’ is defined as: « the ability to use one’s knowledge effectively and readily in

execution or performance » (Oxford Dictionary, p. 1467). In other words, a skillful person is

the one who knows how to use her/his competence in her/his performance.

 Speaking Skill

(Gebhard, 1996, p. 169) said that: «speaking is one of two productive skills in language

teaching. It is a process of building and sharing meaning through the use of verbal or oral

form ». It means that, on one hand, speaking is the ability to produce language. On the other

hand, people can understand each others through the process of speaking.

Similarily, (Harmer, 2001, p. 283) defined speaking as: «a skill that describes activities

where students are practicing real speaking events rather than just using speaking to practice

specific language points”. In other words, the purpose behind teaching speaking is learning

how to convey and negotiate meaning in meaningful interaction between people rather than

learning different language rules and aspects.

Furthermore, (Hedge, 2000, p. 261) asserted that « speaking is a skill by which people

are judged while first impressions are being formed ». It means that one’s speaking mirrors

her/his behaviour, feelings and attitudes. In this context, Brown and Levinson (1987) defined

speaking in terms of function. In other words, speaking reflects the speaker’s intention, that

is; when the speaker uses threatening act: it is a direct speech act through which the speaker

gives the impression that she/he has a social power over the other person, for instance ‘give

me that’, or when the speaker uses saving act: it is an indirect speech act in the form of

question which removes the assumption of power like ‘can you give me that?’.
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Throughout these definitions, we understand the importance of speaking as an interactive

process in foreign language learning and a means to convey and negociate meaning between

people. As a result, speaking skill depends on the speakers’ ontentions, goals and objectives.

3. Methods and Approaches of Language Teaching

‘Method’ and ‘approach’ are not new concepts in language teaching. From grammar

Translation Method (GTM) until our days the methodologists dveloped more than seventeen

methods and approaches to help the teachers to structure well their lessons. Before dealing

with the main different methods and approaches in details, it is noteworthy to define first the

two concepts. Edward Anthony is an American linguist who developed them.

 Approach

(Anthony, 1963) claimed that: «approach refers to the philosophy of the nature of the

language teaching and learning. It covers liguistics and psychology. This defines ‘what’ and

‘how’ of language teaching and learning » (as cited in Richards & Rogers, 1986, p. 35). This

means that the term approach contains two elements, the first is the theory of the language

which is concerned with the language itself (is it structural, functional…etc). The second

element is the theory of language learning, it means how the learners are going to learn the

language. In other words, the theory of language leaning is chosen according to the theory of

language teaching.

 Method

In addition, (Anthony, 1963) defined method as: «method deals with an overal plan for

the presentation of langauge material based on an approach. It is procedural » (as cited in

Richards & Rogers, 1986, p. 35). This means that a method is the way of doing something.

Let us deal with different methods and approaches of language teaching.

3.1. Grammar Translation Method (GTM)

According to Richards and Rogers (1986), this method ruled the language teaching scene

from 1840 to 1940. Since this method did not follow any linguistics or learning theory it was

called a method and not an approach. Its major focus was on reading and writing, because the

purpose for learning a language at that time was mainly to be able to read and write literature;
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whereas, the speaking was neglected. There was no room for oral practice. Richards and

Rogers (1986) summarized the main points on which this method focused as follows:

 Translating from the source language to the target language and vice versa.

 Reading and writing skills.

 Learning of vocabulary items based on reading text.

 Grammar teaching in deductive way, rules to be memorised first and then practised

through translation exercises.

 Sentence as a basic unit.

 Accuracy mistakes are not allowed.

Richards & Rogers (1986, p. 36)

Grammar Translation Method was totally rejected by Reform Movement.

3.2. Reform Movement

According to Richards and Rogers (1986) asserted that the reform movement, in the 19th

century, made many changes. First of all, it gave much importance to the spoken language

and rejected the grammar translation method because it had no room for oral. It gave birth to

new methods to improve oral proficiency. Linguistics was established as a science. In 1886,

the International Phonetics Alphabet (IPA) was designed. The main characteristics of the

reform movement are :

 Oral based methodology and study of spoken laguage.

 Phonetics training for the correct prununciation.

 Use of dialogue in conversational text.

 Inductive method of teaching grammar.

 Use of target language.

Richards & Rogers (1986, p. 37)

Based on these principles, ‘Direct Method’ developed.

3.3. Direct Method

Finocchiaro and Brumfit (1983) declared that direct method is a monolingual method

which gave much importance to the spoken language and focused on the direct use of the

target language without translation in mother tongue. In addition, speech was considered
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primary, and grammar was taught through the inductive method, it means first the examples

are given then the explanation of the rules. Finocchiaro and Brumfit (1983) summarized the

principles of direct method as follows:

 Learners should be exposed to good models of language by listening.

 Phonetics should be practiced in the classroom and the teachers should be trained in it.

 Words should be properly pronounced and presented in meaningful context.

 Grammar should be taught inductively.

Finocchiaro & Brumfit (1983, p. 102)

Moreover, Finocchiaro and Brumfit (1983) explained that this method was very

succssesful in developing learners’ oral fluency, especially in elite and private schools. But

language is not only speech. Thus, by the 1920s, the importance of direct method declined as

it lacked a methodological base in Applied Linguistics.

Applied linguists attempted, during 1920s and 1930s, to systematise the principles of

language teaching advocated by reform movement. This gave birth to the Oral Structural

Approach in Britain.

3.4.The Oral/Structural Approach and Situational Language Teaching

Richards and Rogers (1986) elucidated that this approach was popular in Britain from

1930s to 1960s. Harold Palmer and A.S. Hornby were its main propagandists. They

developed a scientific foundation for an oral approach in which they followed the

behaviouristic principles of learning like habit information, accuracy, limitation and

gradation. Palmer and Homby opted for vocabulary and grammar. They considered reading as

a very important skill in learning a foreign language.

The two scholars asserted that in 1953, based on the importance given to reading skill,

Michael West developed ‘Reading Method ’ with a general service list of 2000 words written

with controlled vocabulary based on frequency. Around the same time, the Hornby’s

« Advanced Learners’ Dictionary » was published.

They added that Oral/Structural Approach followed the principle ‘from simple to

complex’. It gave much importance to the learning of structures, sounds and words. Drills and

repititions were the main techniques used. The use of mother tongue was not allowed and

grammar rules were not explained but learned through the structures.
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According to Richards and Rogers (1986), ‘Oral/Structural Approach’ leaded to

‘Situational Teaching’. They asserted that spoken language was primary. The focus of

teaching in class was on the oral language use. In the classroom, the learners learned new

language items through the situations that their teacher presented, for instance the teachers

says : ‘open the door’ ; here the learner understands the message from the context and learns

the imperative structure in the target language. Then the teacher repeats the structure without

translation. Hence, new structures are learnt situationally and practised in the classroom.

Based on Oral/Structural approach, Audio-Lingual Method emerged and became popular in

America during the Second World War.

3.5. Audio-Lingual Method

Richards and Rogers (1986) asseted that speaking was considered to be a very important

skill during the second world war, because the soldiers was required to have oral profeciency

in foreign languages within a short period of time. To achieve this goal, technology was

introduced to the language teaching classes. Language laboratories were established. Tape and

audio cassttes were used. The main characteristics of this method are:

 Structure was the starting point.

 Systematic attention was paid to pronunciation.

 Intensive orall drilling of the sentence pattern was given.

 Dialogues were used for repitition and memorisation. The emphasis was on stress,

rhythm and intonation.

 It followed Aural-oral approach, where listening and speaking tasks were followed by

reading and writing.

 Accuracy based. Errors were not allowed.

Richards & Rogers (1986, p. 38)

Richards and Rogers (1986) stated that in the 1960s, audio-ligual method was criticized and

began to decline because the learners were passive and had no control over learning.

3.6. The Notional- Functional Approach

According to Finocchiaro and Brumfit (1983), this approach emerged in Britain when the

situational teaching approach declined. They declared that the Notional-Functional Approach

was first developed by a group of experts, these members designed language courses based on
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unit credit system. Unit tasks were divided into portions or units; each unit corresponded to a

component of learner’s needs and is systematically related to all other portions. After that,

D.A. Wilkins developed this approach for the purpose of teaching language. He focused on

the relationships and the situations in which language is used. In other words, he emphasised

on the language styles, it means formal, semi-formal and informal. For instance, the students

do not address their teacher the same way they address their classmates. In addition, Brumfit

and Johnson (1979) argued that Wilkins based his study on functions such as: greeting,

apologising, inviting, giving information. And notions such as: duration (time), location

(place), quantity etc.

The functional-notional approach gradually developed into communicative approach.

3.7. The Communicative Language Teaching Approach (CLT)

According to Brumfit and Johnson (1979) communicative language teaching approach

started in the seventies and it is still popular in the nineties and twenties. Its main

propagandists are M.A.K Halliday, Widdowson, Dell Hymes, Brumfit, Searl and Austin.

Brumfit and Johnson (1979) summarized the features of this approach as follows:

 It aims at developing the four language skills.

 It focuses both on form and meaning, but also on structure and function.

 It gives more importance to fluency than accuracy and errors are considered as an

integral part of learning.

 It folows the cognitive theory of learning with emphasis on learning by doing.

 Grammar is taught in an inductive way.

 It is a learner centered approach and learners’ needs are very important.

 The teacher must be a facilitator and guide.

 Classroom techniques to learn the laguage include individual, pair and group work,

discussions, role play.

Brumfit & Johnson (1979, p. 116)

Furthermore, Richards (2001) asserted that this approach was the first which introduced

the concept of « communicative competence ». According to him a person who is

communicatively competent is that person who has the ability to use the language effectively;

it means a person who masters the language. In addition, he explained that communicative
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laguage teaching approach has two versions. The first, it is the strong version, says ‘language

is acquired through communication’. It means that, if somebody wants to learn a foreign

language he has to communicate with this foreign laguage. The second, which is the weak

version, says ‘learn language to communicate’. This means, learning language for

communicative purposes.

After considering the main methods and approaches of language teching, we can say that

it is noticeable that, almost all the methods and approaches considered speaking to be a very

important skill in learning a foreign language. The last approach, communicative language

teaching approach, is the one which better suits the suggested hypothesis. Because our goal is

to make the learners able to express themselves effectively in English laguage. This approach

aims at improving the speaking skill by taking into consideration the aspects of language such

as: grammar, vocabulary, and pronunciation.

4. The Relationship Between the Speaking Skill and the Other Skills

Many researchers like Tarigan, and Nunan, in their definitions of speaking, mentioned the

relationship between speaking and other skills.

4.1.The Relationship Between Speaking Skill and Listening Skill

In his definition, (Tarigan, 1990, p. 3) said: « speaking is a language skill that is

developed in child life, which is produced by listening skill, and at that period speaking skill

is learned ». This means that speaking skill is acquired through listening skill. In other words,

the child, first of all, receives language then produces it. It means that a good listener is a

good speaker. We do agree with the author’s point of view, because we believe that speaking

cannot be separated from listening. In other terms, when we speak we produce a text and it

should be meaningful and in the nature of communication there is the speaker, the listener, the

message and the feedback.

4.2. The Relationship Between Spoken Language and Written Language

To discover how much speaking is deeper, Nunan (2000) made a comparision between

spoken language and written language. See table (1)
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Spoken language Written language

Auditory Visual

Temporary; immidiate reception. Permanent reception; delayed reception.

Prosody (rhythm, stress and intonation). Punctuation.

Immediate feedback. Delayed or no feedback.

Planning and editing are limited by channel. Unlimited planning, editing, revision.

Table 1: Spoken Language vs Written Language (Nunan, 2000)

This table explaines how does Nunan (2000) differenciate between spoken and written

language. He asserts that, first, spoken laguage is auditory; it means it is listened by the

others. But written language is visual which means it is represented through specific symbols

that are seen by the others. Second, spoken language is temporary with immidiate reception;

this means that the perception is done at the same time of the production immediately.

However, written language is permanent; this means that its perception can be delayed. Third,

when we listen to the speakers, we feel that their language has special prosody like rhythm,

stress and intonation; whereas, written form is characterized by the punctuation. The fourth

difference is concerned with the feedback; when people speak they need immidiate feedback

in order to communicate directly, but when it comes to writing the feedback can be delayed or

no feedback at all. Lastly, the speaker mut pay attention because planning and editing are

limited by the channel; by contrast, in the written language there is an unlimited planning and

revision in any written part.

4.3. The Relationship Between Speaking Skill and Reading Skill

In the process of reading, there are those who prefer to read silently and those who read

loudly. Lyman (2006) called the second category ‘productive readers’. According to him

reading loudly refers to the porcess of getting linguistic information via print then converting

them into output. This means that during the process of reding (loudly), the reader receives

input and prduces output at the same time. This explaines the relationship between reading

and speaking.

Similarly we admit that, on one hand, loud reading helps the learners to acquire correct

pronunciation, stress, accent, pauses, and intonation pattern of the language. On the other
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hand, it helps the learners to read with self-confidence their research papers during the viva or

seminars.

5. Errors in Spoken Language

There are different types of errors that may occur in the learners’ speech.

5.1. Mispronounced Phones

The pronunciation of difficult phones and phone sequences is the first problem that

usually learners face when they speak. According to Neri (2001) there are people who find

difficulties in foreign language sounds pronunciation. Neri (2001) argued by giving the

example of Russian learners who are sometimes unable to produce palatalized consonants,

such as /l’/, /p’/, /t’/, and learners of French and Polish who may have problems with the

pronunciation of nasal vowels.

5.2. Spelling and Pronunciation

In many languages, the difference between the spelling and the pronunciation tends to

cause errors, especially at beginner level. In this respect, (Neri, 2004, p. 79) said: « problems

may occur in pronunciation of words that are familiar to the learner only in written form ».

This means that, words and morphs in which the spelling differs from the pronunciation may

be pronounced as they are spelled.

Furthermore, Wachowicz and Scott (1999) asserted that another common mistake is

interpreting some combinations of characters in accordance with the spelling rules of another

language. For instance, beginner learners of Italian who know English may pronounce ch like

/t∫/, when the correct pronunciation is /k/.

5.3.Lexical stress

(Hincks, 2005, p. 181) said: «lexical stress in polysyllabic words that are familiar to

students mostly in written form can sometimes be placed incorrectly». This means that,

sometimes, EFL learners already know the written form of polysyllabic words, but when they

pronounce these words they make errors, that is; they do not make the lexical stress in its right

place. In this context, Hincks (2005) gives some examples of English words that are often

mispronounced by Swedish learners: « access, capacity, component and contribute ».
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5.4. Intonation

Intonation is often important for intelligibility of the speaker’s utterances. In linguistics,

intonation refers to the variation of spoken pitch which is used for a range of functions, such

as indicating the speaker’s emotions and attitudes, making difference between statements and

questions or between different types of questions. Accordingly, (Bonaventura & Howarth,

2000, p. 187) said: «in Russian interrogative clauses the intonation often helps to interpret the

meaning of the questions and to distinguish them from affirmative clauses ». From this we can

understand that a small error in the intonation can change the meaning of the speaker’s

message.

5.5. Comprehension

According to Dalby (1999), a fast speech tempo can cause problems in comprehension.

This means that people have to go more slowly when they speak; otherwise, the listener will

not understand the input she/he receives.

Furthermore, (Jo & Doshita, 1999, p. 221) asserted that «beginning learners of languages

like French and Danish, in which the spelling differs significantly from the pronunciation,

may experience difficulties in understanding spoken language». This is true, because the

difference between the spelling and the pronunciation in some words causes problems to to

the learners who are familiar with the spelling of the word, for instance the word ‘knife’; some

biginners pronoune the sound /k/.

5.6. Other errors

Spoken language hapens unconsciousely through interaction between people, it does not

include only sounds, but also grammar and vocabulary. In this context (Holland, 2005, p. 81)

said,

Speaking about the errors in the spoken language we should not forget about the

grammar and the vocabulary. When speaking, the learner usually does not have time

for thinking, looking up words in a dictionary, checking every sentence or using a

grammar book. As a consequence many learners tend to make more grammar errors

and lexical errors in speaking than in writing.
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From this quotation, we admit that, spoken language errors include also grammar and

vocabulary errors, because speech happens spantaneously and the speaker does not control

each word of her/his output.

Along with the errors we have mentioned, there are also others cited by Halliday (1989), they

refer to another kind of errors that students face in speaking; they are called ‘homophones’. It

means words that have the same pronunciation but different spelling and meaning.

Table (2) shows the most twelfth (12th) homophones in which people make errors and mix

up between them.

1. its vs. it’s 7. affect vs. effect

2. there vs. their vs. they’re 8. here vs. hear

3. lose vs. loose 9. accept vs. except

4. whose vs. who’s 10. then vs. than

5. your vs. you’re 11. to vs too vs. two

6. write vs. right 12. were vs. where vs. we’re

Table 2: The most twelfth homophones in which people make errors (Hallidy, 1989)

5.7. Minor language production problem (MLPP) or errors

There are some problems, related to the language production, that are considered as errors

in spoken language. These errors happen when the brain and the speech production find

difficulties to work together smoothly. Freud (1930) divided these errors into two types:

5.7.1. The tip of the tongue

Freud (1930) explained that the tip of the tongue refers to an eluding word that does not

come to the surface, that is; the speaker knows the word but she/he cannot recall it, for

instance when a speaker wants to say a word and she/he fogets it and says ‘a…a…a…a’ in the

tip of her/his tongue.

5.7.2. The slips of the tongue (spoonerism)

According to Freud (1930), the slips of the tongue refer to the tangled expressions that are

usually accidental and may have comic effects. He added that they are also called

‘spoonerism’ this name refers to ‘William Spooner’ who was clergy man at the Oxford
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University, when this man spoke he always made this kind of errors this is why his name was

given to the slips of the tongue.

Furthermore, Freud (1932) divided the slips of the tongue into three parts:

5.7.2.1. Sounds errors

They happen when the seaker mixes between two sounds. For instance, instead of saying

flower pot the speaker says power flot.

5.7.2.2. Morphemes errors

They happen when the speaker mixes between two morphemes. For instance, instead of

saying self destruct instruction the speaker says self instruct destruction.

5.7.2.3. Words errors

They happen when the speaker mixes between words. For instance, instead of saying close

the door with the key the speaker says close the key with the door.

6. Importance of Speaking Skill

Before dealing with the importance of speaking skill, we think that it is noteworthy to

elaborate first the importance of English language and its status in the world.

6.1. Importance of English Language

Many reseachers made reseaches about English language, and tried to make predictions about

its status before it became the lingua France. For instance, (Chesterfield, 1750) said: «I have...

a sensible pleasure in reflecting upon the rapid progress which our language has lately made,

and still continues to make, all over Europe » (as cited in Crystal, p. 73). It means during that

period English already started to spread all over Europe.

At a time when French was recognized as the language of international diplomacy, in

America, (Hume, 1767) saw the key to the future success of English, he said: ‘let the French,

therefore, triumph in the present diffusion of their tongue. Our solid and increasing

establishments in America...promise a superior stability and duration to the English

language’ (cited in Crystal, p. 74). When we read this sentence, we understand that Hums was

certain that French will decline and as if he was saying to French ‘you do not have still more

time’.
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In addition, (Adams, 1780), as part of his proposal to Congress for an American

Academy, was in no doubt, he said: « English is destined to be in the next and succeeding

centuries more generally the language of the world than Latin was in the last or French is in

the present age », (cited in Crystal, p. 74). Adams compared English language to Latin which

declined and assetted that French will follow the same way of Latin. In his writing, it is

obvious that Adams was certain that English will become the lingua Franca in few times.

Furthermore, the German leading philologist of his time, (Grimm, 1851) commented that

« of all modern languages, not one has acquired such great strength and vigour as the

English’, and concluded that: ‘it may be called justly a language of the world...destined to

reign in future with still more extensive sway over all parts of the globe » (as cited in Crystal,

p. 74). This means that, English language is going to be the queen of all languages and will

dominate the world.

Based on the prevous studies, (Pitman, 1873) concluded that in the year 2000 the most

important languages that will be spoken are:

Italian 53,370,000

French 72,571,000

Russian 130, 479,800

German 157,480,000

Spanish 505,286,242

English

Europe 178,846,153

United States and non European British dependencies 1,658,440,000

Figure1: The predictions about the languages that would be the spoken in 2000, (Pitman,

1873).

In 2000, David Crystal designed a table in which he elucidated the different territories all

over the world where where English continues to hold a special place. Let us consider the

following table.

1,837,286,153
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Territory Population (2001) Usage estimate

American Samoa 67,000 L1 2,000
L2 65,000

Aruba 70,000 L1 9,000
L2 35,000

Australia 18,972,000 L1 14,987,000
L2 3,500,000

Bangladesh 131,270,000 L2 3,500,000

Bermuda 63,000 L1 63,000

British Virgin Islands 20,800 L1 20,000

Canada 31,600,000 L1 20,000,000
L2 7,000,000

Dominica 70,000 L1 3,000

Hong Kong 7,210,000 L1 150,000
L2 2,200,000

India 1,029,991,000 L1 350,000
L2 200,000,000

Ireland 3,850,000 L1 3,750,000
L2 100,000

Liberia 3,226,000 L1 600,000
L2 2,500,000

Malaysia 22,230,000 L1 380,000
L2 7,000,000

Pakistan 145,000,000 L2 17,000,000

Philippines 83,000,000 L1 20,000
L2 40,000,000

Puerto Rico 3,937,000 L1 100,000
L2 1,840,000

Sierra Leone (c) 5,427,000 L1 500,000
L2 4,400,000

Singapore 4,300,000 L1 350,000
L2 2,000,000

South Africa 43,586,000 L1 3,700,000
L2 11,000,000

United Kingdom 59,648,000 L1 58,190,000
L2 1,500,000

United States 278,059,000 L1 215,424,000
L2 25,600,000

Zambia 9,770,000 L1 110,000
L2 1,800,000

Zimbabwe 11,365,000 L1 250,000
L2 5,300,000

Table 3: Territories Where English Continues to Hold a Special Place (Crystal, 2003).
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In this table, L1 stands for people who have a variety of English as a first language, or

mother tongue. L2 stands for people who have learned a variety of English as a second

language, in addition to their mother tongue.

After dealing with the different predictions about English language status, and the huge

number of speakers all over the world, we come to the notion that, English as the lingua

franca is not a new concept. It has been given this status since decades. This explaines its

importance and the need to learn it. Hence, EFL learners must have the ability to express

themselves effectively in Eglish.

6.2. Importance of speaking skill

Speaking skill has always been part of the classroom. Teachers have long understood the

importance of using language to transmit ideas. Frey and Fisher (2008) claimed that in the

early history of education, teachers talked for most of the instructional day while students

were quiet and completed their assigned tasks. Students were expected to memorize facts and

be able to recite them. They asserted that in most classrooms of the late 1800s, the age range

was very diverse. It means that, in the same classroom, teachers might have students who

were 5 or 6 years old and others who were 15 to 18. Talking by students was not the norm. In

fact, students were punished for talking in class, even if the talk was academic! Over time,

educators realized that students had to use the language if they were to become better

educated. As a result, well- intentioned educators called on individual students to respond to

questions. Teachers expected them to use academic language in their individual responses,

and as students spoke, teachers would assess their knowledge.

The followings show the impotrance and the values of speaking skill.

First of all, it is through language that human beings are civilized. This can be asserted by

the words of (Huxley, 1958, p. 167) who said that: « Language has made possible man’s

progress from animality to civilization ». He did not stop here, he continued to explaine the

importance and the value of spoken language in the human being life, he said:

Language permits its users to pay attention to things, persons and events, even when

the things and persons are absent and the events are not taking place. Language gives

definition to our memories and, by translating experiences into symbols, converts the

immediacy of craving or abhorrence, or hatred or love, into fixed principles of feeling

and conduct (p. 168)
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From this quotation, we can understand that spoken language reflects our way of thinking,

it intereprets our ides and facilitates things. We do agree with this, because it is through

speaking that people can express themselves, speak about previous experiences, exchange

information about event, place or person.

Language is a tool for communication. Without speech we cannot communicate with one

another. Accordingly, (Jhonson, 1981, p. 187) claimed that: « The use of language is an

activity which takes place within the confines of our community. We use language in a variety

of situations ». This is true, language is used in different situations, but sometimes an error in

speaking can result problems, this is why it is important to master the language, this can be

confirmed by (Ur, 1996, p. 35) who said: « researchers at their work, either in a medical

laboratory or in a language laboratory, are supposed to speak correctly and effectively in-

order to communicate well with one another. Any gap in commutation results in

misunderstandings and problems ».

Speaking skill plays an important role in literacy development. In this context (Britton,

1983, p. 11) said: « Reading and writing flot on the sea of talk ». In fact, oral language helps

the student especially when she/he reads loudly. Speaking skill also plays an important role in

writing; it helps the student to use new expressions and vocabulary. This can be confirmed by

the words of Robert Frost (n.d) once he said: « I read and I am a writer of books in retrospect,

but I talk to understand, I teach to learn » (as cited in Rodgers, 1986, p. 155).

One of the most important reasons behind mastering a language is educational. In this

context, (Mushabela, 1983) said:

learning and using English will not only give us the much-needed unifying chord but

will also land us into the exciting world of ideas; it will enable us to keep company

with kings in the world of ideas and also make it possible for us to share the

experiences of our own brothers in the world… (as cited in Crystal, p. 111).

From this quotation we understand that mastering a language illuminates the learners’

mind. Through language peaple descover new cultures and civilizatuions and experience new

events and get more ideas. According to us, mastering a language gives more values to the

person.
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In addition, due to the status that English has gained nowdays, we can say that it is the

medium of a great deal of the world’s knowledge especially in science, technology and

business areas. Thus, the need to master it is increasing day after day. Accordingly, (Eysenck,

1989, p. 220) said: « English is the language at the edge of scientific and technological

development ».

Furthermore, Ramelan (1992) elucidated that when speaking skill is mastered, helps

students to gain promotion for further education and find employment easily. This means that

student who masters language has a great chance to gain both a scholarship and to be

integrated easily in the professional domain.

Besides, (Brown, 2004, p. 137) claimed that: «speaking skill when it is mastered, it

increases the self-esteem of the speaker». This means that students who can speak English

well have a high self-esteem. We do agree, because this is what we have noticed in some

students in the setting under investigation. Generally, these students succeed in their life.

From these views, comments, arguments and proofs, we recognize how important the

speaking skill is, not only in EFL class, but in all domains of human life. This is why all

foreign language researchers focus on speaking skill and try to find methods and techniques

that help EFL learners to develop their communicative competence.

7. Speaking Difficulties

Speaking is more than making vocal sounds. We can say that speaking means to converse,

and expressing one’s feelings and thoughts or information in spoken language. In the process

of teaching/ learning speaking skill, there are students who face some difficulties to acquire

and teacher to teach it. The coming ones are some obstacles and difficulties that we could

summarize.

Concerning the importance of speaking skill, Brown (2004) claimed that students who

master the language have a high self-esteem. (Singh, 2013, p. 66) shared the same view with

her and said: « students’ lack of confidence is one of the factors that impede them to be fluent

in English »). From this, we understand that one of the difficulties that retain EFL learners to

express themselves effectively in English is their luck of confidence. In fact, this is what we

noticed in some students of the group under investigation. Because of their luck of confidence

and timidity, they avoid speaking in front of their classmates and their teacher.
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In addition, there are students who are not risk takers. In other words, they have a certain

reluctance to speak because they fear of making mistakes and are afraid of their teacher’s and

peers’ feedback, hence they will not venture in order to save their image. This can be

confirmend by (Pearse, 2010, p. 66) who said: «students who are less risk takers will not

venture to speak in order to save their image».

Moreover, a limited vocabulary is one of the obstacles that prevent the students from

speaking effectively. Accordingly, (Halliday, 1988) said: «a limited vocabulary results the

breakdown in communication » (p. 199). We do agree with this, because sometimes students

have a high self confidence and do efforts to speak but nevertheless fail to express themselves

effevlively in English, and the reason is their limited vocabulary.

Furthermore, Freud (1936), in his investigation, brought to light the problems of certain

category of students. That is, those students who were born with a flaw in the tongue which

prevents them to pronounce the words correctly. Freud considered this shortcoming as a

difficulty to speak. He explained that, though the student is motivated and wants to speak, this

flaw will cause her/his reluctance to express herself/himself effectively in the target language.

Besides, speaking difficulties concern not only the learners, but even EFL teachers. It is a

matter of fact that EFL teachers encounter difficulties when they try to develop their students’

speaking skill. (Abdel Fattah, 2006) shares the same view, he said:

Teachers face many problems in their teaching of speaking because giving each

student sufficient time to speak within the constraints of the lesson is not easy

especially that many teachers have large classe of students who they must keep control

of (p. 17).

We understand from this quotation that the two major difficulties that an EFL teacher

faces when she/he teaches speaking are the time constraints and large class. But we belisve

that if the teacher focuses on communication activities and uses the strategies that help

him/her to rech the goal of the lecture, this will help both the teacher and the learners.

Another difficulty that the teacher can face when she/he teaches speking is the students’

lack of interest to the topic. In her investigation, Brown (2011) claimed that when EFL

learners show a lack of interest to the topic they will never make efforts or try to improve

their speaking in the target language. Thus, we strongly agree with this view on one hand. On

the other hand, we believe that if EFL teacher applies the humanistic approach, that is, she/he



Chapter One: Literature Review and Theoretical Framework

27

takes into consideration the needs and interests of the learners when she/he designs the

syllabus, the objective will be reached.

8. Speaking Skills

Speaking skills are the skills that give to the learners the ability to communicate effectivelly

in the target language. These skills allow the speaker to convey her/his message in a

passionate, thoughtful and convincing manner. They also help to assure that one will not be

misunderstood by the listener(s). Accordingly, Shastri (2010) summarized these skills as

follows:

The learners should be taught to:

 Introduce themselves and others.

 Talk about themselves to others.

 Ask questions and answer.

 Describe people, place, object and process.

 Agree and disagree on any subject.

 Make enquiries and complaints.

 Ask and give direction and instruction.

 Argue, persuade and convince others.

 Participate in-group discussion as initiator, contributor, critic or reporter.

 Announce and compere an event.

 Participate in debate.

Shastri (2010, p. 113)

9. Speaking Situations

Speaking is a productive skill that involves more than just pronouncing words. Speaking

happens in different kinds of situations. Similarly, Biber (2006) elucidated three situations in

which speaking happens.
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9.1. Interactive Speaking Situation:

Includes face-to-face conversations and telephone calls, in which people are alternately

listening and speaking, and in which they have chance to ask for information, clarification,

repitition, or slower speech from the conversation of the partner.

9.2.Partially Interactive Situation

It includes the case of giving a speech to a live audience, here the the audience does not

interrupt the speech. The speaker nevertheless can see the audience and judge from the

expressions on their faces and body language whether or not he or she is being understood.

9.3.Non-interactive situation

It includes few speaking situations which may be totally non-interactive, such as when

recording a speech for a radio broadcast.

10.Needs Analysis for Effective Speaking

Moreover, we consider that, being skillful in speaking a language entails the mastery of

more than one skill. That is, speaking skill necessitates the mastery of other skills and laguage

aspects. We summarized them by dividing them into communicative competence and

comunicative performance.

Accordingly, Chomsky (1965) introduced the term ‘competence’ and ‘performance’ in

modern linguistics. He strongly claimed that competence refers to the knowledge of grammar

and other language aspects of the speaker, while performance is mainly concerned with the

production of language itself.

10.1. Communicative Competence

Refers to the learner’s previous knowledge that makes him/her able to do something well.

It is divided into four sub-skills that are: liguistic competence, sociolinguistic competence,

discourse competence and strategic competence.
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10.1.1 Linguistic Competence

It refers to the knowledge of the rules of grammar, vocabulary and accurate

pronunciation. In other words, linguistic competence is concerned with the mastery of

language aspects. Accordingly, Canal and Swain (1983) explained that a person who is

linguistically competent is the one who has knowledge of lexical items, rules of

morphology, syntax, phonology, semantics, sentence-grammar, vocabulary, and

pronunciation. According to them, this person should also have the ability to use this

knowledge.

10.1.1.1 Grammar

The study of grammar has had a long and important role in the history of both second

language and foreign language teaching. For centuries, to learn another language, meant to

know the grammatical structures of that language.

Accordingly, (Crystal, 2004, p. 14) defined grammar as follows: « grammar is the

structural foundation of our ability to express ourselves». From this definition we can

understand how much it is important to master grammatical structures. In other words, the

more the learner is aware of how it works the more she/he becomes skilled. It is through

grammatical structures that the learners know hwo to combine the morphemes to get a word.

10.1.1.2 Vocabulary

Without words to express a wide range of meaning, communication in a foreign language

cannot happen in any meaningful way. Accordingly, (Thornburry, 2002, p. 114) stated:

If you spend most of your time studying grammar, your English will not improve very

much. You will see most improvement if you learn more words and expressions. You can

say very little with grammar, but you can say almost anything with words.

To comment, we do share the author’s point of view because vocabulary is a body of

words that a person knows and uses in her/his daily life comunication. Without this list of

words communication cannot take place. (Harmer, 2001, p. 246) argued that: «If language

structures make up the skeleton of language, then it is vocabulary that provides the vital

organs and the flesh ». This means that vocabulary is considered as a heart to communication.

In addition, limited vocabulary causes the breakdown in communication. Similarly, (Allen,
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1983, p. 5) asserted that: « communication breaks down when people do not use the right

words ».

10.1.1.3 Pronunciation

(Hornby, 1974, p. 669) defines pronunciation as: «the way in which a language is a

spoken, way in which a word is pronounced». It means that pronunciation is an important

component of language, including its aspect like accent, stress, and intonation. In fact, we

admit that a good and correct pronunciation helps the learners to overcome the regional accent

and wrong pronunciation. And we believe that speaking cannot be separated from

pronunciation as it encourages the learners to learn English sounds.

10.1.2 Sociolinguistic Competence

Sociolinguistic competence has to do with the language use in society. This can be

confirmed by the words of (Canale, 1983, p. 7) who said:

« Sociolinguistic competence means the knowledge of the extent to which utterances are

produced and understood appropriately in different sociolinguistic contexts depending on

contextual factors such as status of participants, purposes of the interaction, and norms or

conventions of interaction».

From this quotation, we admit, that for an EFL learner to be sosio-linguistically competent,

she/he must have the ability to speak and understand the target language in an approprite way.

In addidion, EFL learner should be aware of the social normes and fuctions of language, it

means she/he knows when, where to how, with whom to speak? When to apologize, or to give

an advice for instance. This of course can help EFL learner to be easily integrated in different

kinds of discourse with confidence and high self esteem.

10.1.3 Discourse Competence

It refers to the ability to connect sentences together through the use of discourse markers

such as: in addition, moreover, also…etc, in order to produce a well organized and intelligible

speech. As (Thornbury, 2002, p. 15) claimed:
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« The use of discourse markers is important in terms of fluid management of

interactive talk; they are used to signal one’s intentions, to hold the conversation turn,

and to mark boudaries in the talk».

We do agree with this view, because sometimes, EFL learners though they know the

grammatical structures and vocabulary, they cannot join together the sentences to express

themselves effectively and the reason are the luck to the discourse markers knowledge. In

other words, these learners do not know how to use the discourse markers to combine their

sentences in order to make a cohesive and coherent speech.

10.1.4 Strategic Competence

(Canale, 1983, p. 30) defined strategic competence as follws: « strategic competence is

made up of verbal and non-verbal communication strategies that may be called into action to

compensate for breakdowns in communication». Similarly, we admit that strategic copetence

refers to the speaker’s ability to use communicative strategies that help him/her to avoid the

breakdown in communication. These strategies can be either verbal or non-verbal. This means

that to maintain the conversation, sometimes, the speaker uses for instance substitution,

paraphrasing or coining as well as gesters or symbols.

10.2. Communicative Performance

Communicative performance refers to how well the student produces language. Our

investigation permits us to say that one of the main objectives of teaching the skill of speaking

English is to develop the ability to express oneself intelligibly, accurately and fluently. The

two characteristics are important in classroom interaction. Hence, we admit that, an EFL

learner is required to be fluent and accurate in her/his performance. But there should be an

equilibrium between fluency and accucy because more focus on accuracy inhibits fluency and

vice versa.

10.2.1. Fluency

The term fluency has been given myriad definitions by researchers in the field. We will

only limit ourselves with the one which suits to our research.

Bartz and Schulz (n.d) said: « Fluency does not refer to absolute speed of delivery, since native

speakers of any language often show wide variations in this area. Fluency refers to overall

smouthness, continuity and naturalness of the student’s speech» (cited in Ascione, p. 13).
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To comment, we do agree with the authors, because being fluent does not mean to speak

quickly without making a pause. For us, a fluent student is the one who can produce coherent

communicating messages. Undersatnds and responds with continuity. The student who knows

how and when to use communication strategies to maintain the conversation to not

breakdown. In few words, a fluent student is the one whose speech has fluidity and hesitates

less.

10.2.2. Accuracy

An accurate speaker is the one who has the ability to use garammar correctly. Accordingly,

(Oxford dictionary, p.11) defines the term accuracy as: « the state of being exact or correct;

the ability to do something skillfully without making mistakes ». Additionally, Ellis (2003)

claimed that accuracy refers to the degree to whichbthe target languageproduced during the

performance of tasks applies the rules of this target language.

10.3. Self-confidence

When an EFL learner is self-confident it means that she/he has no doubt about her/his

knowledge and ability to express herself/himself effectively in English. This can be confirmed

by the words of (Brown, 2004, p. 140) when she asserted that «speaking skill when it is

mastered, it increases the self-confidence of the speaker and vice versa». This means that

speaking skill and student’s self-confidence go hand in hand. In other words, when the learner

has a high self-confidence this will increase her/his motivation to speak and vice verse. This is

what we have noticed in the group under investigation. Some students avoided speaking at the

beginning of our research, but at the end we were astonished because their behaviour has

totally changed, when they were asked they claimed that they have self-confidence.

To put it in a nutshall, being skillful in speaking is not an easy task. EFL learners are

required to master other skills and language aspects that help them to communicate

effectively in the target laguage. Thus, EFL teachers should raise their students’ awareness

about both the importance and benefits of these skills in communication. In addition, EFL

teachers should guide their students and make a balance between these skills and language

aspects. In other words, they should not focus on some of them and neglect the others.

11. Syllabus Design
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Without a syllabus, the process of teaching and learning cannot be complete. A syllabus

refers a set of detailed parts about what will be taught in a particular period of time, (Prabhu,

1987) defined sullabus as: « a more detailed and operational statement of teaching and

learning elements » (p. 50). This means that it covers all the detailes and answers the

questions who? (the learners), why ? (the goal and the objectives), what? (content and

materials), when? (hour, week, month and year), how? (technique, method and approach).

After, cosidering all what a syllabus covers, we can say that, generally, we strongly

believe that each teacher needs a syllabus and, particularily, teachers of oral expression

sessions should design a syllabus which will help them and their students to achieve their goal

which is developing the students’ speaking skill.
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Section Two: Audio-Visual Technology as Pedagogical Aids

Many researchers and educational systems around the world tried and are still trying to

improve the quality of education. They focus on the knowledge and skills that the students

need. Therefore, many studies were conducted to find the most appropriate methods and

techniques that would help EFL learners to develop their speaking ability.

In the past decades, teachers used traditional tools such as blackboard and printed

materials to make the learning task easier and facilitate communication. But with the

emergence of new technology and its integration in the field of education, the process of

teaching and learning has become more challenging than ever. More importance was given to

communication as (McCarthy, 1990, p. 117) said: « now EFL learners can learn language

from its native speakers because they can be exposed to it through new technological tools ».

Audio-visual technology

1. Definition of Audio-Visual Technology

Before defining audio-visual technology, let us know what do audio-visual and

thechnology mean?

 Technology

According to Oxford Dictionary, the word origin goes back to the early 17th century, it

comes from Greek word ‘tekhnologia’ which means ‘art’ of doing something.

Oxford Dictionary defines the term technology as: « the application of scientific knowledge or

practical purposes » (online Oxford Dictionary).

 Audio-visual

(Carter, 1991, p. 16) defined the term ‘audio-visual’ as: « any device that involves both

senses of vision and hearing ».

 Audio-visual technology

Audio-visual technology has been given different definitions by researchers in the field.

(Jimmy, 2006, p. 205) defined it as: « the tools used to convey information. It employs the use

of several inputs, such as videos or slides ». This means that audio-visual technology are

means that provide inputs. From this, we can understand that they can help EFL learners to
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improve their listening and speaking skills by exposing them to the authentic langauge

provided by audio-visual technology devices.

Furthermore, audio-visual technology does not help only the learner but also the teacher.

This can be confirmed by what (Sutherland, 2000, p. 301) said:

Audio-visual technology are added devices that help the teacher to clarify, establish,

correlate and co-ordinate accurate concepts, interpretations and appreciations and

enable him to make learning more concrete, effective, interesting, inspirational,

meaningful and vivid

From this quotation, we understand that audio-visual technology equipment are tools that

help the teacher to achieve her/his goal successfully. In other words, through audio-visual

technology the teacher brings real world in classroom, thing which motivates the learners to

develop their ability to speak in the target language.

Moreover, Bengu (2005) claimed that audio-visual thechnology tools, when they are used

in EFL class, they help in completing triangular process of learning via motivation,

clarification and simulation. According to him the aim of teaching with technological media is

clearing the channel between the learner and the things that are worth learning. We do agree

with the author point of view, because audiovisual technology tools help both EFL teacher

and learners. That is, when the teacher uses technology as pedagogical tools she/he is going to

acheive many objectives at the same time, on one hand. On the other hand, when student are

exposed to audiovisual technology devices, their mtivation increases, their attention is

attracted, because they are exposed to authentic material, thus learning takes place especially

in speaking. We mean that students try to emitate native speakers.

2. Methods and Approaches of Audio-Visual Technology

Since the Second World War many methods and approaches of technology devices as

pedagogical tools emerged. Here are the main ones, we summarized them as follows:

2.1. Audio-Lingual Method

Richards and Rodgers (1986) asserted that the first use of technology in classroom to teach

language was during the Second World War, exactly, with the emergence of Audio-lingual

method. Technology was used in foeign language classes because soldiers were required to
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have oral profeciency in foreign language within a short time. Hence, the use of technology in

teaching started. Language laboratories were established, tape and audio cassettes were used.

2.2. Behaviouristic Approach

According to Warschauer (1996) this approach was also called behaviouristic CALL

(computer assisted language learning). It was conceived in the 1950s. But it was used mainly

in the 1960s and 1970s. Warschauer claimed that the main purpose of using technology in

EFL classes was to learn language by repitition. This approach focused on repititive language

drills. It considered the computer as a mechanical tutor which never becomes tired or

judgmental and allowed students to work at an individual pace.

2.3. Communicative Approach

Warschauer (1996) pointed out that this approach is also called communicatice CALL. It

emerged in the late 1970s and early 1980s when the behaviouristic approach was rejected.

Warschauer asserted that in that period the main objective of using technology in ELT was

chiefly to imitate the native speakers’s speech and main importance was given to accuracy. In

the late 1980s new personal computers developed.

Proponents of communicative CALL focused on the fact that computer-based activities

should focus more on using forms than on the forms themselves. They allow and encourage

students to generate original utterances rather than just manipulate prefabricated language,

and use the target language predominantly or even exclusively. Communicative CALL

supported the cognitive theories, which stressed that learning was a process of discovery,

expression, and development.

2.4. Constractivist/ Integrative Approach

According to Warschauer (1996), communicative CALL began to be creticised in the late

1980s. Researchers like Kinning (1990) claimed that students should be integrated in society;

it means EFL learners should practice this language that they have learned via technology

devices in social life. Hence, many teachers were moving away from a cognitive view of

communicative teaching to a more social or socio-cognitive view, which placed greater

emphasis on language use in authentic social contexts. Task-based, project-based, and

content-based approaches all sought to integrate learners in authentic environments, and also

to integrate the various skills of language learning and use. This led to a new perspective on
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technology and language learning, which has been termed integrative CALL. A perspective

which seeks both to integrate various skills, for instance: listening, speaking, reading, and

writing) and also integrate technology more fully into the language learning process.

After concidering the main approaches of thechnology, we can say that the use of

technological devices (audio and audiovisual technology) as pedagogical tools started since

decades, and their development in education has given a new and clear insight of how the

teaching/ learning process should take place.

3. Audiovisual Transsmision Technologies

Audiovisual communication technologies on education are being increased due to the

optical devices and digital data networks. In this context, Hill (2001) claimed that there are

three families for audiovisual communication over digital data networks. He summarized

them as follows :

Figure 2: Audiovisual TransmissionTechnologies (Hill, 2001)

3.1. Synchronous Unidirectional Audiovisual Technologies

They include audio or video broadcast in just one way and in the moment when it is

produced. There is only one source and could be more than one destination. In this family the

most popular technologies are:

Audio

 Radio (AM, FM, Short Wave, UHF, Satellite Radio

 Audio Webcast

Video

 Television (VHF, UHF, HDTV, DTH, Satellite)

Synchronous Unidirectional

Radio, audio webcast,
television, video webcast

Asynchronomous

Video and audio

Synchronous Bidirectional

Telephony, audio conference,

video conference.
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 Video Webcast

3.2. Synchronous Bedirectional Audiovisual Technologies

Comparing to unidirectional audiovisual technologies, this family provides the advantage

to enable a two-way communication between the origin and the destiny. The term

‘Synchrony’ means that every participant must concur in time, no matter the space.

Synchronous bedirectional audiovisual technologies include:

Audio: such as,

 Telephony

 Telephony over IP

 Audio conferencing

 Audio conferencing over IP

Video: such as,

 Videoconference

 Videoconference over IP

 Interactive HDTV

3.3. Asynchronous Unidirectional Audiovisual Technologies

Accoding to Hill (2001), these audiovisual technologies are different to previous tools,

they do not require sender – receiver coincidence. He added that they are also known as

Audio or Video on Demand.

4. Examples of Technological Devices

The importance that technological devices gained in our life cannot be underestimated.

They are used by children, teenagers, adults and elders. The technology is dominating the

world ourdays. Here are some technological tools that can be used in the field of education.

The following table contains the names the definitions and the pictures of some technological

devices used in education, especially in EFL classroom. The definitions of the concepts are

taken from Oxford Dictionary “Advanced Learner’s Dictionary”, 8th Edition.
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Table 4: Some Technological Devices Used in Classroom.

The name

Overhead projector

Data projector

Headphones

Internet

Cell phone
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Some Technological Devices Used in Classroom.

Definition Picture

(abbr. OHP) a piece of equipment

that projects an image onto a wall

or screen so that many people can

see it (p. 1085).

(also projector) a piece of

equipment that takes data and

images from a computer and

shows them on a wall or large

screen (p. 384).

a piece of equipment worn over

or in the ears that makes it

possible ti listen to music, the

radio, etc. without other people

hearing it (p. 718).

an international computer network

connecting other networks and

computers from companies,

universities, etc (p. 815).

(also cellular phone and mobile

phone) a telephone that does not

have wires and works by radio,

that you can carry with you and

use anywhere (p. 233).

Literature Review and Theoretical Framework
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CD

DVD

DVD- RW

Computer

Tape recorder

Cassette
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the abbreviation for ‘compact disc’ (a

small disc on which sound or

information is recorded. CDs are

played on a special machine called a

CD player (p. 232).

a disk on which large amounts of

information, especially

photographs and video, can be

stored, for use on a computer (the

abbreviation for ‘digital video

disc’ or ‘digital versatile disc’).

(p. 475).

a type of DVD that you can use

many times to record data (the

abbreviation for ‘digital versatile

disc rewritable’) (p. 475).

an electronic machine that can

store, organize and find

information, do calculations and

control other machines (p. 308).

a machine that is used to for

recording and playing sounds

on tape (p. 1582).

a small flat plastic case containing

tape for playing or recording

music or sound (p. 226).

Literature Review and Theoretical Framework
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Laptop

(a small computer that can

work with a battery and easily

carried) (p. 550).

CD-RW
the abbreviation for ‘compact disc

rewritable’ (a CD on which

information, sound and pictures

can be recorded and removed

more than once) (p. 232).

Television

a piece of electrical equipment

with a screen on which you can

watch programmes with moving

pictures and sounds (p. 1592).

Flash-driver

(also US’B drive, pen drive or

thumb drive) « a small memory

device that can be used to store

data from a computer and to move

it from one computer to another »

(p. 587).

CD-R

the abbreviation for ‘compact disc

recordable’ (a CD on which

information, sound, and pictures

can be recorded once only). (p.

232)

White board
a large board with a smooth white

surface that teachers write on with on

with special pens. (p. 1758).
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Table 5:

Digital board

5. The Importance of Audio Visual Technology in Education

We live in an audio-visual age where the audio

and its use becomes more widespread in educational establishement such as schools, colleges,

and universities. Thus, educators

2006, p. 277) argued that:

« The importance of

underestimated. There are two reasons for this; one, learning via AV creates a

stimulating and interactive environment which is

live in an audio-visual age

integral to future employment prospects. Therefore exposure to AV techno

education is imperative»

From this quotation, we can understand the importance of audio

education. First, when audio-visual technology is used as pedagogical tools, it creates

world and good atmophere, in the

learn rapidly. Second, we live in an age where thechnology is dominating all the fields and

domains of life. Thus, it is very important that students master thecnological

because this will influence positivel

proficient in using technology, thing that will help them to be accepted easily in employment.
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Table 5: Further DevicesUsed in Education

Data projector Language lab

The Importance of Audio Visual Technology in Education

visual age where the audio-visual technology is gradualy developing

and its use becomes more widespread in educational establishement such as schools, colleges,

educators should be aware of how important it is. Accordingly

The importance of audio visual technology in education should not be

underestimated. There are two reasons for this; one, learning via AV creates a

stimulating and interactive environment which is more conducive to learning; two, we

visual age which means that having the skills to use

integral to future employment prospects. Therefore exposure to AV techno

education is imperative».

From this quotation, we can understand the importance of audio-visual technology in

visual technology is used as pedagogical tools, it creates

in the classroom, that motivates the learners

learn rapidly. Second, we live in an age where thechnology is dominating all the fields and

domains of life. Thus, it is very important that students master thecnological

will influence positively their future career prospects. In few words, they will be

proficient in using technology, thing that will help them to be accepted easily in employment.

Literature Review and Theoretical Framework

Language lab

The Importance of Audio Visual Technology in Education

visual technology is gradualy developing

and its use becomes more widespread in educational establishement such as schools, colleges,

is. Accordingly, (Nicol,

in education should not be

underestimated. There are two reasons for this; one, learning via AV creates a

more conducive to learning; two, we

which means that having the skills to use AV equipment is

integral to future employment prospects. Therefore exposure to AV technology in

visual technology in

visual technology is used as pedagogical tools, it creates a real

classroom, that motivates the learners and helps them to

learn rapidly. Second, we live in an age where thechnology is dominating all the fields and

domains of life. Thus, it is very important that students master thecnological equipment

er prospects. In few words, they will be

proficient in using technology, thing that will help them to be accepted easily in employment.
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To show the importance of audio-visual technology in education Fisher and Piters (2013)

conducted a research about chidren in the developed countries, in USA and Japan, who are

exposed to a range of AV technologies that other generations were not. It means, DVDs,

television, a mobile phone, iPods, computer games and the Internet. The purpose of their

study was to show the link between these children and the audio-visual technology, in other

words, Fisher and Piters (2013) wanted to know whether audio-visual-technology influences

positively or negatively the children studies. They stated the statistics of their study as

following:

a. Mobile Market Trends report that between 2010 and 2012, over 7 million mobile

subscribers are aged between 0 and 10.

b. A further 2 million are aged 11to 14 years old.

c. In 2011 half of all children aged between 7and 12 years visit social networking

websites.

d. 0,97 million children go on Facebook everyday.

e. 90% of these children are extremely good in their studies.

From these fidings, we can say that it is clear that chilren of primary school age have the

capacity and the interests to learn and navigate at the same time via AV technology tools.

Hence, we come to the conclusion that AV technology helps young learners and when it is

well use dit increases their degree of intelligence.

Moreover, we believe that it is extremely important to expose the children, or students in

general, to audio-visual technology equipement, because this will help then in both present

and future life, and this is what a student from the group under investigation, she said: « Mrs,

you know in your lectures I have learned how to manipulate the equipment, I did not know

before, and I have learned how to behave in different situations, especially when I stat

working » (2nd year LMD student). We can prove our point of view by the words of (Fisher,

2010, p. 116) who said: « Not exposing children to different forms of technology is depriving

them of vital learning opportunities that could benefit them in later life for example through

increased career opportunities».

In addition, McGeveran (2006) claimed that AV lessons should not consist only of

students working in pairs on a PowerPoint presentation, they said that ICT should be

challenging, exciting and fun. We do agree with the point of view of the authors, because we
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believe that the students should not only look at the PowerPoint slides and read during their

presentations, they should be negociators of meaning, interaction between students- students

and teacher-students should take place, and from time to time some enjoyment should takes

place to have few minutes rest.

6. The Importance of Audio-Visual Technology in an EFL Classroom

Speaking skill has always been considered as a complex one. Many researches have been

conducted to find methods, techniques and strategies that can help EFL learners to express

themselves appropriately in English. Therefore, many researchers like: Chapple and Curtis

(2000), Gebhart (2004), Mathew and Alidmat (2013), suggested the integration of the audio-

visual technology in EFL class. As a result many studies examined the relationship between

the two variables. Thus, the followings are different point of view of researchers in the field.

Many researchers claimed that nowdays, Communicative Language Teaching approach is

the most popular approach in both ESL and EFL calsses; because it aims at developing the

learners’ communicative competence in everyday life. This approach focuses on the use of

authentic materials. Accordingly, (Kleinman & Dwyer, 1999, p. 140) said: “the realia have

good effects on the learners’ acquisition of vocabulary, the learners are exposed to coloured

pictures which help them to learn different concepts better than black and white ones”. We do

strongly agree with the authors’ point of view, because the learners are going to look at the

pictures for a period of time, that is, they will learn new words and new expression which

they will use when they communicate.

For many years, grammar was at the center of many debates and vocabulary has not been

paid enough attention in teaching and learning a foreign language. But in recent years, great

interest and importance were given to vocabulary, especially with the strong emergence of

new technological tools and their integration in EFL classes. In this context, many researchers

asserted that audio-visual technology, when it is used as pedagogical aids, helps EFL learners

to overcome their difficulties of limited vocabulary. Accordingly, (Allen, 1999, p. 5) indicates

that « the reason for the importance of vocabulary is that, lexical problems frequently

interfere with communication; communication breaks down when people do not use the right

words, it is the audio-visual technology which can help them to overcome this problem ». In

this respect, (Arkin, 2003, p. 117) said: « there is a great need for a systematic and principled

approach to vocabulary teaching and learning in ESL and EFL classes, this approach should
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primarily be based on audio-visual technology equipment ». This means that the researcher

strongly believes that audio-visual thechnology as pedagogical aids in EFL class helps the

learners in controlling their vocabulary. For us, this will help EFL learners even to develop

their speaking skill, because when they communicate they use words, and when they do not

suffer from limited vocabulary they will avoid the breakdown in their conversations.

Furthermore, when we say learners’ needs; the first idea that comes into our minds is the

humanistic approach, the theory that focuses on the needs and interests of human being.

(Dunn, 2000) claimed that: “to develop EFL learners’ speaking, visual lectures are better for

learners, because on one hand, the learners’ individual needs are taken into consideration.

On the other hand, it focuses on learning experiences which the traditional study of a

textbook did not”.

To comment, we do agree with the author; because in using audio visual technology, the

teacher takes into account the individual needs and interests of the learners and goes step by

step. This means that, when a teacher decides to use the audio visual tools with her/his

learners; she/he takes into consideration their level, age, needs, interests and objectives. The

choice is not going to be done randomly. Thus, the use of audio visual technology in EFL

classroom is going to motivate them to do efforts in order to enhance their speaking abilities.

In addition, films are one of the audio-visual teachnology aids that EFL teachers used

since decades to improve their learners’ speaking ability. Chapple and Curtis (2000) are

researchers who carried out a research in EFL classroom, in Southest Asia. In their

investigation, the researchers used the films as an authentic material and in the content-based

instruction approach. According to them films have many features that help and motivate the

learners to evolve their oral communication. For instance, the values that a film contains can

provoke the learners’critical thinking skill. They can help the learners to acquire much

linguistic diversity. In fact, their findings show that the learners were interested by the films,

they got knowledge from the content and learn language, and the thing that attracted the

attention of the two scholars was that those learners, after watching the films, they started to

emitate the actors of the in the films and try to speak like them.

To comment, for us, the research of Chapple and Curtis (2000) was a very interesting

attempt; because they applied the content-based instruction approach which they used films

with cultural values. This means that, the learners are going to learn language via culture and

vice versa. That is, as the metaphore about language and culture says: (from a communicative
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view, language is ‘swimming skill’ and culture is ‘water’, their combination gives ‘swimming’

which is communication”. In other words, the learners will learn, at the same time, content

through language, especially if they are interested and attracted by the films’ content and

cultural values through language. This technique can easily be used in oral session of EFL

learners; it has a high percentage to be successful.

Other researchers agree with the fact that EFL learners prefer the use of audio visual

materials in classroom because of many reasons. In this context, (Fatunmbi, 2005) asserts

that: “the use of audio visual aids improves the teaching- learning process in almost all

learning fields, because it is easier, realistic and concrete”. It is true, because when the

learners hear and see, this will attract their attention, they can learn accurate pronunciation,

and they can experience different fields of learning. For instance, they can have an idea about

world after studies, world of work. Audio visual can help them to choose their job in future. It

encourages their self- instruction. Also it helps them to know how to behave and speak in

different situations; this means they will get sociolinguistic competence. Finally, there is an

option that students, generally like, it is repetition; if there is information which is not

understood they can repeat it without feeling that they are making their teacher tired.

Moreover, after their study, Kindler and Fakunle (2008) claimed that the percentage of

what people remember when they, listen, see and do things is much higher than what they

remember when they only see or only hear. As a result the two scholars concluded that the

best kind of technologiacal equipment that can help EFL learners to evolve their speaking is

audio-visual tool.

One of the audio-visual technology tools used in EFL context are mobile phones. They are

mainly used for dictionaries. This means that the students download dictionaries and

sometimes audio-visual dictionaries in their mobile phones to check time to time difficult

words, or their pronunciation. In this context Morris (2011) conducted a research in the EFL

classroom in Saudi Arabia the purpose of his study was to examine the use of technology in

classroom. His findings show that students’s anxiety level increase when they were asked to

put away their computers and hand-in their cell phones. In other words, students feel

disconnected and focus more on the return of their devices. As a result, students are attached

to their technologiacal devices and prefer studying with.
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To some extent, we do agree with the point of view of the authors, because when the two

senses of vision and hearing are used, an EFL learner learns rapidly the target language and

with some motivation her/his quality of performance will increase. But we also believe that a

good listener is a good speaker, we means that there are learners who improve their speaking

by litening to music for instance. And also others, who learn grammatical structure whithout

hearing, with the sense of vision only, and this is what happened with our group under

investigation. We used visual activities without sounds; at the end we noticed that the students

learn grammatical structures.

In their study they discover how much the audio-visual technology materials are useful

in EFL classroom for both teachers and learners. (Mathew & Alidmat, 2013) said: “when the

teachers use only text books, and do not use the audio-visual tools; the teaching- learning

process becomes boring”. These researchers have seen the use of audio-visual materials from

an important angle which is the usefulness of these tools for both teachers and students. The

classroom does not contain only students, but also their teacher. Thus, it is important to take

into account the two parts. It is known that learners enjoy the idea of using audio-visual

material because it creates a good atmosphere in classroom and let learning takes place. But

when the teacher uses only the theory, with time she/he will notice that her/his students are

getting boared. As Lenin (n.d) “theory without practice is impotent”. (cited in Hefferman,

2005, p. 55).

Besides, Ozaslan and Maden (2013) believed that the best way for students to learn, took

place with the presence of visual tools; they mentioned the PowerPoint. They claim that it has

many good effects on the presenter and the audience. According to them PowerPoint makes

the content more interesting and attractive because there are colors and animation. It helps the

presenter to decrease her/his feelling worry and anxiety.

We do share the same view point of the researchers, because the use of PowerPoint in

EFL classroom was a self-experience. We use it in our presentation about culture and

language for the first time. Each group has been given a topic then the members should

perform. There were several works presented with different ways. Each one had the

opportunity to express herself/himself at her/his manner. We have used different colours;

videos, even real world clothes. All the topics presented with PowerPoint were interesting and

attracted the attention of students as well as teacher. We were not boared like first semester
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and we have learned much information and gained much time. So as result, PowerPoint is one

of the most important audio-visual tools that can help EFL classroom students and teachers.

7. Advantages and Disadvantages of Audio-Visual Technology

7.1. Advantages

The use of audio-visual technology in EFL classroom can give a greater chance of success for

both teachers and learners. These advantages are presented as follows:

In this modern world digital tools are used to improve the teaching-learning process. The

most common tool used in classroom, seminars, and conferences these days is PowerPoint

slides.

In this respect, (Yadav, 2004, p. 180) argued that: « PowerPoint slides make the class more

interesting, dynamic and effective. Moreover it also helps to introduce new topics in easy

way». A view that we share, because the PowerPoint slides in an EFL class attract the

students’ attention and push them to be dynamic. The use of PowerPoint makes the students

to remember the concept for longer period of time. This means that learners are going to use

these concept in their dailylife coversations, thus they develop their speaking abiloty.

In addition, the integration of audio-vidual technology into the classroomgives the

opportunity to the students to experience, through watching or listening and even reading, the

others experiences. Accordingly (Yadav, 2004, p. 186) said: «integrating technology into the

classroom help students to experience things virtually or vicariously ». For instance, the

teacher wants to give a lesson about the United Kingdom, of course not all the students in the

class have visited the place but the teacher can show it through a video. This will allow the

students to see the place with their own eyes.

Furthermore, according to Aggarwal (2009) audio-visual technology provides

opportunities for effective communicatio between teacher and students in the process of

learning. We do agree with the author view, because for instance, in an EFL class the students

face some difficulties such as; lack of motivation, lack of exposure to the target language and

lack of pronunciation. These difficulties can be overcome by audio as purpose of

communication and visual as more exposure.
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Moreover, we believe that students learn when they are motivated and curious about the topic.

This can be confirmed by the words of (Malik & Sufiana, 2012, p. 234) who said: «traditional

verbal instructions can be boring and painful for students ». This means that the use of audio-

visual technology in classroom provides intrinsic motivation to students by provoking their

curiosity. When stusdents are curios about a given topic they will ask questions, iteraction is

going to take place, this means that EFL learners will speak and speak as much as possible.

For us, the use of audio-visual technology as pedagogical tools helps in maintaining

discipline in the class since all the students’ attention are focused in learning. This interactive

session also develops critical thinking and reasoning that are important components of the

teaching-learning process. Because critical thinking results interaction. This means that, the

learners are going to speak as much as possible to express themselves and their ideas.

7.2. Disadvantages

Despite its advantages, just mentioned above, audio-visual technology has its negative part

of situation. The followings are the disadvantages of audio-visual technology; we summarized

them according to Ojowu (2014):

 EFL teachers and learners should know that too much audio-visual technology used

at one time can result in boredom. It is useful only if it is implemented effectively.

 Considering that each teaching learning situation varies, so it is important to know

that all concepts may not be learned effectively through audiovisual technology.

 Most of the time the equipment like projector, speakers and headphone are bit

costly, hence some of schools cannot purchase it.

 It needs a lot of time for teacher to prepare lesson to have interactive classroom

session.

 If the teacher does not manipulate the material her/his valuable time may be lost in

gaining familiarity with new equipment.

 Some students may feel reluctant to ask questions while film is playing and in small

rooms can be a physical barrier.

 In country like India where electricity is not available in rural areas, it is not feasible

to use audio-visual aids that requires electricity.
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After considering the review and knowlege above about audio-visual technology, we

can say that is important for teaching learning process. It helps the teacher to present the

lesson effectively and students learn and retain the concepts better and for longer duration.

Use of audio visual technology improves students’ speaking kill as well as their critical and

analytical thinking. It helps to remove abstract concepts through visual presentation.

However, the unplanned use of these aids can influence negatively the learning outcome.

Therefore, teachers should be well trained through in-service training to maximize the

benefits of using these aids. In addition, government should fund resources to provide schools

and universities with audio-visual technology.

8. The Role of The Teacher

When the audio visual technology is used as pedagogical tools in EFL classroom, the the

teacher will have an important role. Casey (2006) summarized the teacher’s roles as follows:

8.1. The teacher as facilitator and guid

As a facilitator, the teacher must know more and must be aware of the variety of materials

available for improving studens’t language skill. The teacher needs to know how to guide the

learners, shows them how to use the technological material actively, for instance the online

newspapers and articles, the electronic dictionaries and encyclopedias.

8.2. The teacher as integrator (of media)

The teacher must not only know and understand how the different technological available

tools function; she/he is supposed to know the best time to integrate them in the classrom

8.3. The teacher as researcher

The teacher should do researches to make sure that he knows all the recent facts about new

technology and its development, because this researches will enable the teacher to to further

develop herHis own linguistic and professional competence and increase her/his confidence in

the language use.

8.4. The teacher as designer

The teacher needs to learn how to put together tasks and technologiacal materials to guide

the learners to a successful execution and conclusion of their projects.
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8.5. The teacher as collaborator (with other teachers)

Sharing tasks and responsabilities among the teachin staff is required. The teacher should

be sure that there is no rejection of next technology she/he will use from the other teachers.

Collaboration with colleagues will lighten the burden and make the efforts more fruitful and

rewarding.

8.6. The teacher as evaluator

The teacher should assess, evaluate and give feeback to the learners, because this will halp

them to correct their mistakes, learn how to manipulate the audio-visual technology, and learn

correct language.

After considering the different roles of the teacher when the audio-visual technology is

used as pedagogical equipment, we understand to which extent the presence of the teacher is

important. But we do believe that the teacher can have the role of a learner, because techology

is being developed, more and more, therefore we think that since the teacher is a researcher,

this means that he will learn new knowledge from these researches and during the process of

teaching.

9. The Role of The Learner

Like the teacher, the learner also has to adjust to a new role in the learning process. We

summerized some learner’s roles, according to Casey (2006) as follows:

 The learner must begin to have a particular responsability; it means she/he must often

work without any spervision whatsoever.

 Since the classes become much learner-centered, the learner is required to be active

and productive, because she/he is a negociator of meaning.

 Since technology dominates the world in all domains especially education, EFL

learner must devote more effort to develop her/his speaking skill, by exchanging

conversations with native speakers via Internet. They can communicate inexpensively

and quickly with speakers and learners of the target language all over the world.

 EFL learner must practice the input she/he learns through new technological devices

inside and outside the classroom.
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All in all, in an EFL class, the teacher is just a guide for the learner; she/he cannot give all

the information and knowledge to the learner. Therefore, the student must devote more time

and energy to make reseaches that help her/him in improving her/his knowledge and

especially language. Because nowdays, there is new technology with all its set of necessary

aids, such as: audio, visual and audio-visual which facilitate the learning for students

comparing to the students of previous decades.
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Conclusion

Overall, speaking is one of the two productive skills, it is considered to be very important

for foreign language learners. In order to speak effectivelly in English, EFL learner is required

to master the language aspects and other sub-skills that are vocabulary, grammar,

pronunciation, communicative competence (linguistic, sociolinguistic, discoursre and

strategic competencies), communicative performance (fluency and accuracy) and self-

confidence. Therefore, speaking is considered as a complex one and myriads of researches

have been conducted by scholars in the field. Their suggestions were the use of audio-visual

technology equipment in EFL classes to develop the learners’ abilities of speaking.

Throughout this chapter, we have tried to review some studies related to the field. These

studies have helped us to better understand the relationship between audio-visual technology

aids and EFL learners’ speaking skill and to illustrate the objectives of integrating these

equipment in EFL class. Finally, based on the data gathered during our research, in the next

chapter, we aim at confirming the suggested hypothesis.
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Introduction

The previous chapter is concerned with the theoretical framework of our research study.

We discussed the different elements related to the two variables that are audio-visual

technology devices (the independent variable) and EFL learners’ speaking skill (the

dependent variable). However, this chapter deals with the practical part of our study. It is

through this chapter that we are going to confirm the validity or the rejection of the suggested

hypothesis and find answers to the questions that we have already asked.

In addition, this chapter is divided into two sections. The first section includes the

research variables, descriptions of population and sample, research methodology and design,

description of data collection tools, procedures for analyzing and treating data, and the

validity and reliability of the instruments used in our research study. The second section

encompasses the analysis and the Interpetations of the results of the present study.

Besides, we will summarize the whole dissertation, wer to the questions that we have

asked and enumerate the different limitations that we encoutered in a general conclusion.

Finally, we will provide some suggestions and implications that we hope they will be helpful

and useful for further researchers.
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Section One: Description of the Study

This section deals with the description of different data collection tools used in the present

research. It also includes information about steps followed throughout this experiment with

the sample under investigation.

1. Research Variables

The present study is based on two research variables. The first is the the audio-visual

technology devices, it is the independent variable. The second is EFL learners’ speaking skill,

it is the dependent variable. Throughout this reseach we aim at finding cause and effect

relationship between the two variables. In other words, we try to explore the effect of using

audio-visual thechnology, in an EFL class as pedagogical aids, on the learners speaking skill.

2. Population and Sample

Our research was carried out on second year LMD students of English as a foreign

language enrolled at the University of Bejaia. The whole population consisted of one

hundered and five (105) students, eighty eight (88) female and sixteen (16) male constituting

five groups. Each group includes 21 students.

The sample with which the present study was conducted is group one. It consists of

twenty one students (21), eighteen females (18) and three males (3). According to the results

of the survey questionnaire, students are between 20 and 26 years old, the mean age is 20,76.

This group represents 20% of the whole population.

We have selected this sample of second year LMD because the students have already

studied English for an average of seven (07) years in middle and secondary schools, and one

year as EFL learners. Therefore, we believe that they would understandthe language they

would be exposed to.

3. Research Methodology and Design

The present study probes the effect of audio-visual technology as pedagogical aids on

EFL learners ‘speaking skill. To attain our goal, we opted for the experimental method, which

is considered as the most appropriate for testing cause and effect. However, the drawback of
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this method, as Cohen (2007) asserted, is that it cannot test the abstract variables such as

degree of motivation and degree of anxiety.

The experiment took eight sessions. Three sessions of oral expression, three of listening

and two of pronunciation. The sessions did not take place consecutively, because of the

vacations, period of exams and strike. In addition, four other sessions took place after the

experiment; during which the students’ performed their post-test.

In our experiment, we have used an American program entiteled “Smart CHOICE” in oral

expression sessions (see DVD). However, in two sessions of listening and two of

pronounciation the British program entiteled “New ENGLISH FILE” was used (see DVD).

The short story “The Diary of a Young Girl” by Anne Frank was used in the first session of

listening (see DVD).

 New ENGLISH FILE: is four-skills English course with fun lessons, digital resources.

It comprises great texts that motivate students to talk and four-skills syllabus with a

clear focus on pronunciation. It was published in 2011.

 Smart CHOICE: it is a four-level course aimed at teenagers and young adults, it was

published in 2007. It is being used in many different Asian countries, mainly in Korea,

Taiwan, Japan and Latin-America principally.

 The Diary of a Young Girl: is a short story about Anne Frank and her family. She is a

Jewish girl who wrote her diary, in which she spoke about what happened to her, her

parents and her sister during the Second World War. For more details see DVD2.

3.1. Description of oral expression sessions

In oral expression sessions, Smart CHOICE program has been used, (see DVD). The

topics have been chosen according to the students’ interests. The topic of the first session is

“Things to do”, the second is “Movies” and the third is “Appearance”. For more details see

DVD 1 and (Appendix 8, 9, 10), the lesson plan of each lesson.

The explicit model was used in these oral sessions. Therefore, we started the session by

mentioning the objectives of the lecture and materiel. The second step is asking the students

about the topic. For the first session the topic is “things to do”; here the teacher for instance,

ask the students about what did they do during vacation or in their free time. After that, the
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use of audio-visual began. The unit started with vocabulary, then grammar, conversation, and

ended with videos.

In vocabulary, the students were asked to drag the correct word to the box under each

picture. When they finished they discussed the pictures (see DVD, unit1, Vocabulary). Then

they moved to do the two activities of grammar, in this unit the activities were about agreeing

and disagreeing. The students were asked to check the correct answer. They read and correct,

the teacher was just a guide (see DVD, unit1, Grammar). The next were the activities of

conversation, the students were asked to choose the correct sentence missed in the dialogue,

and then each two students practiced the dialogue (see DVD, unit1, Conversation). The last

part of the unit contains two videos of about one minute each (see DVD, unit1, Videos). In the

first video, the students were asked to see and listen; at the same time they should check on

the list eight words that they hear (see DVD, unit1, Video1) this step was repeated more than

once. For the second video they should click on the correct answer after being exposed to the

video two or three times.

The last step of the session is the students’ performance. In addition to their practice in

vocabulary, grammar and conversation the students were asked to recapitulate all what they

have learned and choose one person from the video, emitates her or him by using the input

they had just acquired.

The same steps were the other two sessions of oral expression.

 The second session, (see DVD, unit 2).

 The third session, (see DVD, unit 8). At the end of this session, we put a PowerPoint

file which contains many proverbs written in french with music (see DVD, Proverbs).

The students were asked to do the translation from French to English.

At the end of the first session of oral expression, we have given, to each student a paper in

order to write their opinions and what they have learned without writing their names. This

step was very important for us, because we wanted to check the students’ attitudes towards

our method (to check the students’ answers, see Appendix 20).

3.2.Description of pronunciation sessions

These sessions took place on room 13, building 03. The technological materials used are:

laptop, data projector, small slaps and the audio-visual program “New ENGLISH FILE”.
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For more details, see lesson plan, Appendix (11 and 12).

Because of the time constraints, only two pronunciation sessions took place. The program

used was “New ENGLISH FILE”. These sessions took the form of activities (see DVD, New

ENGLISH FILE, sound bank). The first step was explaining to the students the objectives and

importance of using this program; and how it is going to help them to develop their

pronunciation. The students seemed very interested. After that we have written on the board

the followings: k and /k/: we asked them about the difference between them, they said

the first is a consonant, the second is a sound.

Then we have written the word: “fish” we asked them to give the transcription, one student

did it on the board, it was correct. Next, we have written a list of words, then we asked them

wish words are irrelevant, basing on the sound /I/:

fish his - this - women - film - English

All the students said that the word women which was irrelevant, whereas, it was not the right

anwer because there was no irrelevant word. The students were astonished.

The next step was discovering how to pronounce and transcribe the different vowels,

diphthongs, consonants and more consonants (see DVD, New ENGLISH FILE, sounds bank).

In this activity, we have started with vowels, the students have seen that the words English

and women go with fish concerning the sound /I/; next, they were asked to choose another

word, and tell us how to pronounce it and give examples of other words, here the answers

were hidden. When the students have finished to give their answers, they saw the correct ones

and listened to the accurate pronunciation. The same technique was used with the diphthongs,

consonants and more consonants. We finished the session with an activity about the

pronunciation of /id/, /d/, /t/ in a form of PowerPoint activity (see DVD, Pronunciation

activity) and handouts about the content of this session (see Appendix 21).

At the end of the session, the students told us that at that moment, they have corrected

many mistakes in their pronunciation and asked for further activities.

The second session took the same procedure, but we have dealt with the vocabulary bank

(see DVD, New ENGLISH FILE, vocabulary bank). In the first activity (vocabulary bank,

countries and nationalities) the list of the countries was hidden, thus the students could see

only the list of the nationalities. According to this list, the students were asked to give the
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spelling and the pronounciation of each country. The students made some mistakes when

spelling on the board. After that the students have been given the correct spelling and

pronunciation. The second activity was about “The family”, it followed the same procedure of

the first one (see vocabulary bank, the family).

The thirs activity dealt with “Common objects”. It coprises the names of objects and

their transcription, in this case we have hidden the spelling and asked the students to write on

the board the spelling and pronounce the words. The students made some mistakes. After that,

we gave the students the correct spelling and accurate pronunciation. For the last activity, it

was about “Jobs” followed the same procedure of the third one.

At the end of this session we have given to the students a serie of different activities

activities and their solutions (see Appendix 22). The students were very happy and pleased

and so did we.

3.3. Description of listening sessions

For the lesson plan of each session, please see Appendix (from 13 to 15).

The fisrt session of listening took place in the lab. We have bgrought a short story entiteled

“The Diary of a Young Girl” by Anne Frank (see CD with the short story). This session was

divided into three parts. The first part is pre-listening activity, in which students were asked

general questions about the period of the Second World War, (see Appendix 13), pre-listening

activities. Then students start to listen to the short story. Since it necessitated more than one

hour, we have extracted some passages from the beginning (see DVD, Anne Passages).The

second part was while-listening activities; the students listened via the headphones and

answered at the same time to the activities on the computer. Post-listenig activities were the

last part of the session. When the students finished to listen to the audios, we corrected

together the while listening activities; then we moved to the post listening activities. They

were in form of open questions about the passages that they had just heard (Appendix 13). At

the end of this session the students told us that they really liked the idea of short story in a

form of audio and they enjoyed the session.

The second session was different from the first one, it took place on room 14, building 03,

the technological instruments used was: the laptop, data projector and small slaps. In this

session we have used “New ENGLISH FILE” program which contains many videos about

how to behave and speak in different situations. In the first step, the students listened,
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whithout watching, to four videos, and try to guess the topic of each one. Each time we wrote

their answers on the board, in order to compare at the end, (for the comparison, see Appendix

16). The topics of the videos were: “On a plane”, “In a coffee shop”, “In a clothes shop”,

“Going home” (see DVD, New ENGLISH FILE, practical English). The last step in this

session was the students’ performance. We have written each topic in a small paper, we

bended them and ask each two students to choose one paper, they were asked to emitate the

native speakers and try to performe the same way. Then, they prepared themselves and came

on the floor and performed, some of them used authentic materiels, such as clothes, and

bottles of water. At the end of the session, all students were very happy, they told us that have

learned vocabulary, pronunciation and behavior. Some of them asked us if it is possible to

give them the two programs. We promised that at the end of the experiment they would have

it.

The third session of listening took the same procedure like the second one, but the topics

were: “In a gift shop”, “In the street”, “At a hotel”, “At a restaurant”. For more details (see

DVD, New ENGLISH FILE, practical English). For the comparison between the students’

asnswers and the right answers see (Appendix 17). Since this session was the last one, the

students performed much better than any time. They were very motivated, no anxiety, they

were not shy, and they had a high sel- confidence.

At the end of the session, we provided the students with audio-visual Cambridge

Dictionary (Advanced Learner’s Dictionary, Third Edition) (see DVD1, Cmbridge

Dictionary). Smart CHOICE and New ENGLISH FILE programmes also.

The four sessions that came after were session of oral expression exam, the students have

chosen free topics and perfofmed them in four sessions. For us, those were the post-test and

post observation at the same time.

4. Description of Data Collection Tools

The current study has been conducted for the purpose of examining the effect of audio-

visual technology equipment, when used as pedagogical aids, on the EFL learners speaking

skill. The tools used to collect data are both quantitative and qualitative. Quantitative

instruments include speaking test (pre and post tests); whereas, qualitative tools comprise

questionnaire (for teachers and students) and observation (pre and post observation).
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4.1. Description and aim of teachers’ questionnaire

The teachers’ questionnaire is divided into four sections (see Appendix 01). The first

contains four closed questions that aim at gathering general information about the

respondents. The second section is entitled students’ difiiculties in speaking skill. It includes

three multiple choice questions. The third tells as whether EFL teachers use audio-visual

technology tools in oral expression sessions or no, and throughout this section we wanted to

know the teachers’attitudes towards the use of these technological tools in EFL classroom.

This section comprises three multiple choice questions and two opened. The last one deals

with the teachers’ recommendations and suggestions. When developing this questionnaire,

our main goal was to evaluate EFL teachers’ attitudes towards the use audio-visual

technology equipment in oral session.

After designing the questionnaire, by the end of April, ten teachers in the department of

English, University of Bejaia, were handed the data collection tool. One returned back the

same day, eight after two days and one after four days by email. As a result, (100%) of the

questionnaires returned back.

Graph 1: Number of the Teachers’ Returned back Questionnaires

4.2. Description and aim of students questionnaires

4.2.1. Description and aim of the survey questionnaire

The survey questionnaire (see Appendix 02) was handled to the whole population (105

second year EFL learners at the University of Bejaia). It contains closed, multiple choice and

open questions. Close questions are those in ‘Yes’ or ‘No’ answers format, the multiple

choice questions are those in which students are asked to choose their answers from the given
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options; whereas, in the open questions students are asked to provide justification. The data

collection instrument is devided into two sections.

The first section aims at gathering general information about students. It comprises three

questions. In question one (Q1), students are asked to indicate their age. In the second

question (Q2), students are asked to indicate their gender. Question three (Q3) is asked to

know whether studying English was the student’s choice or not.

The second section probes the students’ attitudes towards the audio-visual technology

equipment in oral sessions. It containes four questions. In the first question (Q4) the students

are asked whether they find difficulties in theit peaking ability in English or not. In question

two (Q5), students are asked to indicate in which language aspect do they face difficulties,

they choose their answers from the given options. In question three (Q6) the students are

asked to give their attitude and opinion towards the use of audio-visual technology in oral

session, they choose an asnwer from the given options. The last question is related to the

fourth, that is, if a student strongly agree or agree, she/he tells as which kind of new

technology she/he prefers.

The administration of the survey questionnaire took place by the end of November 2015.

We gave one hundred and five (105) tools, but (90) returned back the same day, because there

were some students who were absent.

The survey questionnaire aims at proving the feasibility of our topic. In other words,

throughout this data collection instrument we wanted to know whether this phenomenon

exists, it meandwhether students encounter difficulties when they try to express themselves in

English, this is on one hand. On another hand, we wanted to discover the students’ attitudes

towards the use of audio-visual technology in their oral session.
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Graph 2: Number of Students’ Returned back Questionnaires (survey)

4.2.2. Description and aim of the students’questionnaire

The results of the survey questionnaire have shown that EFL learners of second year

bachelor level encounter many difficulties in their speaking skill. Therefore, we developed

another questionnaire (see Appendix 03) which we gave to the sample. It is divided into of

four major sections. The first section gathers general information about the sample such as

age, gender, etc. It contains three closed questions. The second section deals with the

students’ view(s) about the speaking skill. It encompasses four multiple choice questions, two

closed questions and one open question. The third presents the students’ attitudes towards the

use of audio-visual technology in oral expression session. It comprises one multiple choice

question and two open. The last section is about the students’ recommendations and

suggestions.

Twenty one (21) students’ questionnaire was administrated by the end of November 2015

in building 03, room 13. The same day 100% of the questionnaires returned back.

Since we applied in our reseach the humanistic communicative approach; we should take into

consideration the needs and interests on the saple under investigation. Thus the aims of this

questionnaire are :

 Exploring the reasons behind students’ difficulties in speaking ability.

 Knowing whether studing English was the choice of the majority or not.

 Discovering the students’attitudes towards the use of audio-visual technology

equipment as pedagogical tools.
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 Learning about their needs and interests, thing which is very important before

designing a syllabus.

 Knowing whether they are familiar with the use of audio-visual technology in the

classroom before or not.

4.3. Description and aim of classroom observation

The classroom observation was conducted in two phases, pre-observation and post-

observation (see Appendix 4). We have started the pre-observation before starting our

experiment with the setting under investigation. This phase has taken four sessions well

illustrated in teh following table.

Table 6: The pre-observation phase and the post observation phase

Teacher Mr. Farid BENMAHDI

Observer Miss. Hakima CHERGUI

Students Group one, second year bachelor level in the department of English, University of

Bejaia.

The pre-

observation

phase.

Number

of session

Date The place The session Time

First

session

Thursday, December 3rd,

2016

Lab

Building 02

Listetning

session

8 – 9: 30 a.m.

Second

session

Thursday, December 3rd,

2016

Room 01

Building 03

Oral expression

session

10 :40 – 11 :10

a.m.

Third

session

Thursday, December 10th,

2016

Lab

Building 02

Listening

session

8 – 9: 30 a.m.

Fourth

session

Thursday, December 10th,

2016

Lab

Building 03

Oral expression

session

10 :40 – 11 :10

a.m.

The post-

observation

phase.

Fifth

session

Thursday, April 28th, 2016 Room 03

Building 03

Oral expression

session

8 – 9: 30 a.m.

Sixth

session

Thursday, April 28th, 2016 Room 01

Building 03

Oral expression

session

10 :40 – 11 :10

a.m.

Seventh

session

Thursday, May 5th, 2016 Room 03

Building 03

Oral expression

session

8 – 9: 30 a.m.

Eighth

session

Thursday, May 5th, 2016 Room 01

Building 03

Oral expression

session

10 :40 – 11 :10

a.m.
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To collect and record the data needed, we relied on an observation grid. The main criteria

that we evaluated are: correct pronunciation, mistakes and errors/grammar, vocabulary use,

motivation, interest to the topic, listening/input-output, risk-taking/participation and anxiety.

In the present study, classroom observation was adopted as a tool to examine the

improvement in EFL learners speaking skill through the use of audio-visual technology

equipment. Since observation, as Festinger (2005) claimed, allows making careful and

accurate measurement in scientific investigations, it has been used as data collection tool,

which aimes at exploring the development in the speaking sub-skills and language aspects,

before and after the experiment.

From the table, we notice that the pre-observation phase was conducted in both listening

and oral sessions; because, first the listening sessions took place in the lab, there is use of

technological equipment; whereas the speaking sessions took place in the room where no

technology is used. Second, we believe that the listening can help students in developing their

speaking abilities. That is, when they understandthe input they receive from listening they

will produce accurate output.

4.4. Description and aim of speaking test

The speaking test was orally performed. The students were asked to choose a topic they

want and speak about. The students have chosen the same topic which was speaking about

themselves, their interests, hobies and dreams about future. For more accuracy in scoring

students, each performance was recorded. Because the recording serves at the basis of

assessment. The speaking test was conducted before starting our experiment (pre-test), and at

the end (post-test).

Both pre and post tests were scored in terms of pronunciation/accent, accuracy/grammar,

vocabulary relevance, coherence/ideas, fluency, axiety and self-confidence (see Appendix 5).

The pre- test was conducted on Thursday, Janury the 14th, 2016 at 09:40 a.m. room 01,

building 03. Whereas, the post-test was on Thursday, April 28th, 2016 and Thursday,

Thursday, May 5th, 2016. The post test took two sessions because students were asked to

choose topics and perform. There are those who prefer to perform alone however others

performed in pair. For the topics that the students have chosen (see Appendix 18). The mean

score of the pre-test and the post-test were compared. The Tstudents was calculated because it
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allows to check the EFL learners’ speaking ability development under the implementation of

audio-visual technology equipment.

The aim behind conducting this speaking test was to determine to which extent EFL

learners can express themselves in English, and discover in which speaking sub-skills or

language aspects they really face difficulties. In addition, the purpose of designing apre and

post tests was to compare the students’ speech before and after the implementation of our

programme, to know whether we have achieved our goal throughout this programme or not.

5. Procedures for Analyzing and Treating Data

In order to analyze and treat data collected in this research, we have relied on frequencies,

percentages and descriptive statistics.

6. Validity and Reliability of the Instructions

It is only if the degree of validity and reliability is proved that a given research can be

considered to be successful. In this respect, Ravitch (2007) argued that validity refers to the

extent to which a test measures exactly what it should measure. It means, scientifically,

logically and objectively. In addition, Ravitch (2007) claimed that reliability refers to the

degree of consistencey. It means, each time the test and the research give the same results.

After considering the two basic concepts of instructions, we can say that our data

collection tools have a high degree of reliability, because data are analyzed scientifically,

logically and objectively. In addition, the reseacher has mentiones each answered question to

avoid any subjectivity and to make the data analysis objective and reliable. However, since

our sample is composed of twenty one (21) students; thus, the results cannot be generalized to

the whole population which consists of one hundred and five (105) students.

Conclusion

The present research aims at exploring the effect of audio-visual technology aids on the

EFL learners’ speaking skill. To achieve our goal we have used three data collection tools.

First, we started by a survey questionnaire administered to the whole population to check the

feasibility of our research study. Then students’ questionnaire which was given to the sample,

mainly to know their needs and interests before designing a syllabus. The second instrument

is observation, pre and post observation was conducted at the beginnig and at the end to
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compare the students’ level. Another tool was the speaking test, a pre-speaking test and post-

speaking test were conducted to test and compare the level of students in different sub-skills

of speaking and language aspects.

Finally, the data collection tools and the experiment were conducted during the oral,

listening and pronunciation session for the purpose of improving the speaking skill. Because

we believe that four of five sessions are not enough to get a logical result, on one hand, and

on the other hand, developing the students’ pronunciation helps them to improve their

speaking. Concerning the listening, as (Tarigan, 1990, p. 3) said: « speaking is a language

skill that is developed in child life, which is produced by listening skill, and at that period

speaking skill is learned » It meanda good listener is a good speaker.
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Section Two:

1. Analysis and Interpetation

In this part, the teachers’ questionnaire is analyzed in detailed. The data ga

resembled in a table and illustrated in a graph. Each table

paragraphs, the first is about reading the table, the seco

Section One: Genaral Information

Question 1: Gender

Table 7: Teachers’ Gender

The above table shows the gender of

University of Bejaia. Out of ten teach

the males 20%. It is clear that number of femelas is higher than the number of males.

Interpetation:

Each time, statistic shows that th

education, especially language

generally more interested by scientific streams

technology, rather than studiying

higher than that of males in the English department, university of Bejaia, as well as the other

schools and universities, this explaines the dominance of females, generally, in the field of

education, and especially, in laguage teaching.

Variables Respondents Percent

Females 8

Males 2

Total 10
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Section Two: Data Analyses and Interpetation

Interpetation of Teachers’ Questionnaire

In this part, the teachers’ questionnaire is analyzed in detailed. The data ga

illustrated in a graph. Each table and graph are followed by two

paragraphs, the first is about reading the table, the second icludes the interpretation of data.

Genaral Information

Graph 3: EFL Teachers’ Gender

the gender of EFL teachers in the department of English,

University of Bejaia. Out of ten teachers, the females represent 80% of the respondents;

the males 20%. It is clear that number of femelas is higher than the number of males.

statistic shows that the number of females is higher than males in the field of

language teachers. This is what we notice in table (

more interested by scientific streams, such as engineering, architecture

rather than studiying and teaching languages. In addition, the rate of

higher than that of males in the English department, university of Bejaia, as well as the other

universities, this explaines the dominance of females, generally, in the field of

especially, in laguage teaching.

80%

20%

Percent

80%

20%

100%

ansInterpretations

Interpetations

In this part, the teachers’ questionnaire is analyzed in detailed. The data gathered are

graph are followed by two

nd icludes the interpretation of data.

EFL Teachers’ Gender

s in the department of English,

of the respondents; and

the males 20%. It is clear that number of femelas is higher than the number of males.

number of females is higher than males in the field of

teachers. This is what we notice in table (7). Males are

, such as engineering, architecture and

s. In addition, the rate of females is

higher than that of males in the English department, university of Bejaia, as well as the other

universities, this explaines the dominance of females, generally, in the field of

Females

Males
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Question 2: How long have you been teaching the speaking skill?

Table 8: Teachers’s Experience in Teaching Speaking Skill

Variable

One year

Two years

Three years

Four years

Five years

Twelve years

Total

Graph 4: Teachers’ Experiences in Teaching Speaking Skill

Both table (8) and graph (4) show

been teaching the speaking skill in the department of English, University of Bejaia. We notice

that, there is a balance between teachers whose the experience is

they both represent (20%) of the respondent

who taught two, and four years, each represents (10%).

been teaching for three years. These participants are called part time teachers; however, the

teacher with twelve years (10%) is

10%

20%
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How long have you been teaching the speaking skill?

Teachers’s Experience in Teaching Speaking Skill

Variable Respondents Percent

3 30%

1 10%

2 20%

1 10%

2 20%

1 10%

10 100%

Teachers’ Experiences in Teaching Speaking Skill

graph (4) show the number of years teachers of oral expression have

skill in the department of English, University of Bejaia. We notice

, there is a balance between teachers whose the experience is three years

they both represent (20%) of the respondents. Another equivalence takes between

four years, each represents (10%). One teacher who represents (10%) has

been teaching for three years. These participants are called part time teachers; however, the

teacher with twelve years (10%) is associated teacher. He is an inspector of English.

30%

10%

20%

10%
One year

Two years

Three years

Four years

Five years

Twelve years

ansInterpretations

Teachers’ Experiences in Teaching Speaking Skill

teachers of oral expression have

skill in the department of English, University of Bejaia. We notice

three years and five years

between the teachers

One teacher who represents (10%) has

been teaching for three years. These participants are called part time teachers; however, the

an inspector of English.
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 Interpetation:

From the table and graph above we

sessions are young. But this characteristic does not mean that the quality

teaching process depends on the age or the period of experience of the teacher. We

believe that the charactiristics that make a good teacher

despite any difficulties, are the knowledge, the method

Question 3: To wich level(s) did you teach this skill?

Table 9: The Level of Students Being Taught

Variables

1st year

2nd year

3rd year

1st and 2nd

1st, 2nd and

Total

Graph 5: The Different Levels of Students Being Taught

Table (9) and graph (5) show the level(s) of student taught by the teachers of oral

esxpression session. It can be clearly observable that the high percentage goes to the teachers

10%

20%

20%
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graph above we understandthat most EFL teachers of oral expression

sessions are young. But this characteristic does not mean that the quality and

on the age or the period of experience of the teacher. We

the charactiristics that make a good teacher of the skill under investigation,

are the knowledge, the method, motivation and determination

To wich level(s) did you teach this skill?

The Level of Students Being Taught

Respondents Percentage

2 20%

3 30%

1 10%

years 2 20%

3rd years 2 20%

10 100%

The Different Levels of Students Being Taught

graph (5) show the level(s) of student taught by the teachers of oral

esxpression session. It can be clearly observable that the high percentage goes to the teachers

20%

30%

10%

20%

1st year

2nd year

3rd year

1st and 2nd year

1st, 2nd and 3rd year

ansInterpretations

that most EFL teachers of oral expression

and effectiveness of

on the age or the period of experience of the teacher. We strongly

of the skill under investigation,

determination.

graph (5) show the level(s) of student taught by the teachers of oral

esxpression session. It can be clearly observable that the high percentage goes to the teachers

1st, 2nd and 3rd year
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who teach first year bachelor level, we notice that the teachers of oral expression teach this

level either alone (20%) or with second year (20%) or with Second and third year (20%).

Whereas, the teachers of third year represent (10%) of the population. And those who tech

second year alone represent (30%).

Interpetation:

First year students’ bachelor level come up to university with the idea of being able to

communicate and speak as natives do; therefore, they seem very motivated. Thus, we can

conclude that this may be the reason that attracts the teachers of oral expression session to

choose first year level.

Question 4: Have you ever taught in another university? If yes, please would you give the

name, the place and the level?

The data gathered make us known that eighty (80%) of the respondents did never teach in

another unuversity; however, two teachers females who represent (20%) of the population

declared that they have already taught in other universities, one in Tizi Ouzou, she taught first

and third years students in the target skill. The other teacher mentioned that she taught first,

second and third year in the University of Annaba.

Interpetation:

From the teachers’ answers, we notice that (80%) have never experienced the teaching of

speaking skill in another university than Bejaia. There are only two teachers who have already

worked outside Bejaia, one in Tizi Ouzou (10%) she taught first and third years, and the

other techer (10%) have experienced the teaching of oral in Annaba university with first,

second and third years. First year students’ level is always present, even in other universities

in different cities. This confirms what we have have already claimed in the Interpetation: of

the previous question. EFL teachers may prefere teaching speaking skill to first year students’

level.

Section 2: Students’ Difficulties in Speaking Skill

Question 5: How many of your students do participate in oral expression session?

Table 10: The Amount of Students Who Participate in Oral Expression Sessions
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Variables

a. All of them

b. The majority of

c. Few of them

d. No one of them

Total

Graph 6: The Amount of Students Who Participate in the Oral Expression

Table 10 and graph 6 indicate

session. The results show that the highest percentage is given to

meandthat the majority of students practice the target

after ‘b’ comes ‘c’ with (30%), then

Interpetation:

The results that the table and

students’ participation in oral session. That is, since the majority of students participate in oral

expression, why they still encouter difficulties tospeak effectively in English

existance of such situation among EFL learners, who have already dealt with aspects

skills of language as well as mechanisms,

For us, the causes of this situation may be the followings:

 EFL learners limit their practice of the

speak English outside.

 An iportant lack of knowlege about

30%
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Respondents Percentage

1 10%

The majority of them 6 60%

3 30%

No one of them 0 0%

10 100%

The Amount of Students Who Participate in the Oral Expression

indicate the amount of students who participate in oral expression

The results show that the highest percentage is given to ‘b’

that the majority of students practice the target language in oral expression session;

with (30%), then ‘a’ represents (10%).

and the graph above indicate arise manu questions, mainly about

students’ participation in oral session. That is, since the majority of students participate in oral

expression, why they still encouter difficulties tospeak effectively in English

among EFL learners, who have already dealt with aspects

as well as mechanisms, seems quiet strande.

us, the causes of this situation may be the followings:

EFL learners limit their practice of the target language only in classroom;

An iportant lack of knowlege about language aspects may lead to such situation.

10%

60%

All of them

The majority of them

Few of them

ansInterpretations

The Amount of Students Who Participate in the Oral Expression

the amount of students who participate in oral expression

‘b’ with (60%); this

in oral expression session;

the graph above indicate arise manu questions, mainly about

students’ participation in oral session. That is, since the majority of students participate in oral

expression, why they still encouter difficulties tospeak effectively in English language? The

among EFL learners, who have already dealt with aspects and sub-

classroom; they do not

to such situation.
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 The materiel used in oral session may not help the EFL learners to develop their

speaking abitily.

 The lack of students’ exposure to authentic

The data gathered from table

respondents claime that just few of their students participate in oral session. We think that

this happens when an EFL learner feels nervous, uncomfortable or fears of the teacher’s

and peers’ evaluation, therefore the student does not speak to save her/his self image. In

addition, sometimes the lack of interest

speak.

Question 6: How do you evaluate your students’ speaking abilities in English?

Table 11: EFL Learners’Level

Graph 7: EFL Learners’ Level in Speaking Ability

80%

Variables

a. Very good

b. Good

c. Average

d. Poor

e. Very poor

Total
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The materiel used in oral session may not help the EFL learners to develop their

ck of students’ exposure to authentic language.

data gathered from table 10; show not only one case of classroom situation, some

respondents claime that just few of their students participate in oral session. We think that

this happens when an EFL learner feels nervous, uncomfortable or fears of the teacher’s

peers’ evaluation, therefore the student does not speak to save her/his self image. In

addition, sometimes the lack of interest in the topic cause the reluctance of

How do you evaluate your students’ speaking abilities in English?

EFL Learners’Level in Speaking Ability

: EFL Learners’ Level in Speaking Ability

0%

20%

80%

0%

0%

very good

good

average

poor

very poor

Respondents Percentage

0 0%

2 20%

8 80%

0 0%

0 0%

10 100%

ansInterpretations

The materiel used in oral session may not help the EFL learners to develop their

show not only one case of classroom situation, some

respondents claime that just few of their students participate in oral session. We think that

this happens when an EFL learner feels nervous, uncomfortable or fears of the teacher’s

peers’ evaluation, therefore the student does not speak to save her/his self image. In

the topic cause the reluctance of the student to

How do you evaluate your students’ speaking abilities in English?
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Table (11) and graph (7) give a clear illustration about EFL learners’ level in oral skill.

(80%) of students are average; whereas, (20%) are good.

Interpretation:

It is evident that, in classroom, students are evaluated according to classroom interaction.

From the table and graph above, we understandthat students who have an average level are

mainly those who are risk takers, because they participate whitout being afraid of teacher’s

feedback. We think that the members of this portion are very motivated to develop their

speaking abilities.

Question 7: According to you, in which language aspect(s) do your students face difficulties?

Table 12: Students’ Difficulties in the Language Aspects.

Table (12) shows the language aspects in which the students face difficulies to

communicate effectively. It is obvious that the highest percentage goes to all aspect (50%),

the difficulties in vovabulary alone comes in the second position with (20%), then grammar

(10%), vocabulary and pronunciation (10%), grammar and pronunciation (10%).

Interpretation:

After considering the results in the table and graph above, we understand that EFL learners

do not encounter difficulties in only one aspect or two, but in all language aspects. This

common factor among students prevents them automatically from producing an accurate

output. In such situation, we strongly believe that EFL students should be exposed to an

Variables Respondents Percebtages

Only Vocabulary 2 20%

Only Grammar 1 10%

Only Pronunciation 0 0%

Vocabulary and Grammar 0 0%

Vocabulary and Pronunciation 1 10%

Grammar and Pronunciation 1 10%

All 5 50%

Other 0 0%

Total 10 100%
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authentic language from which they will make an end to their limited vocabulary, learn

correct pronuciation and grammatical structure. Thus, to achieve this goal, the audio-visual

technology should be used in oral expression sessions.

Section 3: The use of Audio-Visual Technology in EFL Class

Question 8: Which techniques do you adopt in the oral expression sessions?

According to the data gathered, (50%) of our respondents use the role play and topic

based as techniques is oral expression session. (20%) adopt the role play and coversations,

(20%) use only role play and (10%) use role play, conversation and project based.

Interpretation:

From these outcomes, we notice that there is a common technique that the teachers use in

oral expression session; it is role play. According to us, it is benificial, to some extent,

becuase in such activities the learners are active and creative, they produce output, but since

they are not exposed in an authentic language, the language that they produce is not going to

help them in developing their communicative competence. Therefore, we strongly agree that

first step in oral expression session must be the exposure of students to the authentic input

then they produce it as an output. This will help them to both understand and produce an

accurate language and being fluent.

Question 9: Do you use any thechnicological tools in oral expression?

Table 13: The Use of Technological Tools in Oral Expression.

.

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

Yes

No
Variables Respondents Percentage

Yes 2 20%

No 8 80%

Total 10 100%

Graph 8: The Use of Technological Tools in Oral Expression.
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Table (13) and graph (8) report

oral expression 8 (80%), and the number of those who do not 2 (

Interpretation:

The number of EFL teachers who do not use

much greater than those who do.

they use only in listening session in a form of audio in the lab. As a result, we recognize that

the students’ reluctance to speak the target

are expressing themselves are t

equipment use in oral expression session.

Question 10: When audio-visual technology is used in EFL class, it helps the le

develop their speaking skill. You

Table 14: EFL Teachers’ Attitudes Towards the Use of Audio

Expression.

Graph 9: Teachers' Attitudes Towards the Use of AV
Tecnology in Oral Expression Session

Strongly agree

Variables

Strongly agree

Agree

No opinion

Disagree

Strongly disagree

Total
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report the number of EFL teachers who use technological to

the number of those who do not 2 (20%).

The number of EFL teachers who do not use technological equipment in oral expression is

than those who do. And in their answers, teachers who use it, mentioned that

only in listening session in a form of audio in the lab. As a result, we recognize that

reluctance to speak the target language, and the difficulties they face when they

are expressing themselves are the concequences of the lack of audio

equipment use in oral expression session.

visual technology is used in EFL class, it helps the le

skill. You :

eachers’ Attitudes Towards the Use of Audio-Visual Technology in Oral

70%

30%

0% 0% 0%

Graph 9: Teachers' Attitudes Towards the Use of AV
Tecnology in Oral Expression Session

Agree No opinion Disagree Strongly disagree

Variables Respondents Percentages

Strongly agree 7 70%

3 30%

0 0%

0 0%

Strongly disagree 0 0%

10 100%

ansInterpretations

use technological tools in

technological equipment in oral expression is

use it, mentioned that

only in listening session in a form of audio in the lab. As a result, we recognize that

the difficulties they face when they

audio-visual thecnology

visual technology is used in EFL class, it helps the learners to

Visual Technology in Oral

Strongly disagree
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According to table (14) and graph (9), (70%) of the respondents strongly agree with the use

of audio-visual tehnology aids in oral expression session, and (30%) agree with the fact.

Interpretation:

From the data gathered in table (14), we can conclude that despite EFL teachers do not use

the audio-visual tehchnology tools in oral expression session, the majority of tem strongly

agree with the fact to use it. This should be taken into consideration by both administration

and government.

Question 11: Would you please justify your answer?

When asking the teachers to justify their positions, they reported the following:

 The audiovisual material contains the authentic materiels full of new vocabulary, real

grammar, and it makes the students enjoy.

 Students are exposed to the real language used by native speakers including its culture

and context.

 The use of ICTs provdes opportunities to experience authentic use of the language and

provides more exposure to it.

 The audio-visual technology helps the learners develop the listening skill.

 It stresses the role of students and develops their interaction, so, the more they

interact, the stronger they speak and exchande ideas, opinions and thoughts.

 Students are more pleased and motivated. They need to have an image of whet they

learn.

 They keep what they can listen and watch at the same time, and I think it is the best

way to keep what they see and hear in their everyday conversations

 When listening to native speakers, the learners acquire pronunciation and intonation

better.

 Since it simulates their interests rather than using any other type of activities or tools.

 While listening to any native speaker, students are able to recognize the correct

pronunciation and revising well the correct spelling. Furthermore, they can learn a

new vocabulary that will certainly be explorer in any daily English use.
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Interpretation:

After considering the the teachers’ positions, we can say that all of them share the same

assumption which is through audio-visual technology inoral expression sessions, EFL learners

are exposed to authentic language, thing that helps them to improve their speaking skill. Two

respondents believe that it also enhances even the listening skill.

Section 4: Further Comments

Question 12: Would you please add any other recommendations and suggestions that can

help the EFL learners to develop their speaking skill?

These are the suggestions and recommendations reported by 9 teachers; one teacher did not

express her/his postion.

 Using the language in EFL setting should not be restricted to classroom use.

 Speaking skill is related to other language skills, listening provides learners with

accurate pronunciation, reading provides them with vocabulary and writing with

accurate grammar. But audiovisual combines the three skills, thus it is a multiple lelp

to speaking skill.

 I think that the teacher should make reference to many techniques and tools like:

videos, conversations, literary texts, dialogues, interviews anseven movies to develop

in their students this skill (speaking).

 Provide adequate feedback about the learners’ performance, use varied methods in

class, encouage peer learning, group work, portfolios and set goals for each learner.

 Contextualized role play is important; choose the topics that interest the students

(content-based activities).

 Chain drills (focus on accuray), listen ansrepeat, debates, and communication games.

 Students should be introduced to reading and sharing ideas about what they read

during the session.

 Students should listen to native speakers and repeat after them.

 Preparing their own projects talking about any of the topics they feel at ease to invest

without barriers.

We admit that these suggestions and recommendations are very crucial and their

implementation can be beneficial for both teachers and learners in EFL class. Nowdays, we

should accept that technology dominates all the fields all over the world. It is implemented in
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societies, schools, universities and hospitals. In addition, technology equipment are based on

English language. Therefore, mastering this language is considered to be of great importance.

Thus, we think that time is going fast, so it time each EFL teacher does hes/his best to help

the learners in improving their communicative abilities. But in this process the students must

help their teachers, thatis; teachers and learners should work in collaboration to acheive the

taget goal.

2. Analysis and Interpretation ot Students’ survey questionnaire.

This part deals with the analysis and interpretation of data gathered in the students’ survey

questionnaire. Each question is analyzed and interpreted alone.

Section 1: General Information

Table 15: The Students’ Gender

Graph 10: The students’ Gender

0%

20%

40%

60%

80%

100%

Females

Males

Variables Respondents Percentage

Females 81 90%

Males 9 10%

Total 90 100%
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Table 15 and graph 10 above indicate the number of females who represent (90%) of the

whole population; whereas, represent (10%).

Interpretation:

From this table and this graph, we notice that the numbers amount of

females’participants 81 (90%) is much higher than that of males (9) who represent only (10%)

of the population. These statistical results may be explained by the

That is; generally males are more attracted by scientific stream rather than being teac

languages.

Question 3: Was English studies your first choice?

Table 16: Students’ Choices

According to table 16 and

Englishn however (5,55%) of the them did not.

Interpretation

The results presented in this table suit those indicated in table 12. That is,

already mentioned in the interpretation of t

stream, this is what we notice here (94

This explaines the dominance o

94,44%

5,55%

Graph 11: Students' Choices

Variables

Yes

No

Total
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above indicate the number of females who represent (90%) of the

whole population; whereas, represent (10%).

this graph, we notice that the numbers amount of

81 (90%) is much higher than that of males (9) who represent only (10%)

of the population. These statistical results may be explained by the males’

That is; generally males are more attracted by scientific stream rather than being teac

Was English studies your first choice?

and graph 11, (94,44%) of the participants have chosen to study

Englishn however (5,55%) of the them did not.

he results presented in this table suit those indicated in table 12. That is,

already mentioned in the interpretation of the previous table that males opt more for scientific

stream, this is what we notice here (94,44%) of the participants have chosen to study English.

This explaines the dominance of females in the department of English, University of Bejaia.

94,44%

Graph 11: Students' Choices

YES

NO

Respondents Percentage

85 94,44%

5 5,55%

90 100%

ansInterpretations

above indicate the number of females who represent (90%) of the

this graph, we notice that the numbers amount of the

81 (90%) is much higher than that of males (9) who represent only (10%)

males’ choices of studies.

That is; generally males are more attracted by scientific stream rather than being teachers of

, (94,44%) of the participants have chosen to study

he results presented in this table suit those indicated in table 12. That is, we have

he previous table that males opt more for scientific

of the participants have chosen to study English.

English, University of Bejaia.
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Section 2: The Students’ Attitudes Towards the Audio

Sessions.

Question 4: Do you find difficulties in speaking

Table 17: Students’ Difficulties in Speaking English

The results in table 17 and

difficulties when speaking English; however, (4,44%) declare that they do not.

Interpretation:

Sometimes EFL students feel that they have a good or very good level in English, but they

ignore that this does not garante that they can express themselves appropriately when

speaking. According to us, students who have second year bachelor level sti

in the target language, especially when speaking. These have been noticed throughout our

study, some students are risk takers, when we listen to them they seem rapid

level in speaking, but they made mistakes

limited vocabulary. Thus, we think that EFL learner, even she/he feels that she/he has a good

level, should continue to make efforts in order to develop her/his speaking abilities.

Question 5: If yes, in which of the following

Table 18: Students’ Difficulties in

Graph 12: Students' Difficulties in Speaking

Yes

No

Total
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The Students’ Attitudes Towards the Audio-Visual Technology Equipment in Oral

Do you find difficulties in speaking in English?

Students’ Difficulties in Speaking English

and graph 12 indicate that (95,55%) of the population find

difficulties when speaking English; however, (4,44%) declare that they do not.

Sometimes EFL students feel that they have a good or very good level in English, but they

ignore that this does not garante that they can express themselves appropriately when

speaking. According to us, students who have second year bachelor level sti

, especially when speaking. These have been noticed throughout our

, some students are risk takers, when we listen to them they seem rapid

level in speaking, but they made mistakes and errors and sometimes they stop because of their

Thus, we think that EFL learner, even she/he feels that she/he has a good

level, should continue to make efforts in order to develop her/his speaking abilities.

If yes, in which of the following aspects do you find difficulties?

Students’ Difficulties in Language Aspects.

54,44%

45,55%

Graph 12: Students' Difficulties in Speaking
English

YES

NO

Respondents Percentage

Yes 49 54,44%

No 41 45,55%

Total 90 100%

ansInterpretations

Visual Technology Equipment in Oral

indicate that (95,55%) of the population find

difficulties when speaking English; however, (4,44%) declare that they do not.

Sometimes EFL students feel that they have a good or very good level in English, but they

ignore that this does not garante that they can express themselves appropriately when

speaking. According to us, students who have second year bachelor level still face difficulties

, especially when speaking. These have been noticed throughout our

, some students are risk takers, when we listen to them they seem rapid and have good

sometimes they stop because of their

Thus, we think that EFL learner, even she/he feels that she/he has a good

level, should continue to make efforts in order to develop her/his speaking abilities.

aspects do you find difficulties?
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Variables Respondents Percebtages

Only Vocabulary 8 8,88%

Only Grammar 5 5,55%

Only Pronunciation 5 5,55%

Vocabulary and Grammar 4 4,44%

Vocabulary and Pronunciation 8 8,88%

Grammar and Pronunciation 10 11,11%

All 50 55,55%

Other 0% 0%

Table 18 reports the students’ difficulties in different language aspects. The rate of the

participants who declare that they encounter difficulties in all language aspects is the higher

one, they represent (50%) of the population, in second position come respondents who claim

that they have grammar and pronunciation problems with (10%), then (8%) in vocabulary and

pronunciation, also others who have limited vocabulary represent(8%) too. There are

respondents who find grammar not easy (5%), others find difficulties in pronunciation (5%)

too. The last respondents face problems in vocabulary and grammar.

Interpretation:

The results gathered from table 18 show that (50%) of EFL learners face difficulties in all

language aspects, it meandin grammar, vocabulary and pronunciation. It is a matter of fact

that without language aspects, speaking cannot take place. This may be the reasonthat

prevents the students to be communicatively competent. Hence, the teachers of oral

expression should include activities about grammar, vocabulary an pronunciation in their

sessions

Question 6: The use of audio-visual aids in oral expression session will help me improve my

speaking skill.

Graph 13: Students’ Attitudes Towards the Use of AV Technology in Oral Expression
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Graph 13 illustrates that the major portion of EFL students strongly agree with the fact

that audio-visual technology equipment can help them to evolve their speaking skill, they are

55 students they represent (61,11%) of the whole population. The other respondents (35) do

agree with the target situation, they represent (38,88%).

Interpretation:

From table 16, we can notice that the whole population believe that the audio-visual

technology equipment can help them to improve their speaking skill in English. This

explaines that the participants show motivation, and willingness to chande and develop their

speaking skill but to achieve their goals they need technological materials which give them

the opportunity to be exposed to the authentic language. In few words, EFL learners need to

learn the real language from its real speakers.

Strongly
agree

Agree Disagree
Strongly
disagree

No
opinion

Total

Respondents 55 35 0 0 0 90

percentage 61,11% 38,88% 0% 0% 0% 100%

0

20

40

60

80

100

Graph 13: Students' Attitudes Towards the Use of AV
Technology in Oral Session
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3. Analysis and Interpretation of Students’ Questionnaire

Section one : General Questions

Question 01 : Students’ age.

Table 19 and graph 14 indicate the students ages, we notice that ten students are (10) are

twenty (20) years old, they represent (47,61%) of the population, the same percentage is

represented by students who are twenty one year (47,61%); whereas, there is one student who

is twenty five years old.

Interpretation

From table(19) and graph (14) we notice that there is a balance between students who are

twenty years old (20) and those who are twenty one (21). This difference of one year may be

due to the chandes that the educational system has known in 2003/2004, or some students

might lose a year in primary or middle school, or they did not get their bachaloreat degree for

the first time. Furthermore, the age of the remained student can be explained by personal

reasons. According to us, the outcomes of a heterogeneous EFL class can be very satisfying,

because students do not have the same age; they would learn from from the experience of

each others, they would have the curiosity to know about each others, this would create

interaction in the classroom.

47,61% 47,61% 4,76% 100%
0
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10

15

20

25

20 21 25 Total

Graph 14: Students' age

Respondents

Percentage
Variables Respondents Percentage

20 10 47, 61%
21 10 47,61%
25 1 4,76%

Total 21 100%

Table 19: Students’ age
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Question 2: Students’ gender.

Graph 15 above shows that, our sample comprises eighteen females (18) with (85,71%)

of the participants; whereas, the percentage of the males is (14,28%), they are only three.

Interpretation

From, the graph above, we can notice that the number of femal

investigation is much greater than that of

preferences. That is, the females opt for

scientific scream. In addition, it is clearly notic

educational domain. Women, generally, choose to be teaching as a job because they believe

that it is considered to be socially respectable

by the educational domain because of the period

more time with their families.

Question 03: Was English study your first choice?

Respondents

Percentage
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Students’ gender.

above shows that, our sample comprises eighteen females (18) with (85,71%)

of the participants; whereas, the percentage of the males is (14,28%), they are only three.

From, the graph above, we can notice that the number of females in the sample under

investigation is much greater than that of males; this can be explained by the students

preferences. That is, the females opt for languages; however, males are attracted more by the

scientific scream. In addition, it is clearly noticeable that females, generally, dominate the

educational domain. Women, generally, choose to be teaching as a job because they believe

that it is considered to be socially respectable and acceptable. Moreover, females are attracted

by the educational domain because of the period of vacation. In other words, they can spend

more time with their families.

Was English study your first choice?

Females Males Total

18 3 21

85,71% 14,28% 100%

Graph 15: Students' gender

ansInterpretations

above shows that, our sample comprises eighteen females (18) with (85,71%)

of the participants; whereas, the percentage of the males is (14,28%), they are only three.

es in the sample under

this can be explained by the students

s; however, males are attracted more by the

eable that females, generally, dominate the

educational domain. Women, generally, choose to be teaching as a job because they believe

acceptable. Moreover, females are attracted

. In other words, they can spend

Total

100%



Chapter Two Research Design, Data Analysis ansInterpretations

86

According to the graph 16 above, twenty students declared that studying English was their

firt choice, they represent (95,23%). However, studying English at the university was not the

coice of one student who represents (4,76%).

Interpretation

Comparing the number of students who have chosen to study English (20) and those who

did not (1) in graph (16), we notice that there is a great difference. Therefore, we can say that

students asked for studying English language forcefully at the University of Bejaia. Thus,

learners now who are the furure workers are aware of English language importance and its

status in the world.

Section 02: Students’ View(s) About the Speaking Skill.

Question 04: How would you evaluate your speaking abilities?

Yes No Total

Respondents 20 1 21

Percentage 95,23% 4,76% 100%

0
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Graph 16: Students' choice to study English

Very good Good average Poor Very poor Total

Respondents 0 16 5 0 21

Percentage 0% 76,19% 23,80% 0% 100%
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Graph 17: Students' level in speaking skill
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Graph 17 examines the students’ level in speaking skill, the results demonstrate that (76,19%)

of students suggest that their in speaking ability is good average, while five said that their

level is poor, they represent (23,80%).

Interprettion

In an EFL class there students who have a good level in writing and even get good grade

but cannot produce the output appropriately when it comes to speaking. In contrast, there are

learners who succeed to express their feeling and ideas in oral communication successfully.

This equation is considered as a situation which is difficult to be understood. Accordingly, we

believe that this lack of speaking ability is related to the self-cofidence, and fear of negative

feedback. In other words, students who cannot express themselves in oral communication are

not confident; therefore, they prefer keeping silent in order to not be negatively evaluated.

Thus, these students think in this way they save their self-image with their teacher and their

peers.

Question 05: Do you face difficulties while speaking in English?

Graph 18 illustrates the number of EFL learners who declare that they encounter difficulty

while speaking in English, this portion represents (85,71%); whereas, other students confirm

that they do not face problem in their speaking ability, they represent (14,28%).

Interpretation

To interpret, from the graph 18 we can notice that majority of students (85,71%) reveal

that they face difficulty while speaking in English. This problem can be related to the status of

Yes No Total

Respondents 18 3 21

Percentage 85,71% 14,28% 100%
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Graph 18: Students difficulties while speaking in
English
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English language in our country. That is, English is a very foreign language in Algeria, it is

absent outside the classroom. Additionally, inside the classroom, the learners are generally

exposed to the language of their teachers only, there is no exposure to the native speakers.

Thus, the students face difficulties to understandthe input they receive and to produce output.

Question 06: If yes, in which of the following aspects do find difficulties?

Graph 19 shows the laguage aspects in which EFL learners find difficulties. As it can be

observed (52,38%) of the students face difficulties in pronunciation, for (33, 33%) it is the

limited vocabulary which prevent them to speak, and (14,28%) stated that their obstacle is in

grammar grammar.

Interpretation

The results that graph19 contains, confirm that EFL learners really encounter difficulties

while speaking the target language. As we can notice, the majority of students have problems

in pronunciation. Then in grammar and just of them in grammar. It is a matter of fact that

Bejaia is a multilingual city; the languages spoken are Berber (with various accents), Arabe

Frensh and some Chaoui. Therefore, we think that students are influenced first by the

pronunciation of their mother tongue, then by the other languages. Additionally, students are

not exposed to authentic language; hence, the students will face difficulty not only in

pronunciation, but also in vocabulary.

Pronunciati
on

Limited
vocabulary

Grammar Other (s) Total

Respondents 11 7 3 0 21

Percentage 52,38% 33,33% 14,28% 0% 100%
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Graph 19: Students' difficulties in
language aspects
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Question 07: To what extent the oral expression sessions help you to improve your speaking

skill?

Table 20: The students’ views about how much does the oral expression session help them to

develop their speaking.

Variables Respondents Percentage

Very much 6 28, 57%

To some extent 9 42,85%

No opinion 3 14,28%

Not very much 3 14,28%

Not at all 0 0%

Total 21 100%

Table 20 reports to what extent the students feel that oral expression sessions help them

to improve their speaking. The answer of (42, 85%) is to some extent. (28,57%) said very

much, and (14,28%) have no opinion as well as those whose the answer is not very much.

Interpretation

We can see from the table above, different attitudes of students towards the oral

expression sessions. It is clearly noticeable that these students need help and their oral session

should know some novelty. Hence, we think that it is the job of the teacher to create good

atmosphere in the classroom by using realia in the classroom like technological equipment to

expose the learners to authentic language. The teacher can also ask the learners to bring

authentic materials when they perform. For us, in doing so the teacher will be a good

classroom manager and students will develop their speaking ability; thus, the goal would be

achieved.
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Question 08: How do you find oral expression sessions?

Graph 20 shows the students’ views about oral expression session. (38,09%) find it

interesting, (33,33%) said very interesting, according to (23,80%) the sessions of this module

are normale and (4,76%) have no opinion.

Interpretetion

As we can see, graph 20 Illustrates the students’ views about the oral expression module.

The fact of considering it interesting or not depends on many factors such as: the material

used, the content as well as the teacher’s way of presenting the leacture and strategies and the

techniques she/he used. In this respect, we strongly believe that it is very important that the

teacher knows the needs and the interests of her/his students in order to help them to be

effective speakers in the target language.

Question 09: Does your teacher use any authentic material in oral expression session?

Very
interesti

ng

Interesti
ng

Normal Boring
Very

boring
No

opinion
Total

Respondents 7 8 5 0 0 1 21

Percentage 33,33% 38,09% 23,80% 0% 0% 4,76% 100%
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Graph 20:Students' views about oral
expression session

Yes No Total

Respondents 10 11 21

Percentage 47,61% 52,38% 100%
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Graph 21:The use of authentic material in oral
sessions
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Graph 21 is about the use of authentic material in oral expression sesssions. (52,38%) of

the participants asserted that it is not used; whereas, (47,61%) comfirmed that their teacher

used it. They gave some examples such as: audios in listening sessions, pictures and handouts.

Interpretation

In the graph above, without doubt, we can say that the only technological equipment used

is the lab. Using pictures and audios is a good idea of course, but we are living in the century

where technology is dominating the world in all the domain, hence it is preferable if EFL

teacher integrates some of these equipment as much as possible in oral expression sessions,

because in doing so she/hem ay help the learner to be self-confident and produce accurate

output.

Section Three: Students’ Attitudes Towards the Use of Audio-Visual Technology in Oral

Expression Module.

Question 10: The use audio-visual aids in oral expression session will help me to improve my

speaking.

Graph 22 reveals the students attitudes towards the use of audio-visual technology in oral

ewpression module. The results show that (61,90%) of participants agree and (38,09%)

strongly agree.

Interpretation

According to the students’ answers, we can understandthat they do not seem comfortable

whith the methods used in the oral expression module, therefore they either agree or strongly

agree with the implementation of audio-visual technology. Accordingly, we think that the

Strongly
agree

Agree No opinion Disagree
Strongly
disagree

Total

Respondents 8 13 0 0 0 21

Percentage 38,09% 61,90% 0% 0% 0% 100%

0
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10

15

20

25

Graph 22: Students' attitudes towards audio-visual
technology use in oral expression session
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solution is between the teacher’s hands; that is, the teacher should combine whatever seem the

best or most useful things, strategies, techniques and materials from many different areas or

systems, rather than following a single one, because when the teacher is eclectic she/he will

succeed to help the students in developing their speaking ability despites their different

learning styles.

Question 11: If you agree, would you please indicate which topic or field do you prefer?

In their answers, the students suggested: songs, movies, sports, describing people,

dialogues, short stories, convesations, and joks.

Interpretation

From the students answers, we understandthat they want to learn language not only to use

it an academic way, these learners plan to use English in all their endeavours in the present

and in the future. This meandthat each EFL learner is motivated to be an accurate and fluent

speaker, but there the one who shows this wish and other does not; hence, the teacher and the

learners shold work in collaboration to achieve the target goal.

Question 12: If you disagree, please justify your answer.

In this question there was no answer, because no one disagreed.

Section four: Students’ comments and suggestions.

Q3: Would you please add any other suggestions or recommendations for developing EFL

learners’ speaking skill?

To this question, two students (9,52%) suggested that the teacher talk shoud become less than

the students talk. And the learners should be asked to do projects.

Interpretation

These suggestions reflec the real needs and desires of the EFL students; hence, we hope

that they would be taken into consideration by the teachers of oral expression module.

Because their whish to develop their speaking abilities as EFL learners is obvious.
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Accordingly, be believe that each one of these learners strongly wish to be a fluent

speakers, but they do not know how to achieve their aim. Therefore, the teachers should help

them in this process, as well as the administration. Because we are living in an era where the

learner is the center of the teaching and learning process; in addition, both English language

and technology are dominating the world. As a result, the administration, the teachers and the

learners should work in collaboration to give birth to a new generation. This latter

encompasses students who understandinput and produce output appropriately in Enlish

language.
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4. Analysis and Interpretation of Speaking Test

In order to analyse the pre-test and the post-test, the scores were computing and

converting to mean scores and then the (t obverved and t calculated were) were calculated.

After that, the results were compared to check whether there is a difference or not.

The members of the sample under investigation were scored in seven components which

are: pronunciation/accent, accuracy/grammar, vocabulary/relevance, fluency, anxiety and self-

confidence. The following table shows the results of the pre-test.

Table 21: The results of the pre-test

statements Pronunciation

/ Accent

3/3

Accuracy/

Grammar

3/3

Vocabulary/

Relevance

3/3

Coherence/

Ideas

2/2

Fluency

3/3

Anxiety

3/3

Self-

Confidence

3/3

The scores

../20

S1 2 1 1 1 2 2 2 12

S2 1 1 2 2 1 1 2 10

S3 1 2 2 1 1 2 2 11

S4 2 2 1 2 1 2 1 11

S5 1 1 2 2 2 1 1 10

S6 1 1 2 2 2 1 1 10

S7 2 1 2 1 1 2 1 10

S8 1 2 1 1 1 1 1 8

S9 2 1 2 1 1 1 1 9

S10 2 2 1 1 1 2 1 10

S11 1 1 2 2 2 1 1 10

S12 2 2 1 2 1 2 1 11

S13 1 1 2 2 2 1 2 11

S14 2 1 1 1 2 2 1 10

S15 1 1 2 2 1 1 2 10

S16 2 1 2 1 1 1 1 9

S17 1 1 1 1 2 2 1 9

S18 1 2 1 2 1 1 2 10

S19 2 2 1 2 1 1 1 10

S20 1 2 1 2 1 1 1 9

M 10 200

M : stands for mean.
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Table 22: The results of the post- test

statements Pronunciation

/ Accent

3/3

Accuracy/

Grammar

3/3

Vocabulary/

Relevance

3/3

Coherence/

Ideas

2/2

Fluency

3/3

Anxiety

3/3

Self-

Confidence

3/3

The scores

../20

S1 3 2 2 2 2 2 2 15

S2 2 2 2 2 1 3 2 14

S3 2 3 2 2 2 2 2 15

S4 2 3 2 2 1 2 2 14

S5 2 3 2 2 2 3 2 16

S6 1 2 2 2 2 3 3 15

S7 2 2 2 1 1 2 2 12

S8 1 2 2 2 2 2 2 13

S9 2 1 2 2 1 3 2 13

S10 2 2 2 2 1 3 2 14

S11 1 2 2 2 2 2 2 13

S12 2 2 1 2 1 2 3 14

S13 1 3 2 2 2 1 2 13

S14 2 3 2 1 1 2 3 14

S15 2 2 2 2 2 3 2 14

S16 2 3 2 1 1 3 2 14

S17 1 3 1 1 2 3 2 13

S18 1 2 2 2 1 3 2 12

S19 2 2 1 2 2 2 2 13

S20 2 2 1 1 1 3 2 12

M 13,65 273

M : stands for mean.



Chapter Two Research Design, Data Analysis ansInterpretations

96

Table 23: Calculating T student

Statements Pre- test

(X1)

Post-test

(X2)

D= (X2-X1) D.D

1 12 15 3 9

2 10 14 4 16

3 11 15 4 16

4 11 14 3 9

5 10 16 6 36

6 10 15 5 25

7 10 12 2 4

8 8 13 5 25

9 9 13 4 16

10 10 14 4 16

11 10 13 3 9

12 11 14 3 9

13 11 13 2 4

14 10 14 4 16

15 10 14 4 16

16 9 14 5 25

17 9 13 4 16

18 10 12 2 4

19 10 13 3 9

20 9 12 3 9

N= 20

=1ݔ∑ 200 2ݔ∑ = 273

2ݔ)∑ − =(1ݔ 73 ∑= 289

X1 = 10 X2 = 13,65

T calculated = 0,26 from the results we notice that T obs > Tc, this meandthat there

T observed = 3,09 is difference of (2,83) between the pre-test and the post-test.
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Interpretation

Table 21, shows that the mean score of English speaking pre-test is equal to (10);

however, the mean score of the post test increases to achieve (13,65). In addition, table 23

reports the results obtained after calculating the T student, it clearly indicates that Tobserved

(3,09) is much greater than Tcalculated(0,26); thus, we can say that there is difference between

the pre-test and post-test of speaking, therefore, we can claim that our results are significant

and are in the direction of our hypothesis; which predicted that the EFL learners of second

year bachelor level will improve their speaking skill through the use of audio-visual

technology as pedagogical tools in oral expresion session as measured by both pre- and post

tests.
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5. Analysis and Interpretation of Classroom Observation

5.1. Analysis and interpretation of pre-observation grid/ First session

Observer: Miss. Hakima CHERGUI Date: Thursday, December 3rd, 2016

Teacher: Mr. Farid BENMEHDI Hour: 8:00 – 9:30

Sample : 2nd Year Bachelor Level Room: Lab 07 Building 02

Table 24: Pre-observation grid of the first session (listening)

M : stands for mean

Statements

Correct

Pronunciation

3/3

Mitakes and

errors/

Grammar

3/3

Vocabulary

use

3/3

Motivation

2/2

Listening

Input/Outp

ut

2/2

Interest to

the topic

2/2

Risk-

taking/partici

pation

2/2

Anxiety

3/3

The scores

../20

S1 2 1 1 1 1 1 2 1 10

S2 1 2 1 2 1 1 1 1 10

S3 1 1 2 1 2 1 2 1 11

S4 1 2 2 2 1 1 1 1 11

S5 2 1 2 1 1 1 1 1 10

S6 1 1 1 1 2 1 1 1 9

S7 1 1 2 1 1 1 2 1 10

S8 1 1 1 1 2 1 1 1 9

S9 1 1 1 1 2 2 2 1 11

S10 1 1 1 2 1 1 1 1 9

S11 1 1 1 2 2 1 1 2 11

S12 2 1 1 1 1 2 1 1 10

S13 1 2 1 1 1 1 2 1 10

S14 1 1 1 1 2 1 1 1 9

S15 2 1 1 1 2 1 2 1 11

S16 1 1 1 1 1 1 2 2 10

S17 1 2 1 1 1 1 1 2 10

S18 1 1 1 2 1 1 1 1 9

S19 1 2 1 1 2 1 1 1 10

S20 1 2 2 2 1 1 1 1 11

M 10 200
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Table 24 shows the results of the first session of the pre-observation grid which aims at

gathering data about the sample before starting our experiment. As it can be obeserved, the

participants were evaluated in terms of language aspects, motivation, risk- taking, listening,

interest to the topic and anxiety.

In this listening session, the teacher selected a passage it was about (the excessive bill),

the student listen to this passage at the same time they do the activity which was filling the

gaps. Then they corrected together. In this activity, some of the students participate onthers do

not, some are motivated and take the risk to participate even they do not know fi their answer

is correct or not, but the ramainning students do not take the initiative to participate.

The second activity was listening to a song, at the same time the learners should find the

removed verse and write it. In this part all students seemed interested and listened carefully,

but at the end, when the teacher started the correction some of them answered and used the

input they have just heard but the others did not. Another thing that we noticed is that some

students even they were listening but they were not interested at all to the topic.

Interpretation

As table 24 shows, each student has been given a mean, and the classrom mean of this

session is (10) out of 20; this analysis illustrate that not all students participate and express

themselves and ideas in listening session, this can be interpreted by many factors such as:

shyness, lack of knowledge about the topic, anxiety. Accordingly, we think that the first step

that the teacher should do is to take into consideration the students’ needs and interests before

chosing the topics.
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5.2. Analysis and interpretation of pre-observation grid/ Second session

Observer: Miss. Hakima CHERGUI Date: Thursday, December 3rd, 2016

Teacher: Mr. Farid BENMEHDI Hour: 9:40- 11:20

Sample: 2nd Year Bachelor Level Room: 01 Building: 03

Table 25 : Pre-observation grid of second session (oral session)

M: stands for mean.

Statements

Correct

Pronunciation

3/3

Mitakes and

errors/

Grammar

3/3

Vocabulary

use

3/3

Motivation

2/2

Listening

Input/Out

put

2/2

Interest to

the topic

2/2

Risk-

taking/partic

ipation

2/2

Anxiety

3/3

The

scores

../20

S1 2 1 1 1 1 1 2 1 10

S2 1 1 1 2 2 1 1 1 10

S3 1 1 1 1 2 1 2 1 10

S4 1 1 2 2 1 2 1 1 11

S5 2 1 1 1 1 1 1 1 9

S6 1 1 1 1 2 1 1 2 10

S7 1 1 1 1 1 1 2 1 9

S8 1 1 1 1 1 1 1 1 8

S9 1 1 1 1 1 1 2 1 9

S10 1 1 1 2 1 1 1 1 9

S11 1 1 2 1 1 1 1 2 10

S12 2 1 1 1 1 2 1 1 10

S13 2 1 1 1 1 1 2 1 10

S14 1 1 1 1 1 2 1 1 9

S15 2 1 1 1 2 1 1 1 10

S16 1 1 2 1 1 1 2 1 10

S17 1 2 1 1 2 1 1 2 11

S18 1 1 1 2 1 1 1 1 9

S19 1 2 1 1 2 1 2 1 11

S20 1 2 2 2 1 1 1 1 8

M 9,65 193
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Table 25 is about the data gathered in the second session of observation. This session took

place just after the first one, the students and the techer took a rest of about fifteen or twenty

minutes. This was oral expression session, it took place in a room not in the lab like the

previous one.

The teacher gave each some learner a paper (see Appendix19) which contains the

expressions used in communication, for instance how to agree or disagree politely, how to ask

for permition, etc. the students were interestedby the content but when the teacher asked them

to form small groups of and prepare free topic in which they use these expressions, the

students were afraid of the performance and started to be anxious.

During their performance, no one accepted to go out of her/his place, they have all chosen

to stay at their places. Some of them were trying to refer to the input they receive in the lab in

order to use it and save the situation.

Interpretation

The results that the table 25 shows (mean= 9,65) are considered to be less satisfactory

compared with the previous ones (mean=10). For us, this may be due to the use of

technological equipment in the lab. Because, in the oral session, the only language to which

they were exposed is that of their teacher. When they started to perform they tried to combine

between the words they have heard in the listening session and their words to constract

sentences. This meandthat they tried to reproduce the input they received in the morning.

Thus, the audio equipment helped them, to some extent, to interact in the classroom.
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5.3. Analysis and interpretation of pre-observation grid/ Third session

Observer: Miss. Hakima CHERGUI Date: Thursday, December 10th, 2016

Teacher: Mr. Farid BENMEHDI Hour: 8:00 – 9:30

Sample: 2nd year Bachelor level Room: Lab 07 Building: 02

Table 26: Pre-observation grid of third session (listening session)

M: stands fo mean.

Statements

Correct

Pronunciation

3/3

Mitakes and

errors/

Grammar

3/3

Vocabulary

use

3/3

Motivation

2/2

Listening

Input/Out

put

2/2

Interest to

the topic

2/2

Risk-

taking/partic

ipation

2/2

Anxiety

3/3

The

scores

../20

S1 2 1 1 2 1 1 2 2 12

S2 1 1 1 2 2 1 1 1 10

S3 1 1 1 1 2 1 2 2 11

S4 1 1 2 2 1 1 1 1 10

S5 2 1 1 1 1 1 2 1 10

S6 1 1 1 2 2 1 2 2 12

S7 2 1 1 1 1 1 2 1 10

S8 1 1 1 1 2 1 1 1 9

S9 1 1 1 1 1 1 2 1 9

S10 1 1 1 1 1 2 1 2 10

S11 1 1 2 1 1 1 1 2 10

S12 2 1 2 1 1 2 1 1 11

S13 1 1 1 2 1 1 1 1 9

S14 1 1 1 1 1 2 1 2 10

S15 2 1 1 1 2 1 1 2 11

S16 1 1 2 1 1 1 1 2 10

S17 1 2 1 1 2 1 1 1 10

S18 2 1 1 1 1 2 1 2 11

S19 1 2 1 1 2 1 1 1 10

S20 1 1 1 2 1 1 1 2 10

M 10,25 205
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Table 26 indicates the results of the third session in our pre-observation phase. The mean

is (10,25), when it is compared to the first session (10) it is better, when compared to the

second (9,65) it is greater also. In this session, the teacher used the same type of activities, the

students listen to a passage (see Appendix 7) and fill the gaps at the same time. After listening

to the passage more than once, they correct together. The second activity was also a song

entiteled (Sacrifice) (see appendix 7), they listen and add the removed verses.

In this session, we have noticed that students liked the song, therefore majority of them

participated. But still there are some students who were just listening, others know the answer

but they always have a certain reluctance which prevents them from speaking.

Interpretation

Comparing the mean of the present session (10,25) to the second (9,65) and the first (10)

it is obvious that there is a litle amelioration which may be attributable to the students interest

to the song. Therefore, we can assert that when the students are interested in the topic and find

what they need they become active learners. In this process, it is the audio equipment that

helped them to hear, understandthe input and be attracted and interested.
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5.4. Analysis and interpretation of pre-observation grid/ session four

Observer: Miss. Hakima CHERGUI Date: Thursday, December 10th, 2016

Teacher: Mr. Benmahdi Hour: 9:40 – 11:20

Sample: 2nd year bachelor level Room: 01 Building: 02

Table 27: Pre-observation grid of the fourth session (oral expression)

M: stands for mean.

Statements

Correct

Pronunciation

3/3

Mitakes and

errors/

Grammar

3/3

Vocabulary

use

3/3

Motivation

2/2

Listening

Input/Out

put

2/2

Interest to

the topic

2/2

Risk-

taking/partic

ipation

2/2

Anxiety

3/3

The

scores

../20

S1 1 1 1 2 1 1 2 1 10

S2 1 1 1 1 1 1 2 2 10

S3 1 2 1 1 2 1 1 1 9

S4 1 2 2 2 1 1 1 1 11

S5 1 1 1 1 1 1 2 1 9

S6 1 1 1 1 1 1 1 1 8

S7 2 1 1 1 1 1 1 1 9

S8 1 1 1 1 2 1 1 1 9

S9 1 1 1 2 1 1 2 1 10

S10 1 1 1 1 1 2 1 1 9

S11 1 1 2 2 1 1 1 2 11

S12 2 1 2 1 1 2 1 1 11

S13 1 2 1 2 1 1 1 1 10

S14 1 1 1 1 1 2 1 2 10

S15 2 1 1 1 2 1 1 1 10

S16 1 1 1 1 1 1 1 2 9

S17 1 1 1 1 1 1 1 1 8

S18 1 1 1 1 1 2 1 2 10

S19 1 2 1 2 1 1 1 1 9

S20 1 1 2 2 1 1 1 2 11

M 9,6 192
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The results in table 27, indicate that the mean (9,6 out of 20) have decreased compared to the

previous ones. This session comes just after the prevoious one. The teacher and students, as

usual, take a rest about fifeteen or twenty minutes.

During the this session, the teacher asked the students to form groups of three or four, he

prepared a number of small papers, in each he wrote a given topic then holds them and ask

each group to choose one. The students were aquired to discuss the content of their topic, then

after about fifteen minutes they started the performance. When the students start their

performances they were staying at their places, they made many pauses to look for the words,

they were hesitating and anxious.

Interpretation

The students’ hesitation and presence of short period in which they stopped before

starting to speak again can be attributed to their limited vocabulary. For us, during these

pauses, the students were trying to make reference to the previous session, this shows that

they were not just listening, but since the topics were different from that of the listening; they

could not save their situations. This explains to which extent taking into account the learners’

interests is important, on one hand. On the other hand, the audio technological equipment help

the students but they are not enough, because the students only hear, thus they may remenber

the input they receive as they can forget it.
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5.5. Analysis and interpretation of Post-observation grid/ the last session (the date of

post-test of speaking)

Observer: Miss. Hakima CHERGUI Date: Thursday, May 5th, 2016

Teacher: Mr. Farid BENMEHDI Hour: 8 :00 – 11:20

Sample: 2nd Year Bachelor Level Room: 01 Building: 03

M : stands for mean

Statements

Correct

Pronunciation

3/3

Mitakes and

errors/

Grammar

3/3

Vocabulary

use

3/3

Motivation

2/2

Behaviour

2/2

Interest to

the topic

2/2

Risk-

taking/partic

ipation

2/2

Anxiety

3/3

The

scores

../20

S1 2 1 2 2 1 2 2 2 14

S2 1 1 1 1 1 2 2 2 12

S3 1 2 2 1 2 1 2 2 13

S4 1 2 2 2 1 2 1 2 13

S5 2 1 1 2 2 2 2 2 14

S6 1 2 2 2 1 1 2 2 13

S7 2 2 1 2 2 2 2 2 15

S8 2 2 1 4 2 1 2 2 14

S9 1 1 2 2 2 1 2 2 13

S10 2 2 1 1 2 2 1 2 13

S11 2 1 2 2 1 1 2 2 11

S12 2 1 2 1 1 2 1 2 12

S13 2 2 1 2 1 1 2 2 13

S14 2 1 1 2 1 2 1 2 12

S15 2 2 1 2 2 1 2 2 15

S16 1 1 2 2 1 2 2 2 13

S17 2 1 2 2 2 1 1 2 13

S18 2 1 1 1 1 2 1 2 11

S19 2 2 1 2 2 1 2 1 13

S20 2 1 2 2 1 2 1 2 14

M 13,05 261

Table 28: Post-observation grid



Chapter Two Research Design, Data Analysis ansInterpretations

107

The results that that pre-observation grids show, pushed us to think about conducting our

experiment in oral, pronunciation (phonetics) and listening sessions rather than in oral

expression session only.

After three sessions in oral expression, three in listening and two in pronunciation, the

results of our experiment with the sample under investigation are represented in table 28

which indicates that the outcomes are very satisfactory with an average of 13,05 out of 20.

Interpretation

The results in table 28 show an important increase in the average (13,05 out of 20). The

post-observation phase took four sessions just after the experiment. In order to respect their

interests and choices, the students were asked to choose a topic and prepare short projects

which they will perform. (For the students’ topics see Appendix 17). It was the oral test of the

second semester.

At the beginning, we thought that the speaking test of all students would take the whole

session or maximum two session. But students, asked for more time to present their projects,

it means, not as usual; just few minutes, hence the students’ presentations took four session.

During this session, we noticed that the students who had a strong reluctance to speak at the

beginning of our experiment, became risk-takers, self- confient and motivated during the post-

test of speaking. Furthermore, at the beginning of the our experiment there were some

students, no way that they came and performed in front of their peers and teacher, but the day

of the exam they have totally chande their behaviour.

In addition, the students’ output has been developed in terms of accurate pronunciation,

relevent vocabulary and grammatical structures use. Moreover, after each peformance a short

debate took place, one of the questions that we asked each pair was the source from which

they take their topics. Some students told me that from internet, from documentaries, others

said from BBC world; etc. From this we can understandthat basic source was audio-visual

technology tools.

After considering the results that the different data collection tools show, we want to

emphasize on the fact that the integration of audio-visual technology equipment in an EFL

class is considered to be of a great importance since it helps the learners not only to devlop

the speaking ability, but also in the psychological state.
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6. General Discussion

In this resarch, an attempt has been made to examine a problem observed among second

year bachelor level students in the departement of English, University of Bejaia. According to

our experience as Master two degree student, we noticed how much EFL learners find

difficulties in both production of output and perception of input. Therefore we have chosen to

conduct a reasearch in which we explored the effect of audio-visual technology as

pedagogical tools to enhance EFL learners’ speaking skill. To achieve the target goal we used,

questionnaires which were administrated to both EFL teachers of oral and listening sessions

and EFL learners. Pre and post tests were used as well as pre and post classroom observation.

EFL teachers’ questionnaires made us known that (80%) of EFL teachers do not use any

type of technology in their oral sessions; however, (20%) of them claimed that they use the

labs only in the listening sessions. But (100%) of EFL teachers either agree or strongly agree

with the use of audio-visual technology equipment in oral session, they do believe that this

can help the EFL learners to develop their speaking skill in the target language. In addition,

the students’ questionnaires show that (100%) of the participants agree with the use of

technological tools in oral sessions, they do believe that such new action will help them to be

more competent in communication.

After the teachers’ and students’ questionnaires, classroom observation and tests were

conducted. A pre and post observations were made. A pre and post tests were developed by

the researcher. The results obtained from data collection tools revealed that the hypothesis

that have suggested is valid. The following table reflects the final findings:

M:stands for mean.
Tobs :stands for Tobserved.

Tc:stands for T calculated

Table29: The results of the pre and post tests

The pre-test The post-test

M 10 13,65

Tobs 3,09

T c 0,26



Chapter Two Research Design, Data Analysis ansInterpretations

109

Table 30: Global averages of classroom observation

From table 29, we can notice that the average of the post-test is greater than the pre-test

average, and the the Tobserved is superior than the T calculated. Thus, we recognize that there

is a difference between the period before starting the experiment and after. There is a

noticeable amelioration in the EFL learners’ oral performance.

Overall, we admit that our research outcomes go in the same sense of our hypothesis

cofirming the good impact of audio-visual technology tools on EFL students’ speaking skill.

The pre-observation
phase

The post- observation
phase

The average of 1st session 10

The average of 2nd session 9,65

The average of 3rd session 10, 25

The average of 4th session 9,6

Total average of pre-
observation phase

9,87 13,05



Chapter Two Research Design, Data Analysis ansInterpretations

110

General conclusion

The present work encompasses a detailed study which probes the effect of audio-visual

technology as pedagogical tools to develop EFL learners’speaking skill. To achieve the target

goal, a quasi-experimental method has been used; quantitative and qualitative data collection

tools were developed and used by the researcher. The quantitative instruments include

questionnaires (for teachers and students), and test (pre-test and post test). Whereas, the

qualitaltive ones comprise classroom observation (pre and post observation).

This research study is divided into two chapters. The first includes the background about

the two variables that are audio-visual technology (idependent variable) and EFL

learners’speaking skill (dependent variable) and previous researches conducted in the same

context. However, the second chapter deals with the practical part of this research and

analysis of data collection tools.

After analyzing and interpreting the data collection tools, scientifically, logically and

objectively; the findings showed that the experimental method of applying audio-visual

technology as pedagogical tools in EFL class is likely to result in the development of the

learners’ speaking skill.

The value of this study is to show to which extent the audio-visual technology tools can

help EFL learners to improve their speaking abilities and become communicatively

competent, at the same time it explores the capacities of EFL learners, no one is incapable or

unable, since they arrived to attein the second year bachelor level meandthat they have this

inner capacities, they just need help and experience new methods and materiels and good

atmosphere.

Furthermore, the two audio-visual programmes used with the sample under investigation

are the American (Smart CHOICE), and the British (New ENGLISH FILE) programmes. The

findings showed that their integration in the classroom results not only in the improvement of

the learners’ speaking skill, but also their behaviour. That is, the learners became self-

confident, motivated, risk-takers, know how to behave in different places and situations (the

students said).

After conducting this experiment, we think that what is really of value to show is that

we are living in the 21th century where the Eglish language is the llingua franca, and
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technology dominates the world and human endeavours; we strongly believe that there might

be better ways to teach oral expression than the classical ones. In other terms, the teachers

should mix technology and language to help EFL learners. In this respect, we think it is

noteworthy that we answer to the research questions to be valid and reliable;

Question one: Is speaking difficult to acquire? If yes, what makes EFL learners unable to

express themselves appropriately in English?

After reading about this skill and conducting an experiment which took eight sessions,

the answer to this question is ‘Yes, it is’. The different things that make it difficult are already

mentioned by EFL learners themselves, EFL teachers and also researchers in the field.

According to us and what we have concluded, the major cause of this difficulty goes back to

the lack of students’ exposure to the authentic language inside the classroom. The only output

they receive is that of their teacher and it is not sufficient.

Question two: Can audio-visual technology help EFL learners overcome their speaking

difficulty? If yes, how?

To answer this question we will give evidence from the group under investigation.

Troughout our experiment which took eight sessions, we noticed that there is a student who

had a strong reluctance to speak and totally refused to say a word loudly, she accepted to

perform only in her place. But step by step, with the use of audio-visual programmes, and

after three sessions she started to speak, when she was asked kindly to raise her voice, she did

not refuse. That student was really interested and attracted by the programmes used and she

was the one who came first. At the end of the experiment, the date to the oral post-test, she

showed satisfying results in her performance. When we asked her, she asserted that the

authentic laguage she saw and heard helps her to overcome the difficulty and she becomes

self-confident now. The same answer was given by the other learners who had a certain

reluctance to speak.

As a result, the answer to this question is Yes, the audio-visual technology can help the

EFL learners overcome their speaking difficulty. To argue, the audio-visual equipment

comprise both the senses of vision and hearing; therefore, when EFL learners are exposed to

the authentic language via this new materiels they will see and hear, it meandthey will
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remenmber the input they receive then they will produce it as an output in the relevent

situations in their social, educational and social life.

Question three: What are the attitudes of both teachers and student towards using the audio-

visual technology as pedagogical tools?

According to the findings in the data collection tools, all EFL teachers and learners either

agree or strongly agree with the fact that audio-visual technology, when used as pedagogical

equipment in EFL class, hepls the students develop their speaking skill.

Finally we vould like to assert that the present research study was an opportunity for us,

because it was an interesting experience through which we have learned and discover many

things that will help us as future teacher. Moreover, according to the findings that data

collection tools showed, we can claim that the hypothesis that we suggested at the beginning

of the study is valid. In other words, when audio-visual technology is used in an EFL class as

pedagogical tools, it helps the learners in developing their speaking skill. In addition,

throughout this experiment we discovered that the improvement that EFL learners knew was

not only in their speaking ability, the students asserted that they have learned how to act in

particular situations in their life, how to use relevant vocabulary, they also claimd that they

corrected many mistakes in their pronunciation. All in all, audio-visual technology tools help

the EFL learners linguistically, sociolinguistically and psychologically. The findings of this

research study raise the following question in our mind: “Since the use of audio-visual

technology as pedagogical aids, in the oral expression, showed satisfaying results on EFL

learners speaking skill; what would be its effect if it would be used in the other modules?”
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Limitations of the Study

In the process of conducting any research study, the researchers always face some

obstacles that prevent them to do their research as they have already planned. In our case, the

first limitation was the time constraints. There are many formal occasion days in which

lectures do not take place such as the 20th of April, the 1st of May. In addition, the strike

which took approximately one month. The second limitation seeems to be the sample size

which may threaten the walidity of the study. In other terms the number of the participants is

twenty (20); thus, other replications of this study with a larger group may lead to different

results. Yet another limitation is the sex variable. That is, in this research only two males took

place; whereas, the rest of students were all females. Lastly, the investigation was conducted

with only EFL learners in the department of English, University of Bejaia. As a result, the

findings cannot be generalized to either nationally or internationally.

Pedagogical Implications and Recommendations

At the beginning of our experiment, during the pre- observation phase, the lack and

reluctance of students to speak was clearly noticeable. Therefore we wanted to know whether

the difficulty that these students face in landauge aspects, in the perception of output or there

is a luck of interest to the topics.

When we went back to the students’ questionnaires, and some notes taken during the pre-

observation phase we have found the answers to our questions. In order to help the students to

overcome these difficulties and obstacles, we thought of integrating audio-visual technology

as pedagogical tools in oral session.

The results of our investigation were very satisfying and brought us to assert that when

audio-visual technology equipment are used in oral expression, they help the EFL students to

develop their speaking skill in the target language. But we would like to say that the audio-

visual technology equipment were applied with a syllabus that we have designed. This latter

was designed on the bases of the students’ needs and interests. Therefore, we would like to

advice the teachers of oral expression to take into cosideration the following points:

 Try to know the needs and interests of the students at the beginning of the year.

 Try to know the different learning styles of the learners.

 Expose the students to the authetic language through the use the audio-visual

technology aids.
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 Try to design a syllabus based on the goal and the objectives that you expect to

achieve at the end of the year. The approaches as well as the methods should be taken

into consideration. And strategies are very important, they should be includes in the

syllabus design.

 Creat good atmosphere in order to let learning take place.

 Avoid negative and individual feedback.

 There should be a balance between the focus on accuracy and fluency.

 Choose activities that create a classroom interaction.

Finally, we would like to show an example of syllabus that we have designed. We hope

that it will be beneficial for further teachers.

Table of content

1. Preamble

2. English as a subject matter

3. Goals and Objectives

4. Methodology and strategies

5. Approaches, principles, and content

6. Evaluation and assessment

7. The syllabus organization

8. The syllabus plan

9. Conclusion
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This programme is for English as foreign language Algerian students. It

was designed for second year LMD classes at the University of Bejaia. It will be

applied during the first semester in their oral sessions. It will help them to

develop their speaking skill. This document contains the approaches, strategies,

assessment, evaluation, goal, andobjectives…etc. It contains all what is related

to this syllabus as well as a DVD which contains the practical part.

PREAMBLE
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A syllabus is a tool used by the teacher to help him/her in his/ teaching process. It is

both personal ansprofessional. When the teacher is him/herself the syllabus’s designer, he/she

will be aware in advance of its content because it is a personal work, thing that will help him/

her.

Each syllabus has goal (s) and objectives. Those that are behind designing this syllabus

are the followings.

The goal :

The goal behind disigning this syllabus is to help 2nd year EFL learners at the University

of Bejaia to develop their speaking skill. In other terms, help them to express themselves

effectively in English and to be communicativelly competent.

A person who is communicatively competent is a person who masters language, it

meandhe/ she is effective in language.

In order to achieve our goal, we must achieve first the objectives which will help us.

The objectives:

In order to develop their speaking skill, learners need to develop their landauge aspects which

are the objectives. Thereby, our objectives are :

Develop students’ vocabulary.

Develop student’s grammar.

Develop students’ ways of making dialogues and conversations.

BUT each objective has some sub-objectives that help us to achieve our objectives.

The sub-objectives:

For vocabulary: students must know vocabulary about their places of living, sports, illnesses,

animals, and school…etc.

GOAL AND OBJECTIVES
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For grammar: we ask the question: what do learners need to master grammar

They need to master: tenses, adjectives, models, preposition…ect.

Note :

This syllabus is designed for second year LMD students, not first, because they already have

knowledge about English language. They are not going to face many problems with the

videos and audios.
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Methodology :

Methodology is related to the process of teaching and learning. It includes the

approaches to language (the nature of language and the nature of language learning).

Since we deal with EFL learners, and our goal is helping them to develop their speakin skill:

The theory of laguage in this syllabus is: interactional, fuctional/notional, because students

must communicate and know notions and their functions.

The theory of learning:

Here, first of all we ask the question: how are my students going to to learn language? Is it

with communication? Interaction? Stimulus response?...etc.

The theory of learning: communicative, humanistic, cognitive, structural.

Because students are going to learn structures, make cognitive effots (active participants), also

needs and learners’interests are taken into consideration.

Strategies :

Strategies refer to the actions the teacher and the learners do to facilitate the teaching /

learning process.

In our syllabus, the strategies used by the teacher are :

Making predictions :

In, preparation phase, unit six, the teacher tells the learners that predicting information

helps them to guess about what will happen, thing that will push them to speak. She gave

to her students the features of an animal without giving its name, she asks them to guess

what this animal is? Then she tells them that the learning strategy Make Predictions

meandmaking some educated guesses about what will happen. And predicting infofmation

METHODOLOGY AND STRATEGIES
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helps us focus our attention when watching a film, listening to a conversation, reading a

text…etc.

Substitute and paraphrase:

It can be used as an introduction to the lecture, it used when a person forgets the word,

so he/ she can substitute or paraphrase. This strategy helps the speaker to avoid the

breakdown of communication. In unit five, the teacher starts at the beginning of the

course, she says to students: « please, who has that thing with which we gather the papers

and make a gesture with her and which refers to the stapler ».

She lets them guess the word stapler. Then she explains them that she used a strategy

called Substitute and Paraphrase, it is very useful for keeping a conversation going. And

she tells her learners that when they don’t know or forget a word in the target language,

this strategy helps them avoid the breakdown in communication.

Translation :

It is used to translate words, expressions and sentences from one language to another.

It helps students to learn vocabulary, and to take notes. In unit seven, there are three

PowerPoint files. Each one contains an advice in French and music. For instance, advices

with music, the teacher starts with the first file she tells her students that each one chooses

one advice and makes the translation in English. The teacher tries to not follow the

diaporama, she tries to be quick. This strategy helps students to take notes as much as

possible. It improves their abilities to translate from another language to English and

learning vocabulary. It also a kind of revision about grammar structure.

Emitation :

This strategy is used, generally, in students practice. For instance, in unit one, students are

going to watch a video, in this video there are people who speak about their summer

vacations. The learners are going to watch and listen, when they come to practice they

will do the same thing, but they speak about their personal vacations. This strategy helps

students to have many different ideas, learning different ways speaking, express

themselves and their emotions.

This strategy is also used in unit two and three.
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Approaches:

This syllabus is based on two main approaches: Communicative Language Teaching (CLT)

and Task- Based Language Teaching (TBLT).

Why these two approaches?

Communicative Laguage Teaching approach:

 It aims at developing the learners’communicative competence, i.e, the four skills ;

hence it will help us develop the learners’ speaking skill.

 The bases of this approach are functions and notions: we need both of them in our

syllabus design (in theory of language).

 This approach says that in order to gain the communicative competence we should

first gain four sub- competences: linguistic cmopetence, sociolinguistic competence,

discourse competence, and strategic competence. These sub-competences are going to

help us, because when we develop the learners’linguistic competence it meandthey

will master grammatical structure, vocabulary which helps them in communication.

Developing their sociolinguistic competence meandthat they will be able to speak and

understand appropriately English speakers. In discourse competence, the learners will

have that ability to speak in front of people without anxiety, being shy, fear…etc.

Strategic competence helps students to know how to mantain the communication.

Task- Based Language Teaching (TBLT):

 It is considered as the logical development of CLT approache, and applies the same

principles.

 It aims at developing the communicative competence, BUT adoption of tasks. In

this syllabus, grammar, vocabulary, conversation…etc, are based on task (a set of

activities).

APPROACHES, PRINCIPLES AND CONTENT
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Principles:

The theory of language: interactional, functional/notional.

The theory of language learning: communicative, cognitive, structural, humanistic.

Objective:

Develop students’ vocabulary.

Develop student’s grammar.

Develop students’ ways of making dialogues and conversations.

Syllabus: it is functiona, notional, interactional, and task-based.

Activities: all activities that make the learners active, communicative, such as : conversation,

dialogue, giving opinions, disscutions…etc.

The role of the teacher: the teacher is a guide, provider of knowledge, facilitator, helps

students to interact with each others, to communicate.

The role of the learner: since the reason is interaction, communication, the learners are

supposed to be active, negociators of meaning.

Materials: authentic materials are used, such as: data-show, computer, pictures, videos

audios, the American Smart CHOICE program (audio-visual program).

The content:

We live in an area where the learner is the center of the classroom. Thereby, the first step

in designing a syllabus is to search for learners’ needs, wishes and interests. They must be

taken into consideration, because if the teacher teaches them a topic which not interesting,

they will be dismotivated, this meandlearning is not going to take place. This is why this

syllabus was designed on the bases of the learners’ needs and interests. Questionnaires were

given to the learners, to know the topics they prefer, their lacks…etc.

The choice of the topics depends on their preferences, as well as the audio-visual material use,

100% of students asked for the audio-visual technology.

The topics are about places of living, healthy life, movies, sports, stores, and animals.
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Evaluation:

For the syllabus evaluation: there are two types:

Formative evaluation: it was done before the use of this syllabus, during the period of the

design, some information were added, some mistakes were corrected, some things deleted, by

the designer herself.

Summative evaluation: i twill be done after the syllabus design by an expert, and then it will

be applied in the classroom.

For students’ evaluation:

Asking students about previous knowledge to check whether they remember or not,

for instance about previous vocabulary they learn in classroom.

Sometimes tests about grammar, vocabulary, even conversations.

Portfolios: students will be asked to record themselves several times then they will be

compared.

Assessment:

The learners’ assessment will encompass not only speaking, but all the tasks:

The use of grammatical structures correctly.

The use of the acquired vocabulary in the conversations appropriately.

The use of the strategies in communication, such as predicting and paraphrazing.

Helping the students who are shy and integrate them into groups and push them to

interact.

Speak fluently in an interactive communication.

Giving feedback to students but in a positive way.

EVALUATION ANSASSESSMENT



Chapter Two Research Design, Data Analysis ansInterpretations

126

This syllabus will be applied with EFL group one, second year LMD. They have each weak

an oral session (one hour and half).

The syllabus is divided into seven units. Each unit is about a given topic, and each unit

contains four files, except the seventh unit, it contains three PowerPoint files with music for

translation.

Vocabulary file: it contains a video, audios related to pictures, and sometimes activity in a

form of PowerPoint file.

Grammar file: it contains the roles and activity.

Conversation file: it containes a dialogue between people.

Video file: it contains a video which students are going to see.

The units are not long, each unit will be done in one session, then the students will practice

after that.

THE SYLLABUS ORGANIZATION
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Unit Topic Vocabulary Grammar Conversation Video

Unit 01 Things to do
Places to go and

things to do.
Agreeing and
disagreeing.

How was your
vacation.

Last summer.

Unit 02
Healthy
lifestyles

Healthy
lifestyles

Should and have
to.

You should
relax more.

Living a
healthy

lifestyle.

Unit 03 Movies.
Kinds of music
and movies

Adjectives with –
ing and -ed

I think it is
relaxing. Movies.

Unit 04 Extreme sports. Extreme sports.
The present

perfect.
Have you ever

trie dit ?
Something

exiting.

Unit 05 Stores. Stores. Too and enough.
What was the

problem ?
What kind of
shopper.

Unit 06 Animal features. Animal features.
May, might,

could, can’t, and
must.

It can’t be a
lion. Animal quiz.

Unit 07 Translation with music in a form of PowerPoint files.

THE SYLLABUS PLAN
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Conclusion :

A syllabus is a personal and professional document. It is benificial for both teacher and

students. It facilitates the work of the teacher in one hand, and lets the students know the

course is about? And why it is taught?

Desingning a syllabus is not an easy task. But after doing it, the designer will discover and

learn many things that he/ she already ignored. For us, it was a very interesting experience,

from which we have learrnt so many things that we did not know, and we have experienced

many interesting things.
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Suggestions for Further Researchers

In the present research study, the method used shows satisfying results; thus, we would like to

give some suggestions which we hope they would be beneficial for further researcher.

 It is preferable to avoid the third year bachelor level and Master two degree as

samples, because students have to do their trainings and prepare their dissertation

dissertations; thus, many of them could be absent.

 According to us, using the experiment with one group rather than experimental and

control group gives the opportunity to discover the chandes on the same members.

 It is better to take the whole year for the experiment, because one semester is not

enough.

 The researcher should try to read as much as possible about the topic because this is

very important and will help her/him build a consisting theoretical background about

her/his topic.
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Appendix 1

Teachers’ Questionnaire

Dear Teachers,

The present questionnaire is a part of a research study entiteled « Audio-Visual

Technology as Pedagogigal Aids to Improve EFL Learners’ Speaking Skill ». It is purely for

scientific purposes.

We would be very grateful if you devote some of your time to answer these questions. Be

sure that all the answers will be anonymousely treated.

Your collaboration is highly appreciated.

The researcher

Section One: General Information

Q1: How long have you been teaching the speaking skill?

…………………………………………………………………………………………………..

Q2: To which level (s) did you teach this skill?

……………………………………………………………………………………......................

Q3: Who makes the choice of the level (s)?

a- You

b- The administration

Q4: Have you ever taught in another university? If yes, please would you please give the

name, the place and level?

…………………………………………………………………………………….......................

.......................................................................................................................................................

Section Two: Students’ Difficulties in Speaking Skill



Q5: How many of your students do participate in oral expression session?

a. All of them c. Few of them

b. The majority of them d. No one of them

Q6: How would you evaluate your students’ speaking abilities in English?

a. Very good

b. Good

c. Average

d. Poor

e. Very poor

Q7: According to you, in which language aspect (s) do your students face difficulties?

a. Vocabulary

b. Grammar

c. Pronunciation

d. Other (s)

…………………………………………………………………………………………….

Section Three: The Use of Audio-Visual Technology in EFL Class

Q8: Which techniques do you adopt in the oral expression sessions? (speaking or listening

sessions)

a. Role play

b. Conversations

c. Topic based

d. Others

……………………………………………………………………………………………

Q9: Do you use any technological tools in oral expression? (in oral or listening)

Yes No



Q10: If yes, which one of these do you use?

a. Audios

b. Visual

c. Audio- visual

d. Others

……………………………………………………………………………………….......

Q11: If no, would you please justify why?

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

Q12: When audio-visual technology is used in EFL class it helps the learners to develop their

speaking skill. You :

a. Strongly agree

b. Agree

c. No opinion

d. Disagree

e. Strongly disagree

Q13: Would you please justify you answer?

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

Section Four: Further Comments

Q14: Would you please add any other recommendations and suggestions that can help the

EFL learners to develop their speaking skill?

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

Thank You



Appendix 2

Students’ Questionnaire (survey questionnaire)

Dear Students,

The presente academic research is conducted to investigate the effect of Audio-Visual

technology as pedagogical aids to enhance EFL learners’speaking. The researcher would be

very grateful if you accept to cooperate by answering to the following questionnaire honestly.

This will help us reach the goal of our study. We want to make you sure that your answers

will be anonymousely treated.

Your collaboration is highly appreciated.

Section One: General Information

Q1: Age :…………….

Q2: Male Female

Q3: Was English studies your first choice?

Yes No

Section 2: The Students’ Attitudes Towards the Audio-Visual Technology Equipment in Oral

Sessions.

Q4: Do you find difficulties in speaking in English?

Yes No



Q5: If yes, in which of the following aspects do you find difficulties?

a. Only Vocabulary

b. Only Grammar

c. Only Pronunciation

d. Vocabulary and Grammar

e. Vocabulary and Pronunciation

f. Grammar and Pronunciation

g. All

h. Others

……………………………………………………………………………………………….

Q6: The use of audio-visual aids in oral expression session will help me improve my speaking

skill.

a. Strongly agree

b. Agree

c. Disagree

d. Strongly disagree

e. No opinion

Thank you



Appendix 3

Students’ Questionnaire

Dear Students,

The presente academic research is conducted to investigate the effect of Audio-Visual

technology as pedagogical aids to enhance EFL learners’speaking. The researcher would be

very grateful if you accept to cooperate by answering to the following questionnaire honestly.

This will help us reach the goal of our study. We want to make you sure that your answers

will be anonymousely treated.

Your collaboration is highly appreciated.

Section one: General Questions

Q1: Age :…………….

Q2: Male Female

Q3: Was English study your first choice? Yes No

Section two: Students’ View(s) About the Speaking Skill.

Q4 : How would you evaluate your speaking abilities?

a. Very good

b. Good average

c. Poor

d. Very poor

Q5: Do you face difficulties while speaking in English ? Yes No

Q6: If yes, in which of the following aspects do find difficulties?



a. Pronunciation

b. Limited vocabulary

c. Grammar

d. Other (s)

…………………………………………………………………………………………...

Q7 : To what extent did the oral expression sessions help you to improve your speaking skill?

a. Very much

b. To some extent

c. No opinion

d. Not very much

e. Not at all

Q8: How do you find oral expression sessions?

a. Very interesting

b. Interesting

c. Normal

d. Boring

e. Very boring

f. No opinion

Q9: Does your teacher use any authentic material in oral expression session? If yes, would

you please cite some examples?

Yes No

…………………………………………………………………………………………………

…………………………………………………………………………………………………

Section Three: Students’ Attitudes Towards the Use of Audio-Visual Technology in Oral

Expression Module.

Q10: The use audio-visual aids in oral expression session will help me to improve my

speaking.

a. Strongly agree

b. Agree

c. Disagree

d. Strongly disagree

e. No opinion



Q11: If you agree, would you please indicate which field or topic do you prefer?

…………………………………………………………………………………………………

………………………………………………………………………………………………….

Q12: If you disagree, please justify your answer.

…………………………………………………………………………………………………

………………………………………………………………………………………………….

Section four: Students’ comments and suggestions.

Q13: Would you please add any other suggestions or recommendations for developing the

EFL learners’ speaking skill.

…………………………………………………………………………………………………

………………………………………………………………………………………………….

Thank you



Appendix 4

Observation Grid

Observer: Date:

Teacher: Hour:

Sample: Room: Building:

M: stands for mean.

Statements

Correct

Pronunciation

3/3

Mitakes and

errors/

Grammar

3/3

Vocabulary

use

3/3

Motivation

2/2

Listening

Input/Out

put

2/2

Interest to

the topic

2/2

Risk-

taking/partic

ipation

2/2

Anxiety

3/3

The

scores

../20

S1

S2

S3

S4

S5

S6

S7

S8

S9

S10

S11

S12

S13

S14

S15

S16

S17

S18

S19

S20

M



Appendix 5

Students’ Test

Pre and Post- Tests

statements Pronunciation

/ Accent

3/3

Accuracy/

Grammar

3/3

Vocabulary/

Relevance

3/3

Coherence/

Ideas

2/2

Fluency

3/3

Anxiety

3/3

Self-

Confidence

3/3

The scores

../20

S1

S2

S3

S4

S5

S6

S7

S8

S9

S10

S11

S12

S13

S14

S15

S16

S17

S18

S19

S20

M

M : stands for mean



Appendix 6

First Session of Litening

The first part of the teacher’ lecture

The Excessive Bill.

Listen to the story and do the activities, (for the audio see DVD, The excessive Bill).

Exercise one. Say whether the following statements are True or False. Correct the false ones.

a. The man received a highly- charged bill for illegal services.

b. The man didn’t receive his real bill.

c. According to the lawyer, the charge can be discounted for the service done

by the secretary.

d. The man is of the same rank as the lawyer.

Exercise2. Answer the following questions according to the passage:

a. What did the man do when he received the bill?

…………………………………………………………..

b. What was wrong with the bill?

………………………………………………………….

c. How is the lawyer’s secretary?

………………………………………………………….

d. What did the lawyer advise the man to do?

…………………………………………………………

e. How did the lawyer justify his mistake?

………………………………………………………….

f. What did he decide to do, then?

…………………………………………………………

g. Is the lawyer’s behaviour a form of theft? Explain.

…………………………………………………………

h. Provide a follow up conclusion to the story.

………………………………………………………….



Exercise3. Fill in the gaps to summarise the passage.

After……………….an……………………for legal services, the man went right

……………………….. He wanted to know if …………………………… The

Lawyer confirmed that it was…………………………… . The man complained

that the bill was………………………………. The lawyer advised him to……..

…………………..and that he had……………………..with the bill.

The man reminded the lawyer that he knew the reason why………………………

and that he belonged to ………………………………… . At that moment the

lawyer decided to……………………………and apologised for………………

When leaving the office, the lawyer tried to……………………………………but

this latter accused him of………………………….

The second part of the teacher’ lecture

Listen to your heart

I know there's something in the wake of your smile

I get a notion from the look in your eyes yeah

You've built a love but that love falls apart

Your little piece of heaven turns to dark

Listen to your heart

When he's calling for you

Listen to your heart

There's nothing else you can do

I don't know where you're going

And I don't know why

But listen to your heart

Before you tell him goodbye

Sometimes you wonder if this fight is worthwhile

The precious moments are all lost in the tide yeah

They're swept away and nothing is what it seems



The feeling of belonging to your dreams

Listen to your heart

When he's calling for you

Listen to your heart

There's nothing else you can do

I don't know where you're going

And I don't know why

But listen to your heart

Before... you tell him goodbye

And there are voices that want to be heard

So much to mention but you can't find the words

The scent of magic, the beauty that's been

When love was wilder than the wind

Listen to your heart (take a listen to it)

When he's calling for you

Listen to your heart (take a listen to it)

There's nothing else you can do

I don't know where you're going

And I don't know why

But listen to your heart

Before oh... before you tell him goodbye

Listen to your heart (take a listen to it)

When he's calling for you

Listen to your heart (take a listen to it)

There's nothing else you can do

I don't know where you're going

And I don't know why

But listen to your heart

Before you tell him goodbye

The activity:

(For the audio see DVD, Listen to your heart)



Listen to your heart

I know there's something ......................................... of your smile

I get a notion from the ……………………….. yeah

You've built a love but that love ……………….

Your little piece of …………………………

Listen to your heart

When he's calling for you

Listen to your heart

………………………………………….

I don't know where you're going

And I don't know why

But listen to your heart

Before you tell him goodbye

Sometimes you wonder if this fight is …………….

The precious moments are …………………….yeah

They're ……………….and nothing is what it seems

The feeling of ………………..to your dreams

Listen to your heart

When he's calling for you

Listen to your heart

………………………………………

I don't know where you're going

And I don't know why

But listen to your heart

Before... you tell him goodbye

And there are voices that want to …………..

So much to mention but you ………………….

The……………………., the beauty that's been

When love was …………..than the wind

Listen to your heart (take a listen to it)

When he's calling for you

Listen to your heart (take a listen to it)

……………………………………………….

I don't know where you're going

And I don't know why

But listen to your heart



Before oh... before you tell him goodbye

Listen to your heart (take a listen to it)

When he's calling for you

Listen to your heart (take a listen to it)

……………………………………………

I don't know where you're going

And I don't know why

But listen to your heart

Before you tell him goodbye



Appendix 7

Second Session of Litening

The first part of the teacher’s lecture

Secret of a Long Life

Listen to the following passage then do the activities: (for the audio, see DVD, Secret of a

long life).

Ex1. Answer the following questions according to the text:

a. What did the narrator see the other day?

……………………………………………………………..

b. How did he describe the man?

……………………………………………………………..

c. How did the journalist approach the man?

……………………………………………………………….

d. How did the man use to live previously?

………………………………………………………………

e. Which expression did the man use to show that he is a heavy smoker?

……………………………………………………………….

f. Did the journalist's expectation come true? Explain.

…………………………………………………………………………

………………………………………………………………………….

g. How old is the man?

……………………………………………………….

h. What is the man's long life secret?

………………………………………………………………….



i. What is the secret of a long life according to you?

…………………………………………………………………………….

Ex 2. Summarize the passage in your own words. Record it on your media player
recorder.

The Second part of the teacher’s lecture

Sacrifice

(Elton John)

It's a human sign

When things go wrong

When the scent of her lingers

And temptation's strong

Into the boundary

Of each married man

Sweet deceit comes calling

And negativity lands

Cold cold heart

Hard done by you

Some things look better baby

Just passing through

And it's no sacrifice

Just a simple word

It's two hearts living

In two separate worlds

But it's no sacrifice



No sacrifice

It's no sacrifice at all

Mutual misunderstanding

After the fact

Sensitivity builds a prison

In the final act

We lose direction

No stone unturned

No tears to damn you

When jealousy burns

The activity:

(For the audio see DVD, Sacrifice)

Sacrifice

(Elton John)

It's a human sign

When things ...............

.............scent of her lingers

And temptation's strong

Into the boundary

Of each married man

.......................................

And negativity lands

Cold cold heart



..............................

Some things look better baby

................ through

And it's no sacrifice

................................

It's two hearts living

In two separate worlds

..............................

No sacrifice

It's no sacrifice at all

Mutual misunderstanding

.............................

Sensitivity builds a prison

............................

We lose direction

.............................

No tears to damn you

……………………….



Appendix 8

Lesson Plan of the First Session of Oral Expression

University: Abderahmane Mira, Bejaia Room: 01, Building 03

Department: English Hour: 9:40 - 11:10

Experimenter: Miss. Hakima CHERGUI Module: Oral expression

Sample: 2nd Year Bachelor Level Teacher: Mr. Benmehdi

Date: Thursday, January 7th, 2016

Topic: Things to do (DVD1, Smart CHOICE, Unit 01).

Materials: Data projector, laptop, Smart CHOICE program and small slaps.

Objectives of the lesson: Expose EFL learners to authentic language in order to learn

vocabulary and grammar. Also to practice dialogues and perform at the end.

The goal of the lesson: Developing the speaking skill of the learners.

Warm up:

 First, we introduced the objectives of the experiment to the students.

 Second, we introduced the Smart CHOICE program.

 We explained the objectives of the lesson to the students and told them what should

they do.

Preparation:

We opened the program, we prepared them to start and told them to not be shy because they

are in the class to make mistakes and we correct them in order to develop their speaking skill.

After that we asked them some questions such as:

 What did you do last holidays?

 How do you spend your free time?

Practice:



 In vocabulary (things to do)

The students were asked to drag the correct word to the box under each picture. Then they

were aske to comment the pictures.

 In grammar (agreeing and disagreeing)

For the first activity, the students were asked to type the correct verb in each gap and read the

sentence.

For the second activity, they should select the correct sentence, then they practice.

 In conversation (how was your vacation?)

The students were asked to select the correct line to complete the conversation, then they

practice it.

 Videos (last summer)

In video (1), the students watched and listened, at the same time, they should click on the

einght words they hear and check them on the list.

In video (2), they watched and listened, at the same time, they were asked to click on the

correct answer (yes or no).

In the last step, the students were asked to recapitulate all what they have learned, vocabulary,

grammar, speaking sponaneously and perform it in pair or alone.

Feedback

We did not interrupt each student and correct. At the end of each activity we clicked on

‘check the answers’ to give the opportunity to each student to correct her/himself.

Since this session was the first with our sample, we gave them small papers, we asked them to

write, without mentioning their names, whether they have learned something or not. Their

answers are in the next appendix (..).



Appendix 9

Lesson Plan of the Second Session of Oral Expression

University: Abderahmane Mira, Bejaia Room: 01, Building 03

Department: English Hour: 9:40 - 11:10

Experimenter: Miss. Hakima CHERGUI Module: Oral expression

Sample: 2nd Year Bachelor Level Teacher: Mr. Benmehdi

Date: Thursday, January 21st, 2016

Topic: Movies (See DVD1, Smart CHOICE, Unit 02).

Materials: Data projector, laptop, Smart CHOICE program and small slaps.

Objectives of the lesson: Expose EFL learners to authentic language in order to learn

vocabulary and grammar. Also to practice dialogues and perform at the end.

The goal of the lesson: Developing the speaking skill of the learners.

Warm up:

 First, we asked the students some questions about the previous lesson.

 We explained the objectives of the lesson to the students and told them what should

they do.

Preparation:

We opened the program, we prepared them to start and we asked them some questions to

introduce the topic.

 Who is your favorite actor or actress?

 Which kind of movies do you prefer ?

 Give us some the movies’names that you have already watched and you cannot

forget ?

Practice:



 In vocabulary (movies)

The students were asked to listen to the conversation then drag the word they hear to the box

under each picture. Then they were aske to comment the pictures.

 In grammar (adjectives with ing/ed)

For the first activity, the students were asked to select the correct adjective and complete each

gap then read the sentence.

For the second activity, they should drag the correct word to each gap, after that they practice.

 In conversation (I think it is relaxing)

The students were asked to select the correct line to complete the conversation, then each two

students practice the conversation.

 Videos (Movies)

In video (1), the students watched and listened, at the same time, they should click on the

einght words they hear and check them on the list.

In video (2), they watched and listened, at the same time they were asked to click on the

correct answer (yes or no).

In the last step, the students were asked to recapitulate all what they have learned, vocabulary,

grammar, speaking sponaneously and perform it in pair or alone.

Feedback

We did not interrupt each student and correct. At the end of each activity we clicked on

‘check the answers’ to give the opportunity to each student to correct her/himself.



Appendix 10

Lesson Plan of the Third Session of Oral Expression

University: Abderahmane Mira, Bejaia Room: 01, Building 03

Department: English Hour: 9:40 - 11:10

Experimenter: Miss. Hakima CHERGUI Module: Oral expression

Sample: 2nd Year Bachelor Level Teacher: Mr. Benmehdi

Date: Thursday, April 7th, 2016

Topic: Appearance (See DVD1, Smart CHOICE, Unit 08).

Materials: Data projector, laptop, New ENGLISH FILE program and small slaps.

Objectives of the lesson: Expose EFL learners to authentic language in order to learn

vocabulary and grammar. Also to practice dialogues and perform at the end.

The goal of the lesson: Developing the speaking skill of the learners.

Warm up:

This session took place after a long period, exams of the first semester, then the strike which

almost one month and the the spring’ s vacations. Therefore, we started the session by asking

the students about their results of the first semester and their holidays.

Preparation:

We opened the program, we prepared them to start and we asked them some questions to

introduce the topic.

 What is the first thing that can attract you in a person?

 According to you, what is most important in a person?

Practice:

 In vocabulary (Appearance)



The question in this activity was, click the audio. Listen. Click on the picture that matches the

description you hear. Each time the slick on a picture they were asked to comment the others.

 In grammar (relative clauses)

The question of the first activity was, select the correct words to complete each gap. The

student corrected then read the sentence.

For the second activity, they should drag the correct word to each gap, after that they practice.

 In conversation (Someone who loves to learn)

The students were asked to select the correct line to complete the conversation, then each two

students practice the conversation.

 Videos (What is important?)

In video (1), the students watched and listened, at the same time, they should click on the

einght words they hear and check them on the list.

In video (2), they watched and listened, at the same time they were asked to click on the

correct answer (yes or no).

In the last step, the students were asked to recapitulate all what they have learned, vocabulary,

grammar, speaking sponaneously and perform it in pair or alone. Each student was asked to

express her/himself and to say what is thr most important for her/him.

Feedback

We did not interrupt each student and correct. At the end of each activity we clicked on

‘check the answers’ to give the opportunity to each student to correct her/himself.

At the end of this session, we put a list of proverbs written in French with music (see DVD1,

ppt file, Proverbs). The students were asked to choose one or two or as they wanted, and make

the translation from French to English. The aim of doing such activity, is helping the students

to translate from Franch to English and taking notes, because the PowerPoint slides were

showed rapidly (the first time).



Appendix 11

Lesson Plan of the First Session of Pronunciation

University: Abderahmane Mira, Bejaia Room: 13, Building 03

Department: English Hour: 11:20 - 12:50

Experimenter: Miss. Hakima CHERGUI Module: Pronunciation

Sample: 2nd Year Bachelor Level Teacher: Mr. Mammeri

Date: Thursday, April 10th, 2016

Topic: Sound Bank (See DVD1, New ENGLISH FILE).

Materials: Data projector, laptop, New ENGLISH FILE program, small slaps, green board

and chalk.

Objectives of the lesson: Expose EFL learners to authentic language in order to acquire an

accurate pronunciation.

The goal of the lesson: Helping the students to obtain an accurate pronunciation.

Warm up:

We asked the students some question such as:

 According to you, what does the term pronunciation mean?

 Do you face difficulties with English pronunciation ?

We introduced the New ENGLICH FILE, then we told them the objectives of using this

program, how it is going to help them and at the end what should they do.

Preparation:

We opened the program, we prepared them to start and we asked them some questions to

introduce the topic.

We have written on the board : k and /k/ ; then we asked the students what is the

difference between them?



Then we have written the on the board following words:

fish /ɪ / his – this – film – English – women

We asked the students to tell us which word is irrelevent, in which word the sound /ɪ / is not

pronounced the same way in the word ‘ fish’.

We opened the program and let the students see their mistakes.

Practice: (sound bank)

 Vowels

 When we open this slide, we find all the English vowels,

 The yellow colour refers to the long vowels and the red refers to the short vowels.

 First step was clicking on the word « fish » and asking the students to listen to the

correct pronuciation of the term « fish » and the other words.

 The second step was asking the students to choose a word, they tell us how did they

pronounce it? Then they were asked to give other words that are pronouced the same

way. After that the students see and listen to the correct answers.

 Diphthongs

We have followed the same steps on the vowels.

 Consonants

The same steps on vowels and diphthongs.

 More consonants

The same steps on vowels, diphthongs and consonants.

We finished the session with an activity about the pronunciation of /id/, /d/, /t/ in a form of

PowerPoint activity (see DVD1, ppt file) and coloured handouts about the content of this

session (see appendix..).

Feedback

We did not interrupt each student and correct. At the end of each activity we let the students

listen and see the correct answers, at the same time gave some remarks generally without

refering to any student.





Appendix 12

Lesson Plan of the Second Session of Pronunciation

University: Abderahmane Mira, Bejaia Room: 13, Building 03

Department: English Hour: 11:20 - 12:50

Experimenter: Miss. Hakima CHERGUI Module: Pronunciation

Sample: 2nd Year Bachelor Level Teacher: Mr. Mammeri

Date: Thursday, April 24th, 2016

Topic: Vocabulary Bank (See DVD1, New ENGLISH FILE).

Materials: Data projector, laptop, New ENGLISH FILE, small slaps, green board and chalk.

Objectives of the lesson: Expose EFL learners to authentic language in order to acquire an

accurate pronunciation.

The goal of the lesson: Helping the students to obtain an accurate pronunciation in English.

Warm up:

 We asked the students whether they have questions about the previous session.

 We explained the objectives of the lesson.

Preparation:

We opened the program, we prepared them to start and we asked them to not be shy of

making mistakes. And we told them what to do.

Practice: (vocabulary bank)

 Countries and nationalities

In this activity, first thing we did was clicking on ‘HIDE’ we let the nationalities and we

asked the students to write the countries on the board.

The second step was to show the list of the countries and ask the students ti listen to the

pronunciation and see the correct spelling, in order to correct themselves.



 Family

The same steps were followed.

 Common objects

We clicked on ‘HIDE’, the students were asked to concentrate on the transcription and find

the word, time a students wrote two words on the board and read them.

In the seconde step, the list of the words was shown and the learners were asked to see and

listen to the accurate pronunciation and compare between their spelling on the board and the

correct one on the program.

 Jobs

In this activity we followed the same steps of the common objects’ activity.

Feedback

We did not correct the mistakes on the board, we let them like they are. In doing so the

students could compare them with the correct ones and learn the correct spelling as well as the

accurate pronunciation.

At the end of this session we have given to the students a serie of different activities and their

solutions (see appendix..).



Appendix 13

Lesson Plan of the first Session of Litening

University: Abderahmane Mira, Bejaia Room: 14 Building 03

Department: English Hour: 9:40 - 11:20

Experimenter: Miss. Hakima CHERGUI Module: Litening

Sample: 2nd Year Bachelor Level Teacher: Mr. Benmehdi

Date: Tuesday, January 21st, 2016

Topic: The Diary of a Young Girl, (DVD1, New ENGLISH FILE).

Materials: Data projector, laptop, DVD, small slaps, green board and chalk.

Objectives of the lesson:

 Expose EFL learners to authentic language by listening to the short sory.

 Learning vocabulary and pronunciation which would help them when they speak or

narrate.

The goal of the lesson: Developing the learners’ output throughout the input they receive

from the short story.

Warm up:

The students were asked some general question such as:

 Have you ever read a short story ?

 What was its title ?

Preparation:

Pre-listening acvtivity

In this step, we asked the following questions to the students:

1. What do you know about the Second World War ?



a) Name three countries that fought against Germany.

b) Name one country on the German side.

c) Who was the leader of Germany at that time ?

d) Which country did Germany first invade ?

2. This story is a diary of a young teenage girl.

 What sort of things do you think she writes about ?

 Have you ever written a diary ?

 What did you write about ?

Practice:

The students started to listen to some passages taken from the short story (see CD 1, audios)

at the same they were asked to do the following activities.

While listening activities

Activity one:

Answer to the following questions : put True or False.

1. This diary is written by a teenage girl, her name is Margot. ……….

2. Anne was living in Holland during the Second World War. ……….

3. The franks are Jewish family, and the Germans are sending Jews away to die. ………

4. Anne and her family are hiding on the top floor of a building in Berlin. ……….

5. Adolf Hitler had led the Nazi Party to power in 1933. The Jews were allowed to do

many kinds od jobs. ………

Activity two:

Answer the following questions according to the passages.

1. Who is Anne Franks ?

2. Where does she live ?

3. Why does Mr. Keesing get angry with her ? and what he made her do ?

4. Who is Hello Silberberg ? and how old is he ?

5. Who is Mr. Van Daan ?

6. Who are Miep and Jan ?

7. Why Franks family dressed in lots of clothes when they were leaving their house ?

8. Who is Peter ?how old is he ?



When the students finished, we corrected together the two activities, then we asked them

following questions:

Post-listening activity:

 Why did the Frank family move from Germany to Holland ?

 When did things get worse for them in Holland ?

 Why did they decide to hide in July 1942 ?

 Why was their hiding place called ‘The secret Annexe’ ?

 How would you feel in that situation ?

The purpose of adding these questions is to check whether the students could remember the

answers or not; on one hand, and give them the opportunity to speak and express themselves

on the other hand.

Feedback

We did never say to any student ‘No’ even the answer was wrong, we just said, ‘Thank you’.

When all students finished to speak, we corrected together.



Appendix 14

Lesson Plan of the Second Session of Listening

University: Abderahmane Mira, Bejaia Room: 14, Building 03

Department: English Hour: 9:40 - 11:10

Experimenter: Miss. Hakima CHERGUI Module: Listening

Sample: 2nd Year Bachelor Level Teacher: Mr. Benmehdi

Date: Thursday, April 26th, 2016

Topic: How to behave in different situations ? (See DVD1, New ENGLISH FILE, Practical

English).

Materials: Data projector, laptop, New ENGLISH FILE program and small slaps, green

board and chalk.

Objectives of the lesson: Expose EFL learners to authentic language in order to learn

vocabulary and new expressions and especially learning practical English, how to behave in

different situations and acquire good attitudes.

The goal of the lesson: Developing the speaking skill of the learners.

Warm up:

We asked the member of the group under investigation the following question:

Imagine that you went abroad as a tourist or to study, and you find yourself in a situation

where you must ask for information, how are you going to behave ?

Preparation:

We explained to the students the purpose of the lesson, and what to do.

Practice:

In this phase the students were asked to listen to the conversation whithout watching the video

and guess the topic of each audio. ( see New ENGLISH FILE, Practical English).



The four topics to which the learners listened were:

 In the plane.

 In a coffee shop.

 In a clothes shop.

 Going home.

After listening to each audio twice and guessing the topic of each one, the students watched

the videos and compare their answers to the videos.

After that we wrote each topic on a small paper and ask each two students to choose a paper

and perform the topic as it is shown on the videos.

Students were not obliged to repeat word by word, the mos twas to acquire new expressions,

learn practical English and how to behave in these situations.

Feedback

We did not interrupt the students and correct them each time they made a mistake. We let

them express themselves without being limited, at the end we gave general feedback. And

after each performance we applauded them.



Appendix 15

Lesson Plan of the Third Session of Listening

University: Abderahmane Mira, Bejaia Room: 14, Building 03

Department: English Hour: 9:40 - 11:10

Experimenter: Miss. Hakima CHERGUI Module: Listening

Sample: 2nd Year Bachelor Level Teacher: Mr. Benmehdi

Date: Thursday, May 3rd, 2016

Topic: How to behave in different situations ? (See DVD1, New ENGLISH FILE, Practical

English).

Materials: Data projector, laptop, New ENGLISH FILE program and small slaps, green

board and chalk.

Objectives of the lesson: Expose EFL learners to authentic language in order to learn

vocabulary and new expressions and especially learning practical English, how to behave in

different situations and acquire good attitudes.

The goal of the lesson: Developing the speaking skill of the learners.

Warm up:

We asked the students questions about the previous lesson to check whether they remember

about what we had done together or not.

Preparation:

We explained to the students the purpose of the lesson, and what to do.

Practice:

In this phase the students were asked to listen to the conversation whithout watching the video

and guess the topic of each audio. ( see New ENGLISH FILE, Practical English).

The four topics to which the learners listened were:



 In a gift shop.

 In the street.

 At a hotel.

 At a restaurant.

After listening to each audio twice and guessing the topic of each one, the students watched

the videos and compare their answers to the videos.

After that we wrote each topic on a small paper and ask each two students to choose a paper

and perform the topic as it is shown on the videos.

Students were not obliged to repeat word by word, the mos twas to acquire new expressions,

learn practical English and how to behave in these situations.

Feedback

We did not interrupt the students and correct them each time they made a mistake. We let

them express themselves without being limited, at the end we gave general feedback. And

after each performance we applauded them.



Appendix 16

Second Session of Listening

The topic The students’ suggestions

On a plane
 On a plane
 In a coffee shop
 At home

In a coffee shop
 In a supermarket
 In a coffee shop
 At a hotel
 In a shopping center

In a clothes shop  In a shopping center
 In a department store

Going home
 In an airport
 At a hotel



Appendix 17

Third Session of Listening

The topic The students’ suggestions

In a gift shop
 In a supermarket
 Clothes’ shop

In the street
 In the street
 Asking for direction

At a hotel  At a hotel

At a restaurant  At a restaurant



Appendix 18

Topics of the students’ post test

Students Topics

S1
S2

Life in Hiding

S3
S4

Binging News

S5 Islam vs West

S6
S7

Tea Culture in British Society

S8 Culture

S9
S10

Resposability

S11
S12

The stress

S13 Telling Stories

S14
S15

Natural Disasters

S16
S17

Self-confidence

S18
S19

Emigration in USA

S20 Poems



Appendix 19

Handouts Given by the Teacher.

This appendix comprises the handouts that the teacher of oral expression session gave to the

students during our pre-observation phase.



Appendix 20

Students’ Attitudes Towards our Method

(The First Session of our Experiment)







Appendix 21

Handouts about the Lesson















Appendix 22

Activities with Solutions





























































































Appendix 23

Students’ Attitudes at the End of the Experiment












